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INTRODUCTION 
Ef fec t ive  teachers  have  ex is ted  wi th in  our  cu l ture  throughout  
c iv i l iza t ion .  Names  such  as  Socra tes ,  Ar i s to t le ,  Dewey and  Mann come 
to  the  foref ront  when l i s t ing  grea t  teachers  f rom years  pas t  (18) .  I t  
i s  a l so  t rue  tha t  l ess  e f fec t ive  teachers  have  e te rna l ly  been  a  par t  
of  our  cu l tura l  deve lopment .  Based  on  th i s  premise ,  educa t iona l  re ­
searchers  have  had  wi th in  them an  on-going  ques t  to  d iscover  va l id  and  
re l iab le  c r i te r ia  which  d i s t inguish  the  e f fec t ive  f rom the  less  e f fec­
t ive  teacher .  
As  p rac t iced  today ,  the  judging  of  e f fec t ive  teaching  i s  not  in  
a l l  cases  based  on  sound,  research-suppor ted  c r i te r ia  nor  i s  i t  l imi ted  
to  examina t ion  by  seasoned  scholars  and  researchers .  For  many people ,  
the  judging  of  g rea tness  in  teaching  i s  an  annual  event .  Teacher  
assoc ia t ions ,  chambers  o f  commerce ,  c iv ic  organiza t ions  and  graduat ing  
c lasses  a l l  come toge ther  to  ident i fy  the i r  "Teacher  o f  the  Year , "  "Bes t  
Teacher , "  "Master  Teacher , "  and  "Outs tanding  Young Educa tor . "  
With  such  an  abundance  of  honored  educa tors ,  one  would  tend  to  
be l ieve  tha t  e f fec t ive  teaching  c r i te r ia  would  be  wel l -documented  and  
qu i te  ava i lab le .  A few educa tors ,  however ,  f ind  i t  somewhat  embarrass ­
ing  to  admi t  tha t  th i s  i s  not  the  case  and  tha t  the  profess ion  as  a  
whole  i s  re la t ive ly  incapable  of  agree ing  upon what  i t  i s  tha t  cons t i ­
tu tes  an  e f fec t ive  teacher .  In  1963,  Getze ls  and  Jackson  (12)  enumer­
a ted  the  fac t  tha t  the  f i r s t  problem p laguing  researchers  s tudying  
teacher  e f fec t iveness  i s  the  problem of  def in ing  what  i s  meant  by  the  
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t e rm "ef fec t ive ."  
Af te r  conduct ing  a  thorough examina t ion  of  289  empir ica l  s tud ies  
of  teacher  e f fec t iveness ,  Medley  o f fe red  th i s  def in i t ion  of  e f fec t ive  
teaching  (22 ,  p .  17) :  
Teachers  a re  not  h i red  to  cram informat ion  in to  s tudents '  
heads  to  be  re ta ined  jus t  long  enough to  enable  them to  
pass  ob jec t ive  t es t s .  Teachers  a re  h i red  to  educa te  
ch i ldren ,  to  produce  impor tan t ,  l as t ing  changes  in  the i r  
behavior ,  no t  shor t - te rm changes  in  t es t  scores .  Teachers  
a re  supposed  to  teach  ch i ldren  to  read ,  to  communica te ,  
to  reason ,  to  become happy,  p roduct ive ,  respons ib le  
members  o f  th i s  democracy .  In  accompl ish ing  these  th ings ,  
i t  may be  necessary  a l so  to  teach  them a  g rea t  dea l  o f  
conten t ,  mos t  o f  which  they  wi l l  fo rge t  a lmos t  immedi ­
a te ly .  - -And i t  i s  the  teachers  who produce  permanent  changes  
in  pupi l s  who deserve  to  be  ca l led  e f fec t ive .  
Addi t iona l  knowledge  about  t eacher  e f fec t iveness  has  come through 
pers i s ten t  e f for t  on  the  par t  of  count less  researchers .  However ,  many 
o f  the  ear ly  s tud ies  fa i led  to  i so la te  the  de te rmining  fac tors  of  
teaching  e f fec t iveness .  As  ea r ly  as  1929,  Bar r  (2)  no ted  the  d i f f icu l ty  
in  se lec t ing  var iab les  which  in f luence  c lass room ef fec t iveness .  Almost  
20  years  l a te r ,  i t  was  repor ted  by  Bar r  (3)  tha t  most  o f  the  d i f f icu l t ies  
encountered  in  h i s  ear ly  research  were  s t i l l  not  reso lved .  He asser ted  
tha t  the  complexi ty  of  the  teaching  task  made  i t  d i f f icu l t  to  ident i fy  
s ing le  charac te r i s t ics  tha t  in f luence  teacher  e f fec t iveness .  
As  l a te  as  1963,  Getze ls  and  Jackson  summar ized  research  in  the  
f ie ld  of  t eacher  e f fec t iveness  as  fo l lows  (12 ,  p .  574) :  
Despi te  the  c r i t i ca l  impor tance  of  the  problem (of  t eacher  
e f fec t iveness)  and  a  ha l f  cen tury  of  prodig ious  research  
e f for t ,  very  l i t t l e  i s  known for  cer ta in  about  the  na ture  
and  measurement  o f  t eacher  persona l i ty  and  teaching  e f fec­
t iveness .  The  regre t tab le  fac t  i s  tha t  many o f  the  s tud ies  
so  fa r  have  no t  produced  s ign i f ican t  resu l t s .  
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With  a l l  the  cont rad ic t ions  and  incons is tenc ies  assoc ia ted  wi th  
pas t  s tud ies  of  teacher  e f fec t iveness ,  i t  has  no t  de te r red  cont inu ing  
e f for t s  by  educa tors  and  researchers  to  seek  meaningfu l  in format ion  
re la ted  to  teacher  e f fec t iveness .  
The  pro l i fe ra t ion  of  process -product  s tud ies  involv ing  teacher  
e f fec t iveness  in  the  l a te  1960s  produced  ev idence  tha t  a t  l eas t  some 
aspec ts  of  teaching  s ty le  or  c lass room envi ronment  were  re la ted  to  pupi l  
l ea rn ing .  Researchers  in  teacher  e f fec t iveness  had  f ina l ly  found a  
method  tha t  ident i f ied  c r i te r ia  for  de te rmining  teacher  e f fec t iveness .  
Some of  the  f i r s t  behavior  pa t te rns  d i s t inguish ing  e f fec t ive  f rom 
inef fec t ive  teaching  were  repor ted  by  Rosenshine  and  Furs t  (29) .  They  
were  c la r i ty ,  var iab i l i ty ,  en thus iasm,  task-or ien ted  or  bus iness l ike ,  
c r i t i c i sm,  teacher  ind i rec tness ,  s tudent  oppor tuni ty  to  learn  c r i te r ion  
mater ia l s  and  use  of  s t ruc tur ing  comments .  
S ince  tha t  t ime,  def in i te  behaviora l  pa t te rns  of  e f fec t ive  teach­
e rs ,  when he lp ing  s tudents  grow in  cogni t ive  and  a f fec t ive  sk i l l s ,  
have  been  revea led  by  researchers  (22) .  
Researchers  a t  Iowa S ta te  Univers i ty ,  working  on  the  School  Im­
provement  Model  (SIM)  p ro jec t  (7) ,  have  ident i f ied  a  comple te  a r ray  of  
recommended teacher  per formance  a reas ,  c r i te r ia  response  modes  and  
s tandards .  The  teacher  per formance  c r i te r ia  were  the  end  resu l t  of  
many years  of  inves t iga t ing  and  re f in ing  e f fec t ive  teaching  research .  
The  accumula t ion  of  such  a  thorough l i s t  of  teacher  per formance  c r i ­
te r ia ,  which  inc ludes  175  c r i te r ia  descr ip tors ,  provides  even  the  be­
g inning  researcher  wi th  a  s t rong  base  upon which  to  de lve  in to  teacher  
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ef fec t iveness  research .  
Al though cur ren t  research ,  such  as  tha t  done  by  the  School  Im­
provement  Model  (SIM)  p ro jec t ,  has  provided  researchers  wi th  a  much 
be t te r  unders tanding  of  e f fec t ive  teacher  behaviors ,  many v i ta l  ques­
t ions  s t i l l  remain  unanswered .  One  such  ques t ion  i s  whether  o r  no t  
t eacher  e f fec t iveness  i s  spec i f ic  to  the  k ind  of  s tudent  taught  and  
the  k ind  of  outcome des i red .  Are  e f fec t ive  voca t iona l  agr icu l ture  
teachers ,  fo r  example ,  s imi la r  to  e f fec t ive  teachers  of  d i sadvantaged  
pupi l s  such  as  those  ident i f ied  by  Medley  (22)?  Very  l i t t l e  research  
has  been  done  to  subs tan t ia te  c la ims  made  by  educa tors  in  response  to  
the  above  ques t ion .  Unt i l  a t tempts  a re  made  to  ident i fy  who e f fec t ive  
teachers  a re ,  as  i s  the  case  wi th  voca t iona l  agr icu l ture  teachers ,  the  
ques t ion  cannot  be  answered .  
Wi th  increas ing  pressure  be ing  asser ted  on  secondary  voca t iona l  
programs wi th in  the  Uni ted  S ta tes  today ,  due  in  par t  to  the  resurgence  
of  the  "back  to  bas ics  movement"  (24) ,  the  t ime i s  r igh t  to  begin  
e f for t s  to  ident i fy  e f fec t ive  voca t iona l  agr icu l ture  teachers  and  the  
behaviors  which  d i f fe ren t ia te  them as  be ing  more  e f fec t ive .  The  resu l t s  
of  such  an  inves t iga t ion  could  be  used  by  educa tors  in  a  number  o f  im­
por tan t  ways  as  expressed  by  Far re l l  (10) :  (1)  t eachers  can  increase  
the i r  e f fec t iveness  through knowledge  of  the  charac te r i s t ics  and  be­
haviors  which  in f luence  teaching  e f f ic iency;  (2)  those  en te r ing  the  
f ie ld  wi l l  be  aware  of  the  qua l i t i es  necessary  for  e f fec t ive  teaching;  
and  (3)  t eacher - t ra in ing  ins t i tu t ions  could  use  such  informat ion  in  
the  se lec t ion  and  teaching  of  fu ture  educa tors .  
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Current ly ,  the  e f fec t ive  voca t iona l  agr icu l ture  teacher  has  been  
ident i f ied  as  be ing  e f fec t ive  based  on  the  tes t imony of  exper t  op in ion  
or  persona l  exper ience .  Very  few,  i f  any ,  of  these  perce ived  v iews  
have  been  suppor ted  by  research  conducted  in  the  f ie ld .  With  the  
ava i lab i l i ty  of  179  va l ida ted  c r i te r ia  descr ip tors  re la ted  to  teacher  
e f fec t iveness  as  ident i f ied  by  the  School  Improvement  Model  (SIM)  
p ro jec t ,  ce r ta in ly  more  sophis t ica ted  a t tempts  could  be  made  by  
researchers  to  ident i fy  behaviors  o f  e f fec t ive  voca t iona l  agr icu l ture  
teachers .  
The  purpose  of  th i s  s tudy  was  to  c rea te  a  p rof i le  of  the  e f fec t ive  
voca t iona l  agr icu l ture  teacher  by  ident i fy ing  d is t inguish ing  behaviors  
us ing  se lec ted  teacher  e f fec t iveness  descr ip tors .  The  spec i f ic  ob jec­
t ives  of  th i s  research  were  to :  
1 .  Determine  e f fec t iveness  groups  of  voca t iona l  agr icu l ture  teachers  
f rom twelve  nor th  cen t ra l  s ta tes  us ing  research-suppor ted  teacher  
e f fec t iveness  c r i te r ia .  
2 .  Ident i fy  teacher  e f fec t iveness  behaviors  which  d i s t inguish  voca­
t iona l  agr icu l ture  teachers  responding  most  l ike  es tab l i shed  teach­
er  e f fec t iveness  c r i te r ia  f rom voca t iona l  agr icu l ture  teachers  
responding  l eas t  l ike  es tab l i shed  c r i te r ia .  
3 .  Ident i fy  demographic  charac te r i s t ics  assoc ia ted  wi th  voca t iona l  
agr icu l ture  teachers  responding  most  l ike  es tab l i shed  teacher  e f fec­
t iveness  c r i te r ia  and  voca t iona l  agr icu l ture  teachers  responding  
l eas t  l ike  es tab l i shed  c r i te r ia .  
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LITERATURE REVIEW 
A rev iew of  l i t e ra ture  was  conducted  to  provide  the  theore t ica l  
f ramework  for  th i s  s tudy .  The  rev iew cons is ted  of  two major  d iv i s ions ;  
(1)  a  rev iew of  popular  wr i t ings  re la ted  to  e f fec t ive  teachers  and  
(2)  a  rev iew of  research  s tud ies  re la ted  to  e f fec t ive  teachers .  
Rela ted  Li te ra ture  
Al though the  problem of  ident i fy ing  e f fec t ive  teacher  behaviors  and  
charac te r i s t ics  has  recent ly  sur faced  as  a  major  i s sue  among educa tors ,  
the  problem i s  not  by  any  means  u i i ique  to  th i s  t ime per iod .  In  1949,  
no ted  teacher  e f fec t iveness  researcher  David  Ryans  (31)  d i scussed  many 
o f  the  same i s sues  be ing  deba ted  today  in  h i s  a r t ic le ,  "The  Cr i te r ia  of  
Teaching  Ef fec t iveness . "  In  the  a r t ic le ,  Ryans  s ta tes  tha t  the  u l t imate  
bas i s  for  judging  teaching  e f fec t iveness  i s  through " teacher  behavior"  
( the  teacher ' s  per formance  of  h i s  o r  her  func t ions) .  The  problem Ryans  
had  was  def in ing  what  these  teacher  func t ions  encompassed  because  of  
the  vary ing  educa t iona l  ph i losophies  and  v iewpoin ts  o f  the  t ime.  He 
po in ted  ou t  tha t  some educa tors  be l ieved  tha t  a  t eacher ' s  respons ib i l i ­
t i es  were  broad  in  scope  and  inc luded  a  wide  range  of  cur r icu la r ,  
ex t ra -cur r icu la r  and  communi ty  func t ions ,  whereas  o thers  be l ieved  tha t  
a  t eacher ' s  func t ions  were  more  l imi ted  in  scope .  Ryans  summed up  h i s  
d i scuss ion  on  the  func t ions  of  e f fec t ive  teaching  as  fo l lows  (31 ,  p .  
692) :  
I t  may be  sa id ,  then ,  tha t  teaching  i s  e f fec t ive  to  the  ex ten t  
tha t  the  teacher  i s  ab le  to  provide  ways  and  means  tha t  a re  
favorable  to  the  deve lopment  o f  unders tandings ,  work  habi t s .  
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des i rab le  a t t i tudes ,  and  adequate  persona l  ad jus tment  on  
the  par t  of  the  pupi l s  o r  s tudents .  
In  1950,  the  Commit tee  on  the  Cr i te r ia  of  Teacher  Ef fec t iveness  
(26)  was  es tab l i shed  by  the  Amer ican  Educa t iona l  Research  Assoc ia t ion  
to  s tudy  the  problems inheren t  wi th  teacher  e f fec t iveness  c r i te r ia .  
S ix  months  a f te r  i t s  format ion ,  the  commit tee  members  had  come to  a  
consensus  tha t  to  def ine  the  e f fec t ive  teacher  as  a  un i ta ry  concept  
was  imposs ib le  and  tha t  the  concept  of  an  " idea l"  teacher  should  a l so  
be  forgot ten .  The  commit tee  members  recognized  tha t  teacher  e f fec t ive­
ness  c r i te r ia  could  d i f fe r  rad ica l ly  depending  on  the  cu l ture ,  l eve l ,  
method  and  cur r icu lum taught  by  the  teacher .  The  commit tee  a l so  recog­
n ized  tha t  even  e f fec t ive  teachers  wi th in  the  same genera l  f i e ld  of  
s tudy  could  d i f fe r  markedly  f rom each  o ther .  
The  problem encountered  by  the  Commit tee  on  the  Cr i te r ia  of  
Teacher  Ef fec t iveness  was  no t  tha t  i t  lacked  knowledgeable  people  on  
the  commit tee  which  inc luded  noted  teacher  e f fec t iveness  researchers  
such  as  Arvi l  Bar r ,  N.  L .  Gage ,  H.  H.  Remmers  and  David  Ryans .  The  
rea l  fau l t  of  the  commit tee  was  tha t  i t  was  t ry ing  to  provide  the  f ina l  
answer  to  a  problem area  which  was  s t i l l  in  the  conceptua l iza t ion  s tage  
of  deve lopment .  The  commit tee  d id  not  have  a  s ing le  research  suppor ted  
c r i te r ion  on  which  i t  could  base  any  so l id  conclus ions .  
Thi r teen  years  a f te r  the  commit tee ' s  demise ,  B.  J .  Biddle  (6)  
descr ibed  the  d i f f icu l t ies  s t i l l  be ing  encountered  wi th  the  assessment  
of  teacher  e f fec t iveness .  In  h i s  wr i t ings ,  Biddle  expla ined  tha t  the  
problem or ig ina ted  f rom the  imposs ib i l i ty  to  i so la te  the  e f fec ts  of  one  
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t eacher  f rom the  inf luence  of  o thers .  Every  t ime a  t ra i t  was  iden t i ­
f ied  as  be ing  an  ind ica tor  of  t eacher  e f fec t iveness ,  i t  was  found tha t  
s tudents  responded  ind iv idua l ly  to  the  t ra i t ,  dependent  on  the  teacher .  
He conc luded  tha t  researchers  should  no t  a t tempt  to  ident i fy  charac te r ­
i s t ics  of  teacher  e f fec t iveness  s ince  each  s tudent  responds  d i f fe ren t ly  
to  each  teacher .  Ins tead ,  he  sugges ted ,  as  an  a l te rna t ive ,  s tudents  
should  be  matched  to  the  charac te r  and  persona l i ty  of  each  teacher .  
Up to  th i s  poin t  in  t ime,  t eacher  e f fec t iveness  c r i te r ia  had  
evolved  f rom the  s tudy  of  teacher  persona l i ty  t ra i t s  to  the  s tudy  of  
s tudent - teacher  in te rac t ions .  The  focus  of  a t ten t ion  had  changed  wi th  
regard  to  the  method be ing  used  to  ident i fy  e f fec t ive  teacher  c r i te r ia ,  
but  the  resu l t s  had  no t  s ign i f ican t ly  changed  f rom the  pas t .  
Donald  Medley  provided  an  exce l len t  synops is  of  the  evolu t ion  of  
the  concept  o f  teacher  e f fec t iveness  as  i t  had  occur red  up  to  1979 in  
h i s  a r t ic le ,  "The  Ef fec t iveness  of  Teachers . "  In  the  a r t ic le ,  he  
s ta tes  (22 ,  p .  12) :  
At  f i r s t ,  e f fec t iveness  was  perce ived  as  the  consequence  
of  cer ta in  persona l i ty  t ra i t s  or  charac te r i s t ics  possessed  
by  the  teacher .  .  .  .  Later ,  e f fec t iveness  was  seen  not  
so  much as  a  func t ion  of  charac te r i s t ics  of  the  teacher  
bu t  of  the  methods  of  t eaching  used .  .  .  .  Then ,  e f fec­
t iveness  was  seen  as  main ly  dependent  on  the  c l imate  the  
teacher  c rea ted  and  mainta ined  in  the  c lass room.  More  
recent ly ,  e f fec t iveness  has  been  v iewed as  mas te ry  of  a  
reper to i re  of  competenc ies ,  and  f ina l ly ,  there  has  been  
increas ing  emphas is  on  the  ab i l i ty  to  deploy  these  com­
pe tenc ies  appropr ia te ly ,  tha t  i s ,  on  profess iona l  dec is ion  
making .  
In  the  ear ly  par t  o f  the  cen tury ,  persona l i ty  t ra i t s  of  the  teacher  
were  assoc ia ted  wi th  teacher  e f fec t iveness  and  were  se lec ted  on  the  
9 
bas is  of  exper t  judgment .  The  problem wi th  th i s  prac t ice  was  tha t  
there  were  no  rea l  c r i te r ia  by  which  the  exper t s  could  judge  e f fec t ive­
ness  of  t eachers .  S ince  tha t  t ime,  par t icu la r ly  s ince  the  ear ly  
sevent ies ,  rea l  knowledge  has  accumula ted  and  been  summar ized  concern­
ing  e f fec t ive  teacher  c r i te r ia .  
By 1975,  inves t iga tors  a t  Iowa S ta te  Univers i ty  had  ident i f ied  
c lus te rs  of  ca tegor ies  which  could  be  used  to  ra te  a  t eacher ' s  per ­
formance  (33) .  Teacher  per formance  c lus te rs  ident i f ied  inc luded  pro­
duc t ive  teaching  techniques ,  pos i t ive  in te rpersona l  re la t ionships ,  
o rganized-s t ruc tured  c lass room management ,  in te l lec tua l  s t imula t ion  and  
des i rab le  ou t -of -c lass  behaviors .  The  teacher  per formance  c r i te r ia  
which  were  ident i f ied  were  the  d i rec t  resu l t  of  many years  of  examina­
t ion  and  re f inement  of  e f fec t ive  teaching  research  (20) .  
The  c r i te r ia  ident i f ied  by  inves t iga tors  a t  Iowa S ta te  Univers i ty  
concern ing  e f fec t ive  teacher  c r i te r ia  provided  researchers  wi th  a  
s tab le  base  f rom which  to  opera te  regard ing  fu ture  teacher  e f fec t ive­
ness  s tud ies .  Al though researchers  a re  only  beginning  to  comprehend 
the  complexi t ies  o f  an  e f fec t ive  teacher ,  they  can  now be  more  sure  of  
themselves  us ing  ex is t ing  f ind ings  tha t  a re  based  on  be t te r  ev idence  
than  had  prev ious ly  been  ava i lab le  (4) .  
The  ident i f ica t ion  of  e f fec t ive  teachers  has  been  an  on-going  con­
cern  of  researchers  throughout  th i s  cen tury ,  bu t  never  has  i t  rece ived  
so  much a t ten t ion  f rom the  genera l  populace  than  a t  the  present  t ime.  
Much o f  th i s  renewed in te res t  can  be  a t t r ibu ted  to  the  Nat iona l  Commis­
s ion  on  Exce l lence  in  Educa t ion ' s  repor t  (24)  in  1983 on  the  qua l i ty  
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of  educa t ion  in  Amer ica .  In  i t s  repor t ,  "A Nat ion  a t  Risk :  The  Im­
pera t ive  for  Educa t iona l  Reform,"  the  commiss ion  recommended tha t  
teacher  sa la ry ,  promot ion ,  t enure  and  re ten t ion  dec is ions  be  t i ed  to  
an  e f fec t ive  eva lua t ion  sys tem.  This  sys tem would  then  be  used  to  
reward  super ior ,  encourage  average  and  e i ther  improve  o r  te rmina te  poor  
t eachers .  
The  commiss ion  fur ther  recommended tha t  school  boards ,  adminis t ra ­
tors  and  teachers  work  toge ther  to  deve lop  career  s tages  for  teachers .  
The  career  s tages  ment ioned  in  the  repor t  inc luded  the  beginning  in ­
s t ruc tor ,  the  exper ienced  teacher  and  the  mas te r  t eacher .  
The  commiss ion ' s  recommendat ions  concern ing  teaching ,  a long  wi th  
the i r  many o ther  recommendat ions ,  had  an  immedia te  impact  upon the  way 
school  boards  and  lawmakers  v iewed the  present  sys tem of  t rea t ing  a l l  
teachers  as  equa ls  in  regard  to  teaching  e f fec t iveness .  Wi th in  a  few 
months  a f te r  the  repor t ,  "mas te r  t eacher"  p lans  were  be ing  ment ioned  
throughout  the  count ry .  The  problem was  tha t  ne i ther  the  commiss ion  
nor  the  "mas ter  t eacher"  p lanners  had  ident i f ied  the  c r i te r ia  tha t  
would  d i s t inguish  master  t eachers  (most  e f fec t ive  teachers )  wi th in  the  
educa t iona l  sys tem.  Lawmakers  a re  cur ren t ly  s t ruggl ing  wi th  th i s  
d i lemma as  they  t ry  to  fo l low the  commiss ion ' s  recommendat ions  on  
ident i fy ing  and  reward ing  the  most  e f fec t ive  teachers .  
Much o f  the  popular  wr i t ings  concerned  wi th  e f fec t ive  teacher  c r i ­
te r ia  were  a imed a t  teachers  in  genera l  wi th  l i t t l e  regard  for  the  
grade  leve l  taught  o r  the  subjec t  mat te r  presented  by  the  teacher .  
The  ques t ion  which  a r i ses  i s ,  "Do a l l  e f fec t ive  teachers  exhib i t  s imi la r  
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behaviors  regard less  of  what  they  teach  or  to  whom they  teach?"  Some 
work  has  been  done  in  th i s  a rea ,  bu t  s t i l l  much i s  unknown.  Unt i l  
fu r ther  research  i s  comple ted  dea l ing  wi th  e f fec t ive  teachers  of  spe­
c i f ic  subjec t  mat te r  a reas  and  grade  leve ls  taught ,  the  answer  to  the  
ques t ion  cannot  be  s ta ted  wi th  any  cer ta in ty .  
The  e f fec t ive  voca t iona l  agr icu l ture  teacher  has  been  d i scussed  
by  many wr i te rs ,  bu t  as  i s  the  case  wi th  teachers  in  genera l ,  no t  a l l  
agree  upon the  c r i te r ia  tha t  makes  them e f fec t ive .  
In  an  a r t ic le  en t i t l ed  "Effec t ing  Des i red  Changes ,"  G.  W.  Hamby 
(13)  l i s ted  four  fac tors  as  be ing  bas ic  to  e f fec t ive  voca t iona l  agr i ­
cu l ture  teaching  based  on  d i scuss ions  wi th  s ta te  d i rec tors ,  a rea  super ­
v isors  and  ins t ruc tors  involved  wi th  voca t iona l  agr icu l ture .  These  
fac tors  inc luded:  (1)  adequate  p re-serv ice ,  on- the- job ,  and  in -serv ice  
prepara t ion ,  (2)  pos i t ive  communica t ions  be tween  teacher  and  s tudents ,  
(3)  ab i l i ty  to  mot iva te  s tudents ,  and  (4)  cons idera t ion  of  the  ind i ­
v idua l  success  of  each  s tudent .  
In  compar i son ,  S idney  Long (17) ,  a  voca t iona l  agr icu l ture  teacher ,  
l i s ted  seven  fac tors  cons idered  necessary  for  e f fec t ive  voca t iona l  
agr icu l ture  teaching .  They  were :  (1)  you  must  en joy  the  teaching  
process ,  (2)  use  var ie ty  in  your  teaching ,  (3)  recognize  the  ind iv idua l  
needs  of  s tudents ,  (4)  a lways  be  prepared  for  c lass ,  (5)  deve lop  a  
pos i t ive  a t t i tude  wi th in  s tudents  towards  l earn ing ,  (6)  main ta in  proper  
d i sc ip l ine ,  and  (7)  earn  the  respec t  of  your  s tudents .  
In  cont ras t  to  th i s ,  George  Nowadnick  (25) ,  a  h igh  school  p r inc i ­
pa l ,  sugges ted  tha t  to  be  a  success fu l  voca t iona l  agr icu l ture  teacher ,  
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one  should  do  the  fo l lowing:  (1)  par t ic ipa te  in  teacher  assoc ia t ions ,  
(2)  be  involved  in  the  to ta l  school ,  (3)  be  a  publ ic  re la t ions  person ,  
(4)  update  and  know t rends  in  your  f i e ld ,  (5)  eva lua te  for  improve­
ment ,  and  (6)  work  on  improving  teaching  sk i l l s  and  awareness .  
Many o f  the  po in ts  ra i sed  by  Hamby,  Long and  Nowadnick  could  very  
wel l  be  va l id  ways  to  ident i fy  e f fec t ive  voca t iona l  agr icu l ture  
teachers i  however ,  they  a re  based  on  exper t  op in ion  and  pas t  exper ience ,  
no t  re l iab le  research-suppor ted  c r i te r ia .  S ince  the  vas t  major i ty  of  
popular  wr i t ings  re la ted  to  e f fec t ive  voca t iona l  agr icu l ture  teachers  
i s  of  th i s  na ture ,  an  a t tempt  to  provide  fur ther  c la r i f ica t ion  of  cur ­
ren t  wr i t ings  wi l l  no t  be  made .  The  th ree  a r t ic les  c i ted ,  however ,  do  
present  an  opera t iona l  base  upon which  voca t iona l  agr icu l ture  teachers  
a re  present ly  judged  as  be ing  e f fec t ive .  Only  c r i te r ia  suppor ted  by  
research  as  be ing  va l id  and  re l iab le  were  used  in  th i s  s tudy .  
Rela ted  Research  
Research  a t tempt ing  to  ident i fy  teacher  e f fec t iveness  c r i te r ia  
has  been  conducted  s ince  the  l a te  1800s ;  however ,  i t  was  no t  un t i l  
1960 tha t  a  s tudy  was  p resented  which  earned  the  respec t  of  many 
au thor i t ies  involved  in  teacher  e f fec t iveness  research .  This  s tudy ,  
known as  the  Ryans  S tudy  (30) ,  conducted  teacher  e f fec t iveness  research  
on  6 ,000  teachers  in  1 ,700  schools  and  450  school  sys tems.  The  s tudy  
involved  approximate ly  100  separa te  research  pro jec ts  over  a  per iod  of  
s ix  years .  I t  was  cons idered ,  a t  the  t ime,  the  most  comprehens ive  
a t tempt  ever  under taken  to  ident i fy  and  eva lua te  teacher  e f fec t iveness  
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charac te r i s t ics .  
As  a  par t  o f  the  Teacher  Charac te r i s t ic  S tudy  d i rec ted  by  Ryans ,  
th ree  groups  of  t eachers  were  iden t i f ied .  One  group  was  compr ised  of  
t eachers  having  observer  ra t ings  one  s tandard  devia t ion  or  more  above  
the  mean on  each  of  th ree  cent ra l  c lass room behaviors .  The  second 
group  was  compr ised  of  t eachers  wi th  observer  ra t ings  near  the  mean 
and  the  th i rd  group  had  observer  ra t ings  one  o r  more  s tandard  devia­
t ions  be low the  mean.  As  repor ted  by  Ryans ,  the  major  d i f fe rences  
be tween  the  h igh  and  low groups  of  t eachers  were  as  fo l lows  (30 ,  pp .  
397-398) :  
There  was  a  genera l  t endency  for  h igh  teachers  to :  be  
ex t remely  generous  of  o ther  persons ;  .  .  .  par t ic ipa te  in  
soc ia l  groups ;  en joy  pupi l  re la t ionships ;  prefer  non-
d i rec t ive  (permiss ive)  c lass room procedures ;  mani fes t  
super ior  verba l  in te l l igence ;  and  be  super ior  wi th  re ­
spec t  to  emot iona l  ad jus tment .  On the  o ther  hand ,  low 
teachers  tended  genera l ly  to :  be  res t r ic t ive  and  c r i t i ­
ca l  in  the i r  appra isa l s  of  o ther  persons ;  p refer  ac t iv i ­
t i es  which  d id  no t  involve  c lose  persona l  contac ts ;  
express  l ess  favorable  op in ions  of  pupi l s ;  mani fes t  l ess  
h igh  verba l  in te l l igence ;  show less  sa t i s fac tory  emot iona l  
ad jus tment ;  and  represent  o lder  age  groups .  
Inc luded  among the  hundreds  of  var iab les  and  re la t ionships  re ­
por ted  by  Ryans  was  the  pos i t ive  cor re la t ion  be tween  the  s ize  of  the  
school  in  which  a  t eacher  works  and  the  charac te r i s t ics  usua l ly  assoc i ­
a ted  wi th  e f fec t ive  teachers .  I t  should  be  no ted  tha t  most  o f  the  
informat ion  presented  by  Ryans  was  co l lec ted  by  carefu l ly  t ra ined  
observers  in  c lass room observa t ions .  The  f ind ings  of  these  observers  
represent  cor re la tes  of  t eacher  c lass room behavior  and  in  fac t  do  no t  
demons t ra te  causa t ion .  
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Research  e f for t s  a f te r  the  Ryans  s tudy  s lowly  changed  f rom the  
s tudy  of  t eacher  charac te r i s t ics  to  tha t  of  teaching  methods  and  the  
c lass room c l imate  c rea ted  by  the  teacher .  
Wi th in  th i s  t ime-f rame,  i t  became apparent  to  researchers  tha t  
ra t iona l  research  in  teacher  e f fec t iveness  must  focus  on  what  the  teach­
er  does  ( teacher  behavior )  as  wel l  as  pupi l  l ea rn ing  ( teacher  e f fec t ive­
ness)  (22) .  This  type  of  research ,  known as  "process -product  research"  
which  involves  the  sys temat ic  observa t ion  of  c lass room teaching  be­
haviors ,  l ed  to  a  dramat ic  increase  in  our  knowledge  of  t eacher  e f fec t ive­
ness .  From a  rev iew of  f i f ty  process -product  s tud ies  in  1971,  Rosenshine  
and  Furs t  (28)  presented  ev idence  tha t  a t  l eas t  some teacher  behaviors  
were  re la ted  to  s tudent  achievement .  The  var iab les  showing  the  s t ronges t  
suppor t  towards  d i s t inguish ing  e f fec t ive  and  inef fec t ive  teaching  in­
c luded:  c la r i ty ,  var iab i l i ty ,  en thus iasm,  task-or ien ted  and/or  bus iness ­
l ike  behaviors ,  and  s tudent  oppor tuni ty  to  learn  c r i te r ion  mater ia l .  A 
l imi ta t ion  to  the  var iab les  presented  by  Rosenshine  and  Furs t  was  tha t  
the  var iab les  were  the  resu l t  of  s tud ies  conducted  in  c lass rooms wi th  
normal  ch i ldren  and  focused  on  genera l  t eaching  behaviors .  
I t  was  hoped  by  Rosenshine  tha t  the  genera l  t eaching  behaviors  
ident i f ied  would  be  e f fec t ive  across  a l l  subjec t  a reas  and  types  of  
cur r icu lum.  Through fur ther  research  conducted  on  the  f ive  var iab les ,  
i t  was  de te rmined  tha t  in  fac t  they  were  e f fec t ive  across  the  subjec t  
a reas  a t  the  secondary  l eve l .  The  var iab les  such  as  c la r i ty  of  presen­
ta t ion  and  en thus iasm were  found to  be  l ess  impor tan t  in  pr imary  grades  
( 2 7 ) .  
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Although the  ident i f ica t ion  of  these  var iab les  by  Rosenshine  pro­
v ided  a  breakthrough in  teacher  e f fec t iveness  research ,  they  do  not  
provide  the  f ina l  answer  to  ident i fy ing  e f fec t ive  teachers .  As  no ted  
by  Gage  and  Ber l iner  (11) ,  i t  i s  not  the  s ing le  var iab le  tha t  i s  
impor tan t  bu t  the  in te rp lay  of  var iab les  wi th  each  o ther .  Research  in  
teacher  e f fec t iveness  needs  to  incorpora te  a  mul t ivar ia te  approach  to  
unders tanding  the  overa l l  e f fec t  of  ind iv idua l  var iab les .  
Researchers  in  recent  years  have  inc luded  teacher  e f fec t iveness  
c r i te r ia  as  a  par t  of  l a rger ,  mul t id imens iona l  s tud ies  involv ing  the  
eva lua t ion  and  improvement  o f  ins t ruc t ion  wi th in  the  to ta l  school  
sys tem.  One  such  pro jec t ,  the  School  Improvement  Model  p ro jec t  (19) ,  
was  conducted  by  researchers  a t  Iowa S ta te  Univers i ty .  Inc luded  as  a  
par t  of  the  School  Improvement  Model  p ro jec t  were  four  main  components :  
t eacher  per formance  eva lua t ion ,  adminis t ra tor  per formance  eva lua t ion ,  
s tudent  achievement  measurement  and  s ta f f  deve lopment .  
The  teacher  per formance  component  o f  the  pro jec t  u t i l i zed  c r i te r ia  
drawn f rom the  research  base  on  e f fec t ive  teaching .  Af te r  many years  
of  inves t iga t ing  and  re f in ing  teacher  e f fec t iveness  research ,  a  com­
p le te  a r ray  of  recommended t eacher  per formance  a reas ,  c r i te r ia  
response  modes  and  s tandards  were  ident i f ied  (7) .  
The  per formance  a reas  ident i f ied  in  the  s tudy  inc luded:  product ive  
teaching  techniques ;  o rganized  s t ruc tured  c lass  management ;  in te l lec tua l  
s t imula t ion ;  pos i t ive  in te rpersona l  re la t ions ;  and  des i rab le  ou t -of -
c lass  behavior .  Inc luded  in  the  per formance  a reas  were  21  teacher  
e f fec t iveness  c r i te r ia  and  176  c r i te r ia  descr ip tors .  The  p ro jec t  a l so  
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provided  a  l i s t ing  of  se lec ted  re ferences  on  e f fec t ive  teaching  be­
haviors  which  suppor ted  the  use  of  the  c r i te r ia .  The  accumula t ion  of  
s ta te -of - the-ar t  teacher  e f fec t iveness  c r i te r ia  provided  by  the  
School  Improvement  Model  has  made  i t  poss ib le  for  fu ture  researchers  
in  teacher  e f fec t iveness  research  to  es tab l i sh  a  s tab le  base  upon 
which  to  proceed .  
Another  major  accumula t ion  of  teacher  e f fec t iveness  research  f ind­
ings  was  provided  by  Mar i lynn  Kash  and  Gary  Bor ich  (15) .  In  the i r  
repor t ,  e leven  major  a reas  of  teacher  e f fec t iveness  c r i te r ia  were  
summar ized .  These  a reas  inc luded:  (1)  t ime management ,  (2 )  pupi l ' s  
a t tending  behaviors  and  teacher  e f fec t iveness ,  (3)  d i rec t  and  ind i rec t  
teaching  methods ,  (4)  t eacher  ques t ion ing  prac t ices ,  (5)  t eacher  p ra i se ,  
(6)  eva lua t ive  feedback ,  (7)  t eacher  cont ro l l ing  behaviors ,  (8)  t ask  
s t ruc tur ing ,  (9)  t eacher  t a lk  and  s tudent  t a lk ,  (10)  c lass room manage­
ment  p rac t ices ,  and  (11)  t eacher  prac t ices  to  pupi l  se l f -concept .  
Inc luded  as  a  par t  of  each  major  heading  was  a  summary  o f  f ind ings  
abs t rac ted  f rom cor re la t iona l  research  s tud ies .  Twenty-s ix  research-
suppor ted  cor re la tes ,  e i ther  pos i t ive ly  or  nega t ive ly  re la ted  to  teacher  
e f fec t iveness ,  were  provided  for  rev iew.  As  no ted  by  Kash  and  Bor ich  
(15) ,  even  though the  f ind ings  were  no t  f rom exper imenta l  s tud ies ,  
prev ious  rev iews  on  s imi la r  da ta  sugges ted  tha t  i t  was  poss ib le  to  draw 
conclus ions  f rom cor re la t iona l  da ta  based  on  an  emerging  consensus  of  
rep l ica ted  resu l t s  f rom a  var ie ty  of  comprehens ive  sources .  The  f ind­
ings  summar ized  by  Kash  and  Bor ich ,  in  most  cases ,  re la te  qu i te  favor ­
ab ly  to  the  c r i te r ia  provided  by  the  School  Improvement  Model  p ro jec t .  
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Most  o f  the  s tud ies  conducted  on  t eacher  e f fec t iveness  c r i te r ia  
dea l t  so le ly  wi th  the  in -c lass  behaviors  o f  t eachers  and  d id  inc lude  
any  ind i rec t  measures  such  as  profess iona l  o r  persona l  ac t iv i t ies  which  
may a f fec t  the i r  per formance .  The  problem wi th  us ing  ind i rec t  measures  
in  assess ing  a  teacher ' s  per formance  was  no ted  by  Mi tze l  when he  
wrote  (23 ,  p .  1484) ,  " In  a  sense  they  a re  pseudo c r i te r ia ,  for  the i r  
re levance  depends  upon an  assumed or  conjec tured  re la t ionship  to  o ther  
c r i te r ia ,  e i ther  process  o r  product . "  The  use  o f  ind i rec t  measures  in  
teacher  e f fec t iveness  research ,  desp i te  the i r  theore t ica l  l imi ta t ions ,  
has  been  va l ida ted  conceptua l ly  in  an  a r t ic le  by  Jean  A.  King  (16) .  
In  the  a r t ic le ,  King  uses  two measures  sugges ted  by  McNei l  and  Popham 
(21)  fo r  d iscr imina t ing  c r i te r ion  which  va l ida ted  the  use  of  ind i rec t  
measures  in  teacher  per formance  eva lua t ion .  Al though research  suppor t ­
ing  such  c la ims  i s  not  found in  grea t  abundance ,  i t  does  ex is t ,  as  sup­
por ted  by  the  School  Improvement  Model  f ind ings .  
Research  re la ted  to  e f fec t ive  voca t iona l  agr icu l ture  teachers  and  
the  behaviors  which  make  them e f fec t ive  i s  qui te  eas i ly  summar ized  for  
there  has  been  l i t t l e  work  done  in  th i s  a rea .  Only  one  s tudy  could  be  
found which  d i rec t ly  re la ted  charac te r i s t ics  of  teaching  exce l lence  to  
voca t iona l  agr icu l ture  teachers .  The  s tudy ,  conducted  by  Hedges  and  
Papr i tan  (14)  a t  Ohio  S ta te  Univers i ty ,  iden t i f ied  e ight  charac te r i s t ics  
of  teaching  exce l lence  in  re la t ion  to  voca t iona l  agr icu l ture  teachers .  
The  e igh t  essen t ia l s  for  teaching  exce l lence  in  voca t iona l  agr icu l ture  
were  as  fo l lows:  (1 )  keep  technica l ly  up- to-da te ,  (2 )  be  mot iva ted ,  
(3 )  be  in te res ted  in  the  s tudent ,  (4 )  se t  d i rec t ions ,  (5)  eva lua te  
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per formance ,  (6 )  deve lop  a  pos i t ive  a t t i tude ,  (7)  use  communi ty  re ­
sources ,  and  (8)  have  a  h igh  qua l i ty  superv ised  occupat iona l  exper i ­
ence  program for  each  s tudent .  
The  s tudy  involved  voca t iona l  agr icu l ture  teachers  f rom Ohio  who 
were  cons idered  to  be  "mas te r  t eachers"  and  were  nominated  by  t eacher  
educa tors  and  s ta te  superv isors  of  voca t iona l  agr icu l ture  in  Ohio .  The  
t a rge t  popula t ion  cons is ted  of  four teen  teachers  who rece ived  th ree  or  
more  nomina t ions .  Seven  of  the  mas te r  t eachers  ident i f ied  were  ran­
domly  se lec ted  to  par t ic ipa te  in  the  s tudy .  The  par t ic ipants  in  the  
s tudy  were  provided  wi th  an  op in ionnai re  ask ing  for  the  comple t ion  of  
the  fo l lowing  s ta tement ,  " I  fee l  teaching  exce l lence  in  voca t iona l  
agr icu l ture  involves  . "  The  e igh t  essen t ia l s  of  t each­
ing  exce l lence  provided  in  the  repor t  were  se lec ted  through conten t  
ana lys i s  of  the  re turned  opin ionnai res .  
The  smal l  sample  s ize  and  the  poss ib le  b iases  involved  in  the  
se lec t ion  of  the  or ig ina l  par t ic ipants  severe ly  l imi t s  the  genera l i t i es  
which  can  be  drawn f rom th i s  s tudy .  I t  should  a l so  be  noted  tha t  the  
essen t ia l s  of  t eacher  exce l lence  were  cons idered  to  be  common i f  four  
of  the  seven  respondents  ment ioned  them in  the i r  rep ly  to  the  ques­
t ion ,  which  min imal ly  cons t i tu tes  a  major i ty  of  consensus .  
Teacher  e f fec t iveness  research  has  been  an  ongoing  concern  of  
educa t iona l  researchers  th roughout  th i s  century .  Unt i l  1960 ,  very  
few c r i te r ia  had  been  ident i f ied  as  be ing  va l id  and  re l iab le  measures  
of  iden t i fy ing  e f fec t ive  teachers .  The  ear ly  researchers  sought  
persona l i ty  t ra i t s  of  e f fec t ive  teachers  se lec ted  on  the  bas i s  of  
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exper t  judgment .  Very  l i t t l e  usable  knowledge  concern ing  teacher  
e f fec t iveness  was  ob ta ined  through th i s  method.  
Dur ing  the  l a te  s ix t ies  and  ear ly  sevent ies ,  rea l  knowledge  was  
ga ined  in  the  a rea  of  teacher  e f fec t iveness .  The  p ro l i fe ra t ion  of  
process -product  research  provided  a  needed  boos t  to  the  ident i f ica t ion  
of  teacher  e f fec t iveness  c r i te r ia .  
Reviews  of  teacher  e f fec t iveness  research  such  as  those  provided  
by  Kash  and  Bor ich  (15) ,  The  School  Improvement  Model  p ro jec t  (19) ,  
and  Medley  (22)  have  g iven  researchers  a  so l id  base  upon which  to  pro­
ceed  wi th  fu ture  teacher  e f fec t iveness  research .  Al though the  ava i l ­
ab le  c r i te r ia  on  e f fec t ive  teachers  does  no t  provide  the  f ina l  answer  
to  a l l  e f fec t iveness  ques t ions ,  researchers  can  now be  more  sure  of  
themselves  us ing  ex is t ing  f ind ings  which  a re  based  on  be t te r  ev idence  
than  has  prev ious ly  been  ava i lab le .  
S tudies  re la ted  to  e f fec t ive  teaching  behaviors  of  voca t iona l  agr i ­
cu l ture  teachers  have  been  very  l imi ted .  Only  one  s tudy  was  found 
which  d i rec t ly  re la ted  to  th i s  s tudy .  In  the  s tudy ,  e igh t  essen t ia l s  
of  e f fec t ive  voca t iona l  agr icu l ture  teachers  were  ident i f ied .  The  
genera l iza t ions  which  can  be  drawn f rom th i s  s tudy ,  however ,  a re  
severe ly  l imi ted  because  of  the  overa l l  weakness  o f  the  des ign  of  the  
s tudy .  
A t rend  has  been  es tab l i shed  to  incorpora te  teacher  e f fec t iveness  
c r i te r ia  in to  la rger ,  mul t id imens iona l  s tud ies  on  school  improvement .  
As  no ted  by  Gage  and  Ber l iner  (11) ,  i t  i s  not  the  s ing le  var iab le  tha t  
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i s  impor tan t  bu t  the  in te rp lay  of  var iab les  wi th  each  o ther .  This  con­
cept  p layed  an  impor tan t  ro le  in  the  des ign  of  th i s  s tudy .  
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METHODS AND PROCEDURES 
The  pr imary  purpose  of  th i s  s tudy  was  to  c rea te  a  p rof i le  of  the  
e f fec t ive  voca t iona l  agr icu l ture  teacher  by  ident i fy ing  d is t inguish ing  
behaviors  us ing  se lec ted  teacher  e f fec t iveness  descr ip tors .  The  fo l ­
lowing  methods  and  procedures  were  used  to  accompl ish  th i s  purpose .  
Des ign  
The  des ign  for  th i s  s tudy  u t i l i zed  descr ip t ive  survey  methodology .  
The  purpose  of  the  descr ip t ive  survey  s tud ies ,  cons idered  a  method  of  
sys temat ic  da ta  co l lec t ion ,  i s  to  co l lec t  in format ion  tha t  permi ts  the  
researcher  to  descr ibe  the  charac te r i s t ics  of  persons  o r  educa t iona l  
p rocesses  (8) .  As  no ted  by  Borg  and  Gal l  (8 ) ,  survey  research  i s  a  
d i s t inc t ive  research  methodology  and  accounts  fo r  a  subs tan t ia l  propor­
t ion  of  the  research  done  in  the  f ie ld  of  educa t ion .  
John  Bes t  descr ibed  the  charac te r i s t ics  of  descr ip t ive  research  
s tud ies  as  fo l lows  (5 ,  p .  106) :  
1 .  They  a re  nonexper imenta l ,  fo r  they  dea l  wi th  the  re la ­
t ionships  be tween  nonmanipula ted  var iab les  in  a  na tura l ,  
ra ther  than  a r t i f ic ia l ,  se t t ing .  S ince  the  events  o r  
condi t ions  have  a l ready  occur red  or  ex is t ,  the  research­
er  se lec t s  the  re levant  var iab les  for  an  ana lys i s  of  
the i r  re la t ionships .  
2 .  They  involve  Hypothes i s  formula t ion  and  t es t ing .  
3 .  They  use  the  log ica l  methods  of  induc t ive-deduct ive  
reasoning  to  a r r ive  a t  genera l iza t ions .  
4 .  They  of ten  employ  methods  of  randomiza t ion  so  tha t  
e r ror  may be  es t imated  when in fe r r ing  popula t ion  char ­
ac te r i s t ics  f rom observa t ions  of  samples .  
5 .  The  var iab les  and  procedures  a re  descr ibed  as  accura te ly  
and  comple te ly  as  poss ib le  so  tha t  the  s tudy  can  be  
rep l ica ted  by  o ther  researchers .  
Researchers  must  be  cognizant  of  the  l imi ta t ions  to  descr ip t ive  
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survey  research ,  however ,  i f  proper ly  employed  and  cau t ious ly  in te r ­
pre ted ,  descr ip t ive  survey  research  can  be  a  usefu l  methodology  for  
the  deve lopment  of  knowledge  (5) .  Borg  and  Gal l  (8 )  l i s ted  four  of  
the  most  f requent ly  made  e r rors  by  researchers  in  survey  research .  
They  inc luded:  (1)  no t  formula t ing  c lear ,  spec i f ic  ob jec t ives  for  the i r  
research ,  (2)  re la t ing  da ta -ga ther ing  procedures  to  objec t ives  in  only  
a  genera l  way and  thereby  fa i l ing  to  ge t  quant i ta t ive  da ta  spec i f ic  to  
the  problem,  (3)  se lec t ing  the  sample  on  the  bas i s  of  convenience  in ­
s tead  of  a t tempt ing  to  obta in  a  random sample ,  and  (4)  ana lyz ing  survey  
da ta  one  var iab le  a t  a  t ime ins tead  of  ana lyz ing  re la t ionships ,  longi ­
tud ina l  changes ,  and  compar i sons  be tween  groups .  
Popula t ion  
Vocat iona l  agr icu l ture  teachers  f rom twelve  nor th  cen t ra l  s ta tes  
served  as  the  popula t ion  for  th i s  s tudy .  The  twelve  s ta tes  f rom which  
the  popula t ion  was  se lec ted  inc luded:  I l l ino is ,  Ind iana ,  Iowa,  Kansas ,  
Michigan ,  Minnesota ,  Missour i ,  Nebraska ,  Nor th  Dakota ,  Ohio ,  South  
Dakota ,  and  Wiscons in .  These  s ta tes  combine  to  form the  cent ra l  reg ion  
of  the  Amer ican  Assoc ia t ion  of  Teacher  Educa tors  in  Agr icu l ture .  The  
popula t ion  was  res t r ic ted  to  secondary  voca t iona l  agr icu l ture  teachers  
l i s ted  in  the  1984 Agr icu l ture  Teachers  Di rec tory  (1)  publ i shed  by  
Chas .  M.  Henry  Pr in t ing  Company.  The  to ta l  popula t ion  cons is ted  of  
3212 secondary  voca t iona l  agr icu l ture  teachers .  
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Sample  
The  researcher  des i red  to  co l lec t  spec i f ic  da ta  on  two groups  of  
respondents .  One  group  cons is ted  of  respondents  who u t i l i zed ,  to  a  
h igh  degree ,  e f fec t ive  teacher  behaviors  in  the i r  teaching  prac t ices .  
The  second group  cons is ted  of  respondents  who u t i l i zed  e f fec t ive  
teacher  behaviors  in  the i r  teaching  prac t ices  to  a  much lower  degree  
than  the  f i r s t  group .  The  researcher  des i red  approximate ly  50  respond­
en ts  in  each  of  the  two groups  to  insure  a  sample  of  suf f ic ien t  s ize  to  
meet  the  purpose  of  the  s tudy .  
In  order  to  obta in  the  two sample  groups  meet ing  the  spec i f ica­
t ions  des i red  for  the  s tudy ,  a  l a rger  sample  of  voca t iona l  agr icu l ture  
teachers  was  surveyed .  A sample  of  330  teachers  was  de te rmined  as  be­
ing  adequate  to  provide  the  necessary  number  o f  respondents  to  each  of  
the  two spec i f ic  sample  groups  des i red .  
The  sample  s ize  of  330  voca t iona l  agr icu l ture  teachers  was  de te r ­
mined  by  d iv id ing  the  number  o f  respondents  des i red  in  the  spec i f ic  
sample  groups  by  a  fac tor  of  0 .3 .  The  fac tor  approximated  the  per ­
centage  of  respondents  expec ted  to  be  found,  under  normal  c i rcumstances ,  
one  o r  more  s tandard  devia t ions  away f rom the  group  mean in  e i ther  
d i rec t ion .  
Al l  respondents  whose  to ta l  response  score  was  one  or  more  
s tandard  devia t ions  in  e i ther  d i rec t ion  of  the  mean response  score  for  
the  to ta l  sample  were  se lec ted  for  the  two spec i f ic  sample  groups  men­
t ioned  a t  the  s ta r t  of  the  Sample  d i scuss ion .  
I t  was  dec ided  a t  the  onse t  of  the  s tudy  tha t  nonrespondents  f rom 
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the  sample  of  330  voca t iona l  agr icu l ture  teachers  would  be  rep laced  by  
subs t i tu tes .  The  researcher  des i red  an  ac tua l  number  o f  330  respond­
en ts  ava i lab le  for  ana lys i s .  An addi t iona l  220  teachers  were  se lec ted  
as  subs t i tu tes  based  on  an  es t imated  60  percent  re turn  ra te  f rom both  
the  or ig ina l  sample  group  and  the  subs t i tu tes .  '  
A sys temat ic  sampl ing  technique  was  used  to  obta in  the  sample  f rom 
the  ta rge t  popula t ion .  Sys temat ic  sampl ing  i s  appropr ia te  to  use  i f  
a  popula t ion  can  be  accura te ly  l i s ted ,  or  i s  f in i te .  I f  th i s  condi t ion  
i s  met ,  the  use  of  sys temat ic  sampl ing  provides  what  approximates  a  
random sample  (5) .  
In  th i s  s tudy ,  a  sample  s ize  of  330  teachers  was  se lec ted  f rom 
the  ta rge t  popula t ion  of  3212 teachers .  By d iv id ing  the  to ta l  popula­
t ion  by  the  des i red  sample  s ize ,  i t  was  de te rmined  tha t  every  n in th  
teacher  f rom the  l i s t ing  would  be  se lec ted .  By randomly  se lec t ing  a  
number  f rom a  box  conta in ing  ind iv idua l  p ieces  of  paper  numbered  one  
through n ine ,  i t  was  de te rmined  tha t  the  e ighth  person  f rom the  begin­
n ing  of  the  l i s t  would  be  used  as  the  s ta r t ing  poin t  fo r  the  se lec ted  
sample .  
The  se lec t ion  of  the  subs t i tu tes  was  de te rmined  in  exac t ly  the  
same manner  as  the  or ig ina l  sample .  In  se lec t ing  the  subs t i tu tes ,  
every  f i f teen th  teacher  was  se lec ted ,  s ta r t ing  f rom the  second name on  
the  l i s t .  
Nonrespondents  were  rep laced  by  subs t i tu tes  f rom the  same s ta te  
whenever  poss ib le .  I t  was  assumed tha t  th i s  method of  subs t i tu t ion  
would  more  c lose ly  match  the  nonrespondents  than  would  a  subs t i tu te  
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f rom the  en t i re  popula t ion .  Only  subs t i tu tes  needed  to  rep lace  non-
respondents  were  used  in  the  s tudy .  Al l  subs t i tu tes  used  in  the  s tudy  
were  se lec ted  before  any  da ta  had  been  ana lyzed .  
I t  should  be  ment ioned  tha t  whenever  subs t i tu tes  a re  used  in  a  
survey ,  as  noted  by  Chapman (9 ) ,  appropr ia te  care  should  be  taken  to  
insure  the  fo l lowing:  (1)  accura te  records  a re  kept  on  which  un i t s  a re  
subs t i tu ted ,  (2)  da ta  records  obta ined  f rom subs t i tu te  un i t s  a re  ident i ­
f ied ,  (3)  the  leve l  of  subs t i tu t ion  i s  repor ted ,  and  (4)  subs t i tu tes  
a re  t rea ted  as  nonresponse  cases  when ca lcu la t ing  the  survey  response  
ra te .  
Using  the  da ta  acqui red  f rom the  respondents  and  des igna ted  sub­
s t i tu tes ,  103  teachers  met  the  qua l i f ica t ions  des i red  for  the  two 
spec i f ic  sample  groups  re la ted  to  the  use  of  e f fec t ive  teacher  behaviors  
in  ac tua l  teaching  prac t ices .  F i f ty- three  teachers  were  inc luded  in  the  
group  of  respondents  who u t i l i zed ,  to  a  h igh  degree ,  e f fec t ive  teacher  
behaviors  in  the i r  teaching  prac t ices  and  50  respondents  compr ised  the  
group  who used  e f fec t ive  teacher  behaviors  in  the i r  teaching  prac t ices  
to  a  much lower  degree  than  the  f i r s t  group .  
Ins t rumenta t ion  
Two ins t ruments  were  deve loped  for  use  in  the  s tudy .  The  f i r s t  
ins t rument ,  conta in ing  for ty  teacher  behavior  s ta tements ,  was  des igned  
to  be  comple ted  by  a l l  voca t iona l  agr icu l ture  teachers  se lec ted  for  the  
or ig ina l  sample  inc luding  the  teachers  se lec ted  as  subs t i tu tes .  The  
second ins t rument  was  des igned  to  co l lec t  demographic  in format ion  f rom 
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the  spec i f ica l ly  se lec ted  respondents  o r  des igna ted  subs t i tu tes .  The  
teachers  se lec ted  to  comple te  the  second ins t rument  were  chosen  based  
on  the i r  to ta l  response  score  to  the  for ty  behavior  s ta tements  on  the  
f i r s t  ins t rument .  Copies  of  the  ins t ruments  a re  presented  in  Appendix  
A.  The  deve lopment  of  the  ins t ruments  i s  descr ibed  in  the  fo l lowing  
paragraphs .  
The  Vo Ag Teacher  Prof i le  Survey  
The  Vo Ag Teacher  Prof i le  Survey  was  used  to  assess  the  teacher  
behaviors  exhib i ted  by  respondents  based  on  the i r  ac tua l  teaching  
prac t ices .  Responses  f rom the  survey  were  a l so  used  to  separa te  
respondents  in to  s imi la r  groups  based  on  a  to ta l  response  score  ca lcu­
la ted  f rom the  for ty  teacher  behavior  s ta tements .  
A l i s t  of  teacher  per formance  a reas  and  teacher  e f fec t iveness  c r i ­
te r ia  ident i f ied  by  the  School  Improvement  Model  p ro jec t  (7)  se rved  as  
the  bas i s  for  the  deve lopment  of  the  ins t rument .  A l i s t ing  of  the  
per formance  a reas ,  teacher  e f fec t iveness  c r i te r ia  and  descr ip tors  pro­
v ided  by  the  School  Improvement  Model  p ro jec t  i s  provided  in  Appendix  B.  
The  f ive  teacher  per formance  a reas  ident i f ied  by  the  School  Improve­
ment  Model  p ro jec t  were  modi f ied  to  be t te r  meet  the  ob jec t ives  of  the  
s tudy .  The  f ive  teacher  per formance  a reas  used  in  the  s tudy  inc luded:  
(1)  p roduct ive  teaching  techniques ,  (2)  organized ,  s t ruc tured  c lass  
management ,  (3 )  pos i t ive  in te rpersona l  re la t ionships ,  (4)  p rofess iona l  
respons ib i l i t i es ,  and  (5)  persona l  charac te r i s t ics .  The  o r ig ina l  l i s t  
of  176  c r i te r ia  descr ip tors  provided  by  the  School  Improvement  Model  
27 
pro jec t  was  a l so  re f ined  and  updated  to  inc lude  a  f ina l  l i s t ing  of  115  
c r i te r ia  descr ip tors .  The  modi f ied  l i s t  of  t eacher  per formance  a reas ,  
t eacher  e f fec t iveness  c r i te r ia  and  descr ip tors  used  in  the  s tudy  i s  
provided  in  Appendix  C.  
Teacher  e f fec t iveness  s tud ies  and  rev iews  which  were  publ i shed  
a f te r  1981 were  used  to  update  and  re f ine  the  or ig ina l  c r i te r ia  
descr ip tors  provided  by  the  School  Improvement  Model  p ro jec t .  A l i s t ing  
of  se lec ted  re ferences  which  suppor t  the  use  of  the  c r i te r ia  i s  pro­
v ided  in  Appendix  C.  
From the  modi f ied  l i s t  of  c r i te r ia  descr ip tors ,  for ty- two behavior  
s ta tements  were  formula ted  by  the  researcher  for  rev iew.  The  ins t ru­
ment  was  rev iewed by  depar tmenta l  facu l ty  and  graduate  s tudents  for  
face  va l id i ty .  Based  upon recommendat ions  of  these  groups ,  the  ins t ru­
ment  was  rev ised  to  inc lude  only  for ty  teacher  behavior  s ta tements .  
Upon rev is ion ,  the  ins t rument  was  adminis te red  to  f ive  voca t iona l  agr i ­
cu l ture  teachers  no t  inc luded  in  the  sample  for  c la r i f ica t ion  of  
ins t ruc t ions  and  ver i f ica t ion  tha t  the  s ta tements  asked  would  p rovide  
for  an  appropr ia te  range  of  responses .  The  p re- tes t  provided  ev idence  
tha t  the  ins t ruc t ions  were  c lear  and  tha t  the  s ta tements  provided  for  
a  wide  range  of  responses .  
The  f ina l  ins t rument  cons is ted  of  for ty  teacher  behavior  s ta te ­
ments .  Four teen  of  the  s ta tements  were  re la ted  to  product ive  teaching  
techniques ;  seven  s ta tements  per ta ined  to  organized ,  s t ruc tured  c lass  
management ;  t en  s ta tements  re la ted  to  pos i t ive  in te rpersona l  re la t ion­
sh ips ;  four  s ta tements  re la ted  to  profess iona l  respons ib i l i t i es ;  and  
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f ive  s ta tements  per ta ined  to  persona l  charac te r i s t ics .  
Respondents  were  asked  to  respond to  each  of  the  s ta tements  based  
upon the i r  ac tua l  teaching  prac t ices  us ing  the  fo l lowing  sca le :  
Never  Rare ly  Somet imes  Usual ly  Always  
/  /  /  /  - /  /  /  /  /  
1 2 3  4  5  6  7  8  9  
Inc luded  as  a  par t  of  the  Vo Ag Teacher  Prof i le  Survey  were  two 
ques t ions  which  sought  demographic  in format ion  f rom the  respondents .  
The  ques t ions  inc luded  informat ion  on  the  years  of  teaching  exper ience  
and  the  average  number  o f  s tudents  taught  per  day  by  the  respondent .  
Vo Ag Teacher  Prof i le  Survey:  Demographic  da ta  
The  second ins t rument  was  used  to  co l lec t  spec i f ic  demographic  
in format ion  on  se lec ted  respondents  and  des igna ted  subs t i tu tes .  The  
ques t ions  on  the  survey  were  formula ted  f rom a  rev iew of  l i t e ra ture  
and  the  researcher ' s  own persona l  ins igh t  as  to  what  da ta  would  provide  
for  a  more  meaningfu l  p rof i le  of  the  e f fec t ive  voca t iona l  agr icu l ture  
teacher .  
The  ins t rument  was  rev iewed by  depar tmenta l  facu l ty  and  graduate  
s tudents  for  face  va l id i ty .  Based  upon the  recommendat ions  of  these  
groups ,  the  ins t rument  was  rev ised  and  f ina l ized  for  the  s tudy .  
Eighteen  ques t ions  on  the  ins t rument  sought  demographic  in forma­
t ion  f rom the  respondents  in  the  fo l lowing  genera l  a reas :  persona l  
background,  school  se t t ing ,  voca t iona l  agr icu l ture  program of fe red ,  
profess iona l  ac t iv i t ies ,  c iv ic  ac t iv i t ies  and  educa t iona l  ac t iv i t ies .  
Also  inc luded  in  the  ins t rument  was  a  ques t ion  ask ing  whether  or  no t  
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the  respondent  des i red  a  summary  of  the  s tudy  when i t  was  comple ted .  
Col lec t ion  of  Data  
The  Vo Ag Teacher  Prof i le  Survey ,  a long  wi th  a  cover  l e t te r  ( see  
Appendix  A)  and  se l f -addressed ,  s tamped envelope  were  mai led  to  the  
voca t iona l  agr icu l ture  teachers ,  inc luding  subs t i tu tes ,  on  January  30 ,  
1985.  S ince  fo l low-up procedures  would  no t  be  used  and  the  cover  
l e t te r  reques ted  tha t  respondents  re turn  the  ins t rument  a t  the i r  ea r l i ­
es t  convenience ,  the  cu t -of f  da te  for  rece iv ing  the  ins t rument  was  
es tab l i shed  as  March  1 ,  1985.  
A to ta l  of  211  ins t ruments  were  re turned  by  t eachers  f rom the  
or ig ina l  sample  of  330  wi th in  the  es tab l i shed  cu t -of f  da te .  Three  of  
the  ins t ruments  re turned  were  b lank  because  the  teacher  had  e i ther  
re t i red  or  l e f t  the  teaching  profess ion .  With  the  e l imina t ion  of  the  
th ree  b lank  ins t ruments ,  63  percent  of  the  ins t ruments  were  proper ly  
comple ted  and  usable .  
A to ta l  of  142  ins t ruments  were  rece ived  f rom the  220 subs t i tu tes  
sampled  wi th in  the  es tab l i shed  cu t -of f  t ime.  One  ins t rument  was  deemed 
unusable  because  the  respondent  worked  so le ly  wi th  adul t s  and  could  no t  
respond to  a l l  of  the  s ta tements .  Excluding  the  one  nonusable  re turn ,  
a  response  ra te  of  64 .1  percent  was  ach ieved  f rom the  subs t i tu tes .  
Twelve  nonrespondents  (10%) f rom the  or ig ina l  sample  were  se lec ted  
for  a  fo l low-up to  de te rmine  i f  s ign i f ican t  d i f fe rences  ex is ted  be tween  
respondents  and  nonrespondents .  The  fo l low-up procedure  cons is ted  of  a  
second mai l ing  of  the  teacher  p rof i le  ins t rument  and  a  cover  l e t te r  ( see  
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Appendix  A)  expla in ing  the  need  for  the  informat ion .  From the  fo l low-
up procedure ,  n ine  usable  ins t ruments  were  rece ived .  A t e lephone  
fo l low-up to  the  th ree  nonrespondents  revea led  tha t  two of  the  non-
respondents  were  no  longer  employed  a t  the  school  and  one  dec l ined  to  
par t ic ipa te  in  the  s tudy .  
One  hundred  twenty- two subs t i tu tes  were  used  to  rep lace  non-
respondents  f rom the  sample  group  which  y ie lded  a  subs t i tu t ion  ra te  of  
37  percent  for  the  s tudy .  
The  second ins t rument ,  the  demographic  da ta  survey ,  a long  wi th  a  
cover  l e t te r ,  a  summary  shee t  of  the  prof i le  survey ,  and  a  se l f -
addressed ,  s tamped envelope  were  mai led  to  se lec ted  respondents  and  
des igna ted  subs t i tu tes  on  March  15 ,  1985.  
On Apr i l  12 ,  1985,  a  fo l low-up mai l ing  cons is t ing  of  a  cover  l e t te r ,  
survey  ins t rument  and  se l f -addressed ,  s tamped envelope  was  sen t  to  non-
respondents .  From the  two mai l ings ,  a  to ta l  of  98  ins t ruments  were  
re turned  out  of  the  or ig ina l  103  sen t ,  which  resu l ted  in  a  95  percent  
re turn  ra te .  A fo l low-up of  the  f ive  nonrespondents  was  no t  conducted  
s ince  the  researcher  had  in format ion  on  the  nonrespondents  f rom the  
prof i le  survey  ins t rument  comple ted  ear l ie r .  
Analys i s  of  Data  
The  da ta  co l lec ted  f rom the  respondents  were  t ransfer red  by  the  
researcher  to  d isk  s torage  on  the  AS/6  computer  o f  the  Iowa S ta te  Uni ­
vers i ty  Computa t ion  Center .  Al l  ana lys i s  and  manipula t ion  of  da ta  
were  accompl ished  us ing  the  S ta t i s t ica l  Package  for  the  Socia l  Sc iences  
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(SPSSX)  (32) .  The  fo l lowing  paragraphs  provide  a  b r ie f  overv iew of  
the  ana lys i s  procedures  used  in  the  s tudy .  A more  de ta i led  coverage  
of  the  ana lys i s  procedures  used  in  the  s tudy  i s  provided  in  the  
F indings  chapter .  
The  for ty  teacher  behavior  s ta tements  used  in  the  f i r s t  ins t ru­
ment  were  ana lyzed  for  cons is tency  us ing  the  SPSSX subprogram RELIA­
BILITY.  A r e l iab i l i ty  a lpha  coef f ic ien t  was  a l so  ca lcu la ted  for  each  
of  the  f ive  teacher  per formance  a reas  inc luded  as  a  par t  of  the  for ty  
teacher  behavior  s ta tements .  
Data  modi f ica t ion  and  t ransformat ion  in  the  s tudy  were  accompl ished  
by  us ing  the  SPSSX procedures  COMPUTE and  RECODE.  A to ta l  response  
score  for  each  of  the  respondents  was  ca lcu la ted  through use  of  these  
procedures .  
The  SPSSX procedure  en t i t l ed  FREQUENCIES was  used  to  obta in  group  
means ,  s tandard  devia t ions  and  f requency  counts  on  a l l  i t ems  of  bo th  
ins t ruments .  The  SPSSX REPORT procedure  was  used  to  provide  the  re ­
searcher  wi th  a  l i s t ing  of  spec i f ica l ly  se lec ted  var iab les  assoc ia ted  
wi th  each  respondent .  
In feren t ia l  ana lys i s  used  in  the  s tudy  inc luded  only  t - t es t s .  
The  t - t es t s  were  pr imar i ly  used  to  t es t  for  s ign i f ican t  d i f fe rences  
be tween  the  two spec i f ic  teacher  e f fec t iveness  groups  ident i f ied  in  
the  s tudy  when compar ing  the i r  mean response  scores  for  each  of  the  
for ty  teacher  behavior  s ta tements  and  per formance  a reas .  
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FINDINGS 
The  purpose  of  th i s  s tudy  was  to  c rea te  a  p rof i le  of  the  e f fec t ive  
voca t iona l  agr icu l ture  teacher .  To accompl ish  th i s  purpose ,  voca t iona l  
agr icu l ture  teachers  f rom twelve  nor th  cen t ra l  s ta tes  were  se lec ted  to  
par t ic ipa te  in  the  s tudy .  Responses  f rom the  teachers  comple t ing  the  
Vo Ag Teacher  Prof i le  Survey  were  used  to  de te rmine  a  h igh  and  low 
teacher  e f fec t iveness  group .  Respondents  who were  ca tegor ized  in to  one  
of  the  teacher  e f fec t iveness  groups  rece ived  a  second survey  ins t rument  
which  sought  demographic  in format ion  in  s ix  genera l  a reas .  Resul t s  of  
da ta  ana lys i s  a re  presented  in  the  fo l lowing  f ive  a reas :  
1 .  Analys i s  o f  ins t rumenta l  re l iab i l i ty ;  
2 .  Analys i s  o f  respondent ,  subs t i tu te  and  nonrespondent  d i f fe r ­
ences ;  
3 .  Se lec t ion  of  t eacher  e f fec t iveness  groups ;  
4 .  Analys i s  o f  t eacher  per formance  a reas ;  and  
5 .  Descr ip t ive  ana lys i s  of  t eacher  e f fec t iveness  groups .  
Analys i s  of  Ins t rument  Rel iab i l i ty  
An ins t rument  cons is t ing  of  fo r ty  teacher  behavior  s ta tements  was  
used  in  the  s tudy .  The  for ty  teacher  behavior  s ta tements  inc luded  in  
the  ins t rument  were  c lass i f ied  under  f ive  teacher  per formance  a reas .  
The  f ive  teacher  per formance  a reas  inc luded:  1)  product ive  teaching  
techniques ,  2)  o rganized ,  s t ruc tured  c lass  management ,  3 )  pos i t ive  
in te rpersona l  re la t ionships ,  4)  p rofess iona l  respons ib i l i t i es ,  and  
5)  persona l  charac te r i s t ics .  Responses  to  a l l  f ive  per formance  a reas  
34 
were  combined  to  de te rmine  a  to ta l  response  score  for  each  respondent .  
The  t eacher  per formance  a reas  and  the  spec i f ic  behavior  s ta tements  
c lass i f ied  under  each  a rea  a re  found in  Appendix  D.  
Cronbach ' s  a lpha  coef f ic ien t  of  re l iab i l i ty  was  ca lcu la ted  for  
each  of  the  f ive  teacher  per formance  a reas  us ing  SPSSX procedure  
RELIABILITY (32) .  A compos i te  re l iab i l i ty  coef f ic ien t  for  the  en t i re  
ins t rument  was  a l so  ca lcu la ted  us ing  Cronbach ' s  a lpha .  The  re l ia ­
b i l i ty  coef f ic ien ts  for  a l l  the  per formance  a reas  were  above  the  .62  
leve l  as  presented  in  Table  1 .  The  compos i te  re l iab i l i ty  coef f ic ien t  
( .82)  was  computed  us ing  a l l  for ty  teacher  behavior  s ta tements  f rom 
the  ins t rument .  Based  upon the  composi te  re l iab i l i ty  coef f ic ien t  and  
the  subsequent  per formance  a rea  re l iab i l i ty  coef f ic ien ts ,  the  behavior  
s ta tements  used  in  the  s tudy  were  cons idered  to  be  acceptab le  for  group  
measurement .  
Table  1 .  Re l iab i l i ty  coef f ic ien ts  for  voca t iona l  agr icu l ture  teacher  
p rof i le  survey  ins t rument  
Teacher  per formance  Number  Re l iab i l i ty  
a reas  of  i t ems  coef f ic ien t  
Product ive  teaching  techniques  14  0 .708  
Organized ,  s t ruc tured  c lass  management  7  0 .553  
Pos i t ive  in te rpersona l  re la t ionships  10  0 .796  
Profess iona l  respons ib i l i t i es  4  0 .640  
Persona l  charac te r i s t ics  5  0 .622  
Composi te  of  a reas  40  0 .818  
^Cronbach ' s  a lpha .  
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Compar ison  of  Respondent  and  Nonrespondent  Di f fe rences  
A sample  of  330  voca t iona l  agr icu l ture  teachers  were  se lec ted  to  
comple te  the  Vo Ag Teacher  Prof i le  Survey .  Another  220  voca t iona l  
agr icu l ture  teachers  were  se lec ted  as  subs t i tu tes ,  to  be  used  in  
cases  of  nonresponse  f rom the  or ig ina l  sample  of  330  teachers .  To 
de te rmine  i f  s ign i f ican t  d i f fe rences  ex is ted  be tween  respondents  of  
the  or ig ina l  sample  group  and  subs t i tu tes ,  SPSSX procedure  T-TEST 
was  used .  The  ca lcu la ted  means ,  s tandard  devia t ions  and  t -va lues  a re  
recorded  in  Table  2 .  The  sample  respondents  and  subs t i tu tes  were  found 
to  be  s imi la r  in  a l l  a reas  a t  the  .01  a lpha  leve l .  
A compar i son  be tween  the  sample  respondents  and  nonrespondents  was  
a l so  made  us ing  the  same procedure  as  descr ibed  in  the  respondent /  
subs t i tu te  compar i son .  The  ca lcu la ted  means ,  s tandard  devia t ions  and  
t -va lues  a re  recorded  in  Table  2 .  The  respondents  and  nonrespondents  
were  found to  be  s ign i f ican t ly  d i f fe ren t  a t  the  .01  a lpha  leve l  fo r  two 
i t ems .  The  nonrespondent  group  had  a  mean response  of  4 .6  to  the  
s ta tement ,  "Do you  ask  for  cons t ruc t ive  feedback  f rom s tudents  to  he lp  
improve  your  exams?"  The  respondent  group  had  a  mean of  5 .6  to  the  
same s ta tement .  The  nonrespondents  were  a l so  s ign i f ican t ly  d i f fe ren t  
in  the  mean number  o f  years  they  had  taught  (4 .7)  when compared  to  the  
respondents '  mean  years  of  t eaching  of  13 .2  years .  
Se lec t ion  of  Teacher  Ef fec t iveness  Groups  
A to ta l  of  fo r ty  teacher  behavior  s ta tements  were  comple ted  by  
each  respondent .  Thi r ty- two of  the  s ta tements  were  pos i t ive ly  
Table  2 .  Means ,  s tandard  devia t ions  and  t -va lues  
groups  by  Vo Ag Teacher  Prof i le  Survey  
of  respondent ,  subs t i tu te  and  nonrespondent  
i  te rns  
Groups  
I tem Re-  Sub-  Nonre-
spond-  s t i -  spond-
en ts  tu tes  en ts  
(N=208)  (N:  = 122)  (N=9)  
1 .  Provide  wr i t ten  comments  on  exams.  m\  5  .40  5  .12  5  .11  
SD 1  .63  1  .63  1  .97  
2 .  Use  l earn ing  ac t iv i t ies  which  a re  des igned  to  7  .03  7  .08  7  .11  
achieve  s ta ted  objec t ives  for  the  course .  1  .28 0 .98  1  .76  
3 .  Need  to  fur ther  expla in  ass ignments  to  4  .64  4  .70  4  .11  
s tudents  a f te r  g iv ing  them d i rec t ions .  1  .50  1  .55  1 .  ,76  
4 .  Mot iva te  your  s tudents  by  provid ing  oppor­ 6 ,  .30  6 ,  ,25  6 .  .56  
tun i t ies  for  success fu l  l earn ing  ac t iv i t ies  1  .28 1.  .56  1 ,  .13  
a t  each  s tudent ' s  ab i l i ty  leve l .  
5 .  By-pass  school  po l icy  when condi t ions  warran t  6 .  .28 6.  ,47  6 .  ,56  
the  ac t ion .  1 ,  .98  1 .  ,90  1 .  ,51  
6 .  Mot iva te  s tudents  by  cha l lenging  them to  6 .  ,89  6 .  93  6 .  ,89  
h igher  scholas t ic  expec ta t ions .  1 .  ,31  1 .  ,26  1 .  ,27  
7 .  Use  l ec tures  to  teach  most  o f  the  course  4 .  ,95  4 .  93  5 .  ,67  
in format ion .  1 .  ,56  1 .  42  1 .  80  
8 .  Rela te  cur ren t  lessons  to  pas t  l essons  7 .  ,07  6 .  88 6.  89  
1 .  20  1 .  34  0 .  93  
t -va lue  t -va lue  
respond-  respond­
en t /  en t /  
subs t i -  nonre-
tu te  spondent  
1 .51  
-0 .42  
-0 .30  
0 .34  
-0.86 
-0 .29  
0 . 1 2  
1.29  
0 .44  
-0 .14  
0 .89  
-0 .65  
-0 .53  
- 0 . 0 1  
-1.18 
0.56  
^Mean.  
"S tandard  devia t ion .  
Table 2 .  Continued 
I tem 
9 .  Ask  fo r  cons t ruc t ive  feedback  f rom s tudents  
to  he lp  you  improve  exams.  
10 .  Cons ider  the  overa l l  school  cur r icu lum when 
se lec t ing  course  mater ia l s  for  your  courses .  
11 .  Des ign  educa t iona l  ac t iv i t ies  for  the  c lass  as  
a  whole  ra ther  than  for  ind iv idua l  s tudents .  
12 .  Seek  the  advice  of  exper t s  in  the  subjec t  
a rea  of  the  courses  you  teach .  
13 .  Per iod ica l ly  eva lua te  your  per formance .  
14 .  Need  to  c la r i fy  informat ion  to  s tudents  having  
t rouble  reading  your  wr i t ing  on  the  b lackboard .  
15 .  Adjus t  the  phys ica l  a r rangements  of  the  c lass ­
room to  provide  for  a  var ie ty  of  l earn ing  
ac t iv i  t i es .  
15 .  Conf ron t  s tudents  when they  a re  not  do ing  
the i r  ass igned  task .  
17 .  Use  long  range  p lans  to  guide  the  improvement  
o f  your  program.  
18 .  Use  tex tbooks  for  most  o f  the  pr in ted  informa­
t ion  provided  to  s tudents .  
19 .  Al low s tudents  in  your  courses  to  he lp  es tab­
l i sh  c lass room ru les  and  procedures .  
~  **Signi f ican t ly  d i f fe ren t  a t  .01  a lpha  leve l .  
Groups  
Re-  Sub-  Nonre-
spond-  s t i -  spond-
en ts  tu tes  en ts  
t -va lue  
respond­
en t /  
subs t i ­
tu te  
t -va lue  
respond­
en t /  
nonre-
spondent  
5 .64  
1 .93  
5 .78  
1 .99  
3 .62  
1 .41  
6 . 6 1  
1.54  
6 .72  
1 .53  
5 .48  
2.00 
5 .82  
1.84  
7 .53  
1 . 2 0  
7.09  
1 .59  
5 .19  
1 .73  
4 .53  
2 . 0 8  
5.58  
1 .75  
5 .76  
1 .97  
3 .62  
1 .23  
6 .42  
1 .67  
6 .53  
1 .55  
5 .68  
1 .94  
5 .75  
1 .85  
7 .48  
1 .13  
6 .79  
1 .43  
5 .21  
1 .69  
4 .39  
2 .03  
4 .56  
0.88 
5.11  
1 . 6 2  
4.00  
1 . 1 2  
5.89  
1 .62  
5.67  
1 .73  
6 . 1 1  
1.45  
5 .33  
1 .87  
8.00  
0.87  
7 .44  
1 .51  
5 .56  
1 .94  
4 .78  
2 .05  
0 .30  
0 .09  
0 .00  
1 . 0 2  
1 .02  
-0 .89  
0 .32  
0 .41  
1 .79  
-0 .09  
0 .58  
3 .37** 
1 . 2 1  
-1.00 
1.31  
1 .78  
-1  
0 .77  
-1 .57  
-0 .69  
-0 .56  
-0 .36  
Table 2 .  Continued 
I tem 
20 .  Help  s tudents  loca te  supplementary  mater ia l s  
for  subjec t  mat te r  conten t .  
21 .  Es tab l i sh  a  g iven  se t  of  ru les  and  procedures  
to  manage  s tudent  behavior .  
22 .  Fee l  s tudents  in  your  c lasses  can  be  t rus ted .  
23 .  Se t  as ide  t ime to  provide  ind iv idua l  he lp  to  
s tudents .  
24 .  Cons t ruc t ive ly  c r i t i c ize  s tudents .  
25 .  Encourage  f r iendly  and  respec t fu l  re la t ion­
sh ips  wi th  your  s tudents .  
26 .  Use  sa rcasm to  counterac t  s tudent  remarks  
when appropr ia te .  
27 .  Use  humor  wi th in  your  c lasses  as  long  as  i t  i s  
kept  in  i t s  proper  perspec t ive .  
28 .  Categor ize  s tudents  by  the i r  needs  (cu l tura l ,  
academic ,  in te l lec tua l ,  e tc . ) .  
29 .  Share  your  teaching  methods  wi th  o ther  teachers  
in  your  school .  
30 .  Keep  in formed about  your  s tudents  wi th  spec ia l  
hea l th  needs .  
Groups  
Re­
spond­
en ts  
Sub­
s t i ­
tu tes  
t -va lue  t -va lue  
respond-  respond-
Nonre-  en t /  en t /  
spond-  subs t i -  nonre-
en ts  tu te  spondent  
6 .63  
1 .42  
7 .53  
1 . 6 2  
7.11  
1 .45  
7 .00  
1 .45  
6 .90  
1 .09  
7 .87  
1 . 0 1  
5.91  
1 .92  
7 .31  
1 . 2 2  
4.98  
1 .86  
5.74  
1 .92  
6 .96  
1 .70  
6 .59  
1 .46  
7 .50  
1 .66  
6.97  
1 .53  
6 .90  
1 .53  
6 .57  
1 .32  
7 .80  
1 .05  
5 .99  
2 .04  
18 
17 
4 .75  
1.86 
5.30  
1 .70  
6 . 8 6  
1.76  
6 .89  
1 .83  
8.11  
1.05  
6 .89  
1 .45  
6 .67  
0 .50  
6 .78  
0 .97  
8.00  
0.87  
4 .89  
1 .90  
7 .44  
1 .33  
5 .56  
1 . 8 1  
5.78  
2 .39  
7 .11  
1 .45  
0 . 2 1  
0 . 1 8  
1 . 0 2  
0.55  
2 .34  
0 . 6 0  
-0 .33  
0 .97  
1 .07  
2 .15  
0 .48  
-0 .43  
-1 .57  
0 .45  
1 .69  
0 .38  
-0 .45  
1 .58  
-0 .29  
-0 .93  
-0 .05  
-0 .31  
Table 2 .  Continued 
I tem 
31 .  Comple te  wr i t ten  repor t s  requi red  by  your  
school  wi th in  the  spec i f ied  t ime l imi t .  
32 .  S ta r t  your  c lasses  a t  the  t imes  they  a re  
scheduled  to  s ta r t .  
33 .  Keep  abreas t  of  new deve lopments  wi th in  your  
subjec t  a rea .  
34 .  Fee l  en thus ias t ic  towards  your  work .  
35 .  Cons ider  yourse l f  a  pa t ien t  person  when 
dea l ing  wi th  o thers .  
36 .  Take  in  s t r ide  the  changing  s i tua t ions  
occur r ing  wi th in  the  c lass room envi ronment ,  
37 .  Recognize  s tudents  for  the i r  e f for t s  which  
a re  wor thy  of  p ra i se .  
38 .  Develop  course  ac t iv i t ies  which  re f lec t  
" l i fe l ike"  s i tua t ions .  
39 .  Seek  ways  to  involve  paren ts  of  s tudents  in  
program-re la ted  ac t iv i t ies .  
40 .  Fee l  tha t  you  a re  capable  of  handl ing  a l l  the  
cha l lenges  assoc ia ted  wi th  your  work .  
How many years  have  you  taught  inc luding  th i s  
year?  
Groups  
Re- Sub­ Nonre-
spond- s t i ­ spond-
• en t s  tu tes  en ts  
7 .48  7 .44  7 .56  
1 .52  1 .41  1 .59  
7 .89  7 .95  7 .78  
1 .02  0 .94  0 .83  
7 .62  7 .57  7 .00  
0 .93  0 .94  0 .71  
7 .52  7 .47  7 .11  
1 .09  1 .14  1 .62  
7 .34  7 .16  7 .22  
1 .19  1 .12  0 .67  
6 .95  6 .74  7 .00  
1 .09  1 .32  1 .00  
7 .84  7.79  7 .44  
0 .91  0 .96  0 .88  
7 .33  7 .23  7 .67  
1 .01  1 .17  0 .71  
6 .24  6 .16  6 .67  
1 .62  1 .59  1 .50  
7 .24  7 .03  7 .56  
1 .19  1 .35  0 .88  
13 .15  13 .68  4 .67  
9 .42  5 .68  2 .87  
t -va lue  
respond­
en t /  
subs t i ­
tu te  
t -va lue  
respond­
en t /  
nonre-
spondent  
0 .23  
-0 .55  
0 .51  
0 .45  
1 .36  
1 .52  
0 .46  
0 .77  
0 .42  
1 .44  
-0 .49  
-0 .14  
0 .39  
2 .54  
0 .76  
0 .50  
-0 .14  
1 .30  
-1 .38  
-0 .83  
-1 .05  
7 .39** 
CO kO 
Table 2 .  Continued 
I tem 
Groups  
Re­ Sub­ Nonre-
spond­ s t i ­ spond-
en ts  tu tes  en ts  
53 .54  
25 .65  
52 .84  
22 .77  
57 .89  
29 .42  
t -va lue  
respond­
en t /  
subs t i ­
tu te  
t -va lue  
respond­
en t /  
nonre-
spondent  
What  i s  the  average  number  o f  s tudents  you  
teach  per  day  a t  the  present  t ime?  SD"- 0 . 2 6  -0 .44  
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cor re la ted  to  the  e f fec t ive  teacher .  E ight  of  the  for ty  s ta tements  
were  nega t ive ly  cor re la ted  to  the  e f fec t ive  teacher .  
Responses  to  the  e igh t  nega t ive ly  re la ted  s ta tements ,  which  in ­
c luded  s ta tement  numbers  3 ,  5 ,  7 ,  11 ,  14 ,  18 ,  26 ,  and  28  ( see  Appendix  
D) ,  were  recoded  to  a l ign  a l l  s ta tement  responses  in  a  pos i t ive  d i rec­
t ion .  I f ,  for  example ,  a  respondent  answered  wi th  a  "1"  to  a  nega­
t ive ly  cor re la ted  s ta tement ,  meaning  they  never  used  the  nega t ive  
behavior ,  the  response  was  recoded  to  represent  an  ac tua l  response  
score  of  "9" .  Af te r  recoding ,  i t  was  assumed tha t  teachers  who were  
us ing  the  behaviors  to  a  h igh  degree  in  the i r  ac tua l  teaching  prac t ices  
were  more  e f fec t ive  as  teachers  than  those  who were  no t  us ing  the  be­
haviors  to  a  h igh  degree .  
A to ta l  response  score  for  each  respondent  was  ca lcu la ted  by  add­
ing  up  the  response  va lues  ( inc ludes  recoded  responses)  fo r  each  of  
the  for ty  teacher  behavior  s ta tements .  The  poss ib le  va lue  range  for  
the  to ta l  response  score  was  f rom 40  to  360 .  The  ac tua l  range  of  to ta l  
response  scores  was  182  to  313 .  
The  f requency  of  to ta l  response  scores ,  which  a re  depic ted  in  
F igure  1 ,  very  near ly  represent  the  f requency  of  scores  expec ted  under  
normal  c i rcumstances .  S ince  th i s  was  the  case ,  i t  was  acceptab le  tha t  
a l l  to ta l  response  scores  loca ted  one  or  more  s tandard  devia t ions  in  
e i ther  d i rec t ion  of  the  group  mean response  score  would  be  used  as  the  
cu tof f  po in t  fo r  the  two e f fec t iveness  groups  des i red  in  the  s tudy .  
Using  th i s  procedure ,  i t  was  de te rmined  tha t  the  h igh  group  
would  inc lude  to ta l  response  scores  ranging  f rom 282 to  313 .  The  low 
185 192  199  206  213  220  227  234  241  248  255  262  269  276  283  290  297  304  311  
Tota l  Response  Score^  
^Numbers  re fe r  to  midpoin ts .  
F igure  1 .  Frequency  of  to ta l  response  scores  by  respondents  
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group inc luded  to ta l  response  scores  ranging  f rom 182 to  237 ,  The  
two teacher  e f fec t iveness  groups ,  each  wi th  49  respondents ,  formed the  
core  for  informat ion  co l lec ted  in  the  remainder  of  the  s tudy .  
Analys i s  of  Teacher  Ef fec t iveness  Groups  
by  Per formance  Areas  
The  h igh  and  low teacher  e f fec t iveness  groups  were  ana lyzed  for  
d i f fe rences  be tween  mean scores  among the  f ive  teacher  per formance  
a reas .  Us ing  SPSSX procedure  T-TEST (32) ,  s ign i f ican t  d i f fe rences  
were  found be tween  the  two groups  in  a l l  f ive  per formance  a reas ,  as  
noted  in  Table  3 .  
I t  was  expec ted  tha t  s ign i f ican t  d i f fe rences  would  ex is t  be tween  
groups  concern ing  teacher  per formance  a rea  mean scores  s ince  the  
teachers  were  p laced  in  each  group  based  on  the i r  to ta l  response  score  
for  the  for ty  behavior  s ta tements  making  up  the  per formance  a reas .  The  
two per formance  a reas  wi th  the  la rges t  d i f fe rences  be tween  groups  in ­
c luded  product ive  teaching  techniques  ( t -va lue  = 23 .52)  and  pos i t ive  
in te rpersona l  re la t ionships  ( t -va lue  = 15 .46) .  
A compar i son  of  d i f fe rences  be tween  groups  by  ind iv idua l  s ta te ­
ments  wi th in  each  per formance  a rea  was  a l so  conducted .  The  compar i ­
son  revea led  tha t  35  of  the  40  teacher  behavior  s ta tements  were  s ig ­
n i f ican t ly  d i f fe ren t  a t  the  .01  a lpha  leve l .  A l i s t ing  by per formance  
a rea  of  the  s ta tements  which  were  found not  to  be  s ign i f ican t ly  d i f ­
fe ren t  i s  provided  in  Table  4 .  Of  the  f ive  nons igni f ican t ly  d i f fe ren t  
s ta tements ,  a t  l eas t  one  s ta tement  was  c lass i f ied  under  each  of  the  
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Table  3 .  Means ,  s tandard  devia t ions  and  t -va lues  of  t eacher  e f fec t ive­
ness  groups  by  t eacher  per formance  a reas  
Groups  
Per formance  a rea  t -va lue  Prob .  
Low High  
(N=49)  (N=49)  
Product ive  teaching  
techniques  SD^ 
5 .12  
0 .41  
6 .92  
0 .36  -23 .  ,62^  0 .000  
Organized ,  s t ruc tured  
c lass  management  
5 .40  
0 .56  
6 .90  
0 .62  -12 ,  ,96  0 .000  
Pos i t ive  in te rpersona l  
re la t ionships  
5 .77  
0 .52  
7 .43  
0 .51  -16 .  .46  0 .000  
Profess iona l  
respons ib i l i t i es  
6 .76  
0 .79  
7 .89  
0 .60  -8  ,15  0 .000  
Persona l  
charac te r i s t ics  
6 .45  
0 .80  
7 .89  
0 .49  -10  .91  0 .000  
®Mean.  
^ ' s tandard  devia t ion .  
^ t -va lue  of  2 .575  s ign i f ican t ly  d i f fe ren t  a t  .01  a lpha  leve l .  
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Table  4 .  Nons igni f ican t ly  d i f fe ren t  teacher  behavior  s ta tements  by  
t eacher  e f fec t iveness  groups  
Per formance  a rea /s ta tement  
Groups  
Low High  
t -va lue  Prob .  
Product ive  teaching  tech­
n iques /des ign  educa­
t iona l  ac t iv i t ies  for  
the  c lass  as  a  whole  
ra ther  than  for  ind i ­
v idua l  s tudents .  
Organized ,  s t ruc tured  
c lass  management /need  
to  c la r i fy  informat ion  
to  s tudents  having  
t rouble  reading  your  
wr i t ing  on  the  b lack­
board .  
SD'  
(N=49)(N=49)  
3 .40  
1 . 2 0  
5.34  
1 .93  
4 .08  
1 .57  
5^7  
2 .07  
-2 .47  0 .015  
-1 .34  0 .183  
Use  tex tbooks  for  most  o f  5 .50  5 .25  
the  pr in ted  informat ion  1 .84  1 .68  
provided  to  s tudents .  
Pos i t ive  in te rpersona l  re -  5 .04  4 .53  
la t ionships /ca tegor ize  1 .58  1 .88  
s tudents  by  the i r  needs .  
Profess iona l  respons ib i l i -  6 .06  6 .51  
t ies /by-pass  school  po l icy  1 .87  2 .10  
when condi t ions  warran t  
the  ac t ion .  
0 .73  
1 .50  
-1 .15  
0 .465  
0 .137  
0 .253  
^Mean.  
' ^S tandard  devia t ion .  
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t eacher  per formance  a reas  except  the  persona l  charac te r i s t ics  a rea .  
Descr ip t ive  Analys i s  of  Ef fec t iveness  Groups  
Demographic  in format ion  was  co l lec ted  for  both  h igh  and  low teach­
er  e f fec t iveness  groups  so  tha t  compar i sons  could  be  made  in  re fe rence  
to  the  e f fec t ive  teacher .  Demographic  in format ion  was  co l lec ted  under  
the  fo l lowing  genera l  a reas :  persona l  background of  t eacher ,  school  
se t t ing ,  voca t iona l  agr icu l ture  program of fe red ,  profess iona l  ac t iv i ­
t i es ,  c iv ic  ac t iv i t ies ,  and  educa t iona l  ac t iv i t ies .  Compar isons  made  
fo r  a l l  var iab les  inc luded  in  the  Demographic  Survey  were  cons idered  
to  be  s ign i f ican t ly  d i f fe ren t  i f  the  t -va lues  were  1 .96  or  h igher  ( .05  
a lpha  leve l ) .  
Persona l  background 
The  average  age  of  t eachers  in  each  of  the  e f fec t iveness  groups  
i s  i l lus t ra ted  in  F igure  2 .  The  d i f fe rence  in  means  was  ana lyzed  and  
resu l ted  in  a  t -va lue  of  2 .81 .  There  was  a  h ighly  s ign i f ican t  d i f fe r ­
ence  be tween  the  mean age  of  each  group .  
0  10  20  30  40  50  
Age  in  Years  
F igure  2 .  Mean age  of  t eachers  by  teacher  e f fec t iveness  group  
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The number  o f  years  of  h igh  school  voca t iona l  agr icu l ture  com­
p le ted  by  respondents  of  each  e f fec t iveness  group  i s  depic ted  in  
F igure  3 .  A t -va lue  (0 .77)  was  ca lcu la ted  for  th i s  var iab le  which  
revea led  no  s ign i f ican t  d i f fe rence  be tween  the  two groups .  
Data  were  a l so  co l lec ted  on  the  number  of  years  each  respondent  
had  res ided  on  a  fa rm.  The  average  number  o f  years  of  fa rm res idence  
for  teachers  of  each  e f fec t iveness  group  i s  provided  in  F igure  4 .  A 
t -va lue  of  2 .49  was  ca lcu la ted  for  th i s  var iab le ,  revea l ing  a  s ign i f i ­
cant  d i f fe rence  be tween  the  two groups .  
The  mean number  o f  years  tha t  teachers  f rom each  e f fec t iveness  
group  had  res ided  in  the i r  present  loca t ion  was  a l so  found to  be  s ig­
n i f ican t ly  d i f fe ren t  ( t -va lue  = 2 .28) .  The  mean number  o f  years  of  
res idence  i s  i l lus t ra ted  in  F igure  5 .  
The  average  number  o f  years  of  teaching  exper ience  by  each  of  
the  e f fec t iveness  groups  i s  depic ted  in  F igure  6 .  A t -va lue  (1 .97)  was  
ca lcu la ted  for  th i s  var iab le  which  revea led  a  s ign i f ican t  d i f fe rence  
be tween  groups .  
School  se t t ing  
The  type  of  s tudents  served  by  the  schools  in  which  the  respond­
en ts  f rom each  e f fec t iveness  group  taught  a re  i l lus t ra ted  in  F igures  
7  and  8 .  As  can  be  seen  by  these  f igures ,  the  two e f fec t iveness  
groups  were  very  s imi la r  wi th  regard  to  the  type  of  s tudents  served  by  
the  schools  in  which  the  respondents  t aught  voca t iona l  agr icu l ture  
c lasses .  
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1  year  
28 
Low group  X =  2 .90  
High  group  X =  2 .65  
10  15  20  
Number  o f  t eachers  
25  30  
IB!  Low group  
High  group  
F igure  3 .  Number  o f  years  of  h igh  school  voca t iona l  agr icu l ture  com­
p le ted  by  respondents  of  each  teacher  e f fec t iveness  group  
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X=19.41  
Group 
X=24.41  High  
5  10  15  20  
Years  o f  Farm Res idence  
F igure  4 .  Mean years  of  fa rm res idence  by  teacher  e f fec t iveness  group  
X=11.59  
Group 
X=16.92 High 
0  5  10  15  20  
Years  Res id ing  a t  Present  Loca t ion  
F igure  5 .  Mean years  of  res idence  a t  present  loca t ion  by  teacher  e f fec­
t iveness  group  
Group 
Low 
High  
X=11.00  
X=14.60  
0  5  10  15  20  
Years  o f  Teaching  Exper ience  
F igure  6 .  Mean years  of  teaching  exper ience  by  teacher  e f fec t iveness  
groups  
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42.9% 
Mix of  rura l  
and  urban  
Most ly  
urban  
46.9% 
Most ly  rura l  
F igure  7 .  Type  of  s tudents  se rved  by  schools  a t  which  low teacher  
e f fec t iveness  group  members  t aught  voca t iona l  agr icu l ture  
c lasses  
51.0% 
Mix of  ru ra l  
and  urban  
10.2% 
Most ly  
(urban  38. 
Most ly  rura l  
F igure  8 .  Type  of  s tudents  se rved  by  schools  a t  which  h igh  teacher  
e f fec t iveness  group  members  t aught  voca t iona l  agr icu l ture  
c lasses  
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The average  number  o f  secondary  s tudents  enro l led  in  the  schools  
of  e f fec t iveness  group  respondents  i s  provided  in  F igure  9 .  No s ig ­
n i f ican t  d i f fe rence  was  observed  be tween  groups  when a  t -va lue  (0 .59)  
was  ca lcu la ted  for  the  var iab le .  The  s ize  of  school  in  which  respond­
en ts  taught  ranged  f rom as  few as  37  secondary  s tudents  to  a  h igh  of  
2100 secondary  s tudents .  
X=405.0  
Group 
0  100  200  300  400  
Number  o f  Secondary  S tudents  
F igure  9 .  Mean number  o f  secondary  s tudents  enro l led  in  schools  se rved  
by  teacher  e f fec t iveness  groups  
Vocat iona l  agr icu l ture  program of fe red  
The  type  of  c lasses  of fe red  by  the  voca t iona l  agr icu l ture  teachers  
wi th in  each  e f fec t iveness  group  a re  i l lus t ra ted  in  F igures  10  and  11 .  
The  two e f fec t iveness  groups  a re  very  s imi la r  in  compar i son  to  the  
types  of  c lasses  of fe red  by  teachers  wi th in  each  group .  
Adul t  c lasses  were  taught  by  on ly  38 .8  percent  of  the  low teacher  
e f fec t iveness  group  teachers ,  whereas  59 .2  percent  of  the  h igh  e f fec­
t iveness  group  teachers  of fe red  some type  of  adul t  c lass .  The  type  of  
adul t  c lasses  taught  by  t eachers  in  each  of  the  e f fec t iveness  groups  
i s  depic ted  in  F igures  12  and  13 .  
Other  program re la ted  var iab les  in  which  t -va lues  were  ca lcu la ted  
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All  semes ter  
c lasses  
Combina t ion  of  semes ter  
and  fu l l  year  c lasses  
Other  types  
of  c lasses  
F igure  10 .  Types  of  c lasses  of fe red  by  low teacher  e f fec t iveness  group  
members  
Al l  semes ter  
c lasses  
Combina t !  semes ter  
8 .2%\  Other  types  
of  c lasses  
F igure  11 .  Types  of  c lasses  of fe red  by  h igh  teacher  e f fec t iveness  
group  members  
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Farm management  
Adul t  evening  \  
(genera l ) /  
Combina t ion  young 
\  farmer  and  adul t  
\  farmer  16.6% 
22.2% Other  
Young fa rmer  
38.9% 
Adul t  fa rmer  
Low group  
F igure  12 .  Types  of  adul t  c lasses  of fe red  by  low teacher  e f fec t iveness  
group  members  
Adul t  evening  
(genera l )  5 .9%\Farm management  
Combina t ion  young 
fa rmer  and  adul t  
fa rmer  24.2% 
Young fa rmer  31.0% 
Adul t  fa rmer  
High  group  
F igure  13 .  Types  of  adul t  c lasses  of fe red  by  h igh  teacher  e f fec t ive­
ness  group  members  
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to  de te rmine  any  s ign i f ican t  d i f fe rences  be tween  groups  inc luded  the  
fo l lowing:  amount  o f  p repara tory  t ime ava i lab le  dur ing  the  normal  
school  day ,  percent  of  to ta l  workload  involved  wi th  FFA ac t iv i t ies ,  
number  o f  s tudents  enro l led  in  voca t iona l  agr icu l ture  c lasses ,  and  
percent  of  s tudents  having  ac t ive  superv ised  occupat iona l  exper ience  
programs.  The  resu l t s  of  these  ca lcu la t ions  a re  provided  in  Table  5 .  
Table  5 .  Means ,  s tandard  devia t ions  and  t -va lues  of  se lec ted  program 
re la ted  var iab les  by  t eacher  e f fec t iveness  groups  
Groups  
Var iab le  t -va lue  Prob .  
High  
Amount  o f  p repara t ion  t ime 
in  minutes  ava i lab le  dur -  SD 
ing  the  normal  school  day .  
Percent  of  to ta l  work  load  in ­
volved  wi th  FFA ac t iv i t ies .  
Number  o f  s tudents  enro l led  in  
voca t iona l  agr icu l ture  c lasses .  
Percent  of  s tudents  having  
ac t ive  superv ised  occupa­
t iona l  exper ience  programs.  
,Mean.  
•^Standard  devia t ion .  
*Signi f ican t ly  d i f fe ren t  a t  the  .05  a lpha  leve l .  
Only  the  means  fo r  the  var iab le  dea l ing  wi th  the  percent  of  s tudents  
having  ac t ive  superv ised  occupat iona l  exper ience  programs were  found 
to  be  s ign i f ican t ly  d i f fe ren t .  
(N=49) (N= 
59.59  55 .71  
18 .07  20 .21  
23 .55  22 .55  
15 .94  15 .28  
48 .71  53 .82  
28.83 35.46 
70.10  81 .74  
29 .53  27 .20  
1 .00  0 .319  
0 .35  0 .728  
-0.78 0.438 
-2 .03  0.045* 
55 
Profess iona l  ac t iv i t ies  
Respondents  f rom each  of  the  e f fec t iveness  groups  were  asked  to  
provide  informat ion  concern ing  the  number  o f  p rofess iona l ly  re la ted  
organiza t ions  of  which  they  were  a  member .  The  average  number  o f  pro­
fess iona l  ly  re la ted  organiza t ions  in  which  membersh ips  were  he ld  by  
t eacher  e f fec t iveness  group  members  i s  i l lus t ra ted  in  F igure  14 .  A 
t -va lue  of  2 .03  was  ca lcu la ted  for  the  var iab le ,  sugges t ing  tha t  there  
was  a  s ign i f ican t  d i f fe rence  be tween  groups .  
Group 
Low 
High  
|X=3.92  
X=4.92  
0 , 1  2  3  4  5  
Number  o f  Organiza t ions  
F igure  14 .  Mean number  o f  p rofess iona l ly  re la ted  organiza t ions  in  which  
teacher  e f fec t iveness  group  members  he ld  membersh ips  
Respondents  f rom each  group  were  a l so  asked  to  provide  the  number  
o f  l eadersh ip  pos i t ions  they  have  he ld  wi th in  each  of  the  profess iona l ly  
re la ted  organiza t ions .  F igure  15  depic t s  the  average  number  o f  l eader ­
sh ip  pos i t ions  he ld  by  members  o f  each  e f fec t iveness  group .  The  two 
group  means  were  found to  be  s ign i f ican t ly  d i f fe ren t  ( t -va lue  = 3 .54) .  
Along wi th  the  number  o f  l eadersh ip  pos i t ions  he ld  wi th in  profes ­
s iona l ly  re la ted  organiza t ions ,  respondents  were  asked  to  ind ica te  the  
t i t l e  of  the  h ighes t  pos i t ion  they  had  he ld .  Respondents  f rom both  
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Group 
High 
Low 
X=3.51  
0 1 2 3 4  
Number  o f  Leadersh ip  Pos i t ions  
F igure  15 .  Mean number  o f  l eadersh ip  pos i t ions  he ld  wi th in  profess ion­
a l ly  re la ted  organiza t ions  by  t eacher  e f fec t iveness  groups  
groups  were  very  s imi la r  when compared  by  the  type  of  pos i t ion  he ld  
wi th in  the  profess iona l  o rganiza t ions  wi th  one  except ion .  That  excep­
t ion  was  tha t  the  h igh  teacher  e f fec t iveness  group  had  two members  who 
had  se rved  in  leadersh ip  pos i t ions  a t  the  na t iona l  l eve l ,  whi le  the  
low teacher  e f fec t iveness  group  d id  not  have  any  members  se rve  above  
the  s ta te  leve l .  
Civ ic  ac t iv i t ies  
Respondents  f rom each  of  the  teacher  e f fec t iveness  groups  were  
asked  to  provide  informat ion  concern ing  the  number  o f  c iv ic  organiza­
t ions  or  c lubs  of  which  they  were  a  member .  The  average  number  o f  
c iv ic  organiza t ions  or  c lubs  to  which  members  o f  the  teacher  e f fec t ive­
ness  groups  he ld  membersh ip  i s  provided  in  F igure  16 .  A t -va lue  of  
3 .82  was  ca lcu la ted  for  the  var iab le  revea l ing  there  was  a  s ign i f ican t  
d i f fe rence  be tween  groups .  
Respondents  f rom each  group  were  a l so  asked  to  provide  the  number  
o f  l eadersh ip  pos i t ions  they  have  he ld  wi th in  each  of  the  c iv ic  organiza­
t ions  or  c lubs .  F igure  17  i l lus t ra tes  the  average  number  o f  l eadersh ip  
57 
X=1.10  
Group 
X=2.10  High  
F igure  16 .  
0  12  3 
Number  o f  Organiza t ions  or  Clubs  
Mean number  o f  c iv ic  organiza t ions  or  c lubs  in  which  teacher  
e f fec t iveness  group  members  he ld  membersh ips  
Group 
Low 
High  
X=1.27  
X=2.90  
0  12  3 
Number  o f  Leadersh ip  Pos i t ions  
F igure  17 ,  Mean number  o f  l eadersh ip  pos i t ions  he ld  wi th in  c iv ic  
organiza t ions  or  c lubs  by  t eacher  e f fec t iveness  groups  
pos i t ions  he ld  by  members  o f  each  teacher  e f fec t iveness  group .  The  two 
group  means  were  found to  be  s ign i f ican t ly  d i f fe ren t  ( t -va lue  = 2 .70) .  
Along wi th  the  number  o f  l eadersh ip  pos i t ions  he ld  wi th in  c iv ic  
organiza t ions  or  c lubs ,  respondents  were  asked  to  provide  the  t i t l e  of  
the  h ighes t  pos i t ion  they  had  he ld  wi th in  these  organiza t ions .  The  
low teacher  e f fec t ive  group  had  49  percent  of  i t s  members  who had  no t  
he ld  a  leadersh ip  pos i t ion  wi th in  a  c iv ic  organiza t ion  or  c lub .  
Twenty-seven  percent  of  the  low e f fec t iveness  group  members  had  se rved  
as  pres ident  of  one  or  more  c iv ic  organiza t ions .  The  h igh  teacher  
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ef fec t iveness  group  had  47  percent  of  i t s  members  who had  se rved  as  
pres ident  to  one  o r  more  c iv ic  organiza t ions  or  c lubs .  Only  31  percent  
o f  the  h igh  e f fec t iveness  group  members  had  no t  he ld  a  leadersh ip  
pos i t ion  wi th in  a  c iv ic  organiza t ion  or  c lub .  
Educa t iona l  ac t iv i t ies  
Respondents  f rom each  teacher  e f fec t iveness  group  were  asked  to  
provide  the  number  o f  c red i t  hours  of  formal  educa t ion  they  had  com­
p le ted  s ince  rece iv ing  the i r  bache lor  of  sc ience  degrees .  S ince  c red i t  
hours  were  provided  in  the  form of  semes ter  and  quar te r  c red i t s ,  a l l  
quar te r  c red i t  hours  were  reca lcu la ted  to  represent  an  equal  number  
o f  semes ter  hours  of  formal  educa t ion  comple ted  by  members  o f  each  
teacher  e f fec t iveness  group .  A t -va lue  of  2 .30  was  ca lcu la ted  for  the  
var iab le ,  ind ica t ing  tha t  there  was  a  s ign i f ican t  d i f fe rence  be tween  
groups .  
Low X=21.77  
X=30.54  High  
20 40 0 30 10 
Semester  Hours  
F igure  18 .  Mean number  o f  semes ter  hours  of  formal  educa t ion  comple ted  
by  t eacher  e f fec t iveness  groups  s ince  comple t ing  the i r  
bache lor  of  sc ience  degree  
Respondents  f rom each  group  were  a l so  asked  to  provide  the  number  
o f  workshops ,  f i e ld  days  and  seminars  they  had  par t ic ipa ted  in  dur ing  
59 
the  las t  two years .  Table  6  provides  the  ca lcu la ted  means ,  s tandard  
devia t ions  and  t -va lues  for  each  of  these  var iab les  by  t eacher  
Table  6 .  Means ,  s tandard  devia t ions  and  t -va lues  for  se lec ted  educa­
t iona l  ac t iv i t ies  by  t eacher  e f fec t iveness  groups  
Act iv i ty® 
Groups  
t -va lue  Prob .  
Low High  
(N=49)  (N=49)  
Workshops  
SD^ 
3 .39  
2 .19  
4 .74  
2 .56  -2 .80  0 .005  
F ie ld  days  1 .92  
2 .02  
3 .25  
2 .12  -3 .17  0 .002  
Seminars  1 .35  
1 .87  
2 .55  
2 .15  -2 .96  0 .004  
Type  of  ac t iv i ty  a t tended  dur ing  the  pas t  two years .  
bMean.  
^Standard  devia t ion .  
e f fec t iveness  group .  The  t -va lues  ca lcu la ted  for  group  means  concern­
ing  the  number  o f  workshops ,  f i e ld  days  and  seminars  a t tended  in  the  
l as t  two years  were  a l l  s ign i f ican t ly  d i f fe ren t  a t  the  .05  and  .01  
a lpha  leve ls .  
Summary  of  Major  F indings  
The  fo l lowing  sec t ion  provides  a  b r ie f  summary  of  the  major  f ind­
ings  of  th i s  s tudy .  They  inc lude ;  
1 .  A marked  d i f fe rence  ex is ted  be tween  voca t iona l  agr icu l ture  
teachers  concern ing  the i r  use  of  e f fec t ive  teacher  behaviors  
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in  ac tua l  teaching  prac t ices .  Based  on  a  to ta l  response  score  
to  for ty  teacher  behavior  s ta tements ,  voca t iona l  agr icu l ture  
teachers  had  ca lcu la ted  teacher  e f fec t iveness  scores  ranging  
f rom 182 to  313 ,  
2 .  The  h igh  teacher  e f fec t iveness  group  had  s ign i f ican t ly  h igher  
mean scores  for  a l l  f ive  teacher  per formance  a reas  used  in  
the  s tudy .  
3 .  Teacher  e f fec t iveness  groups  were  s imi la r  concern ing  responses  
to  f ive  of  the  e igh t  nega t ive ly  cor re la ted  teacher  behavior  
s ta tements .  
4 .  Persona l  background var iab les  concern ing  the  age  of  the  respond­
en t ,  years  of  t eaching  exper ience ,  years  of  fa rm res idence  and  
years  of  res idence  a t  the i r  present  loca t ion  were  a l l  s ign i f i ­
cant ly  h igher  for  the  h igh  teacher  e f fec t iveness  group .  
5 .  Twenty  percent  more  o f  the  h igh  teacher  e f fec t iveness  group  
members  were  teaching  some type  of  adul t  c lass  when compared  
to  the  low e f fec t iveness  group  members .  
6 .  The  percent  of  s tudents  having  ac t ive  superv ised  occupat iona l  
exper ience  programs was  s ign i f ican t ly  h igher  for  the  h igh  
teacher  e f fec t iveness  group .  
7 .  Membersh ips  in  profess iona l  and  c iv ic  organiza t ions  a long  wi th  
leadersh ip  pos i t ions  he ld  wi th in  these  organiza t ions  were  s ig ­
n i f ican t ly  h igher  fo r  teachers  of  the  h igh  e f fec t iveness  group .  
8 .  Teachers  f rom the  h igh  e f fec t iveness  group  had  comple ted  s ig­
n i f ican t ly  more  formal  educa t ion  c red i t s  s ince  rece iv ing  the i r  
61 
bachelor  of  sc ience  degrees  than  had  low e f fec t iveness  group  
members .  
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DISCUSSION 
The  purpose  of  the  s tudy  was  to  prof i le  the  e f fec t ive  voca t iona l  
agr icu l ture  teacher  by  ident i fy ing  d is t inguish ing  behaviors  us ing  
se lec ted  teacher  e f fec t iveness  descr ip tors .  The  overa l l  des ign  of  the  
s tudy  proved  to  be  a  very  e f fec t ive  way to  ascer ta in  re l iab le  informa­
t ion  concern ing  e f fec t ive  voca t iona l  agr icu l ture  teachers .  
S t rengths  of  the  s tudy  inc luded  the  methods  used  to  separa te  
teachers  in to  e f fec t iveness  groups  and  the  fo l low-up procedures  used  
once  the  teachers  were  c lass i f ied  in to  these  groups .  Another  s t rength  
of  the  s tudy  was  the  des ign  of  the  ins t ruments  used  to  co l lec t  the  
da ta .  Both  ins t ruments  used  in  the  s tudy  were  one  page  in  length  and  
requi red  a  minimal  amount  o f  t ime and  e f for t  to  be  comple ted  by  the  
respondents .  
The  overa l l  s tudy  could  have  been  s t rengthened  by  a  more  in tense  
e f for t  to  secure  responses  f rom the  or ig ina l  sample  group  before  re ­
p lacements  were  used .  A 63  percent  response  ra te ,  however ,  was  con­
s idered  very  acceptab le  for  a  one- t ime mai l ing .  Another  procedure  
which  could  have  s t rengthened  the  overa l l  des ign  of  the  s tudy ,  i f  t ime 
and  funds  had  permi t ted  i t s  use ,  would  have  been  the  incorpora t ion  of  
a  th i rd  ins t rument  in to  the  s tudy .  The  th i rd  ins t rument  could  have  
provided  more  spec i f ic  informat ion  and  suppor t  to  the  or ig ina l  ins t ru­
ments '  f ind ings  regard ing  teacher  e f fec t iveness  behaviors  used  by  voca­
t iona l  agr icu l ture  teachers .  I t  should  be  noted  tha t  the  or ig ina l  
ins t rument  used  to  co l lec t  in format ion  on  t eacher  e f fec t iveness  
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behaviors  d id  provide  conc lus ive  ev idence  tha t  major  d i f fe rences  ex is ted  
be tween  teacher  e f fec t iveness  groups .  
A major  problem in  fu l f i l l ing  the  purpose  of  the  s tudy  was  the  
lack  of  any  read i ly  ava i lab le  ins t ruments  o r  methodologies  spec i f ica l ly  
des igned  to  ident i fy  the  e f fec t ive  voca t iona l  agr icu l ture  teacher .  
Reviews  of  pas t  research  and  popular  wr i t ings  revea led  tha t  a  s tab le  
base  of  e f fec t ive  teacher  c r i te r ia  has  been  ident i f ied  for  teachers  
in  genera l .  Al though e f fec t ive  teacher  c r i te r ia  ava i lab le  for  use  by  
researchers  leave  much to  be  des i red  in  te rms  of  un iversa l  acceptance  
and  spec i f ic i ty  to  pedagogica l  d i sc ip l ines ,  they  a re  based  on  f ind ings  
which  provide  be t te r  ev idence  of  va l id i ty  than  have  prev ious ly  been  
ava i lab le .  
An impor tan t  concept  used  in  the  des ign  of  the  s tudy  involved  the  
idea  tha t  i t  i s  not  the  s ing le  var iab le  tha t  i s  impor tan t  in  ident i fy­
ing  e f fec t ive  teachers ,  bu t  the  in te rp lay  of  many var iab les  wi th  each  
o ther .  The  for ty  teacher  behavior  s ta tements  and  20  demographic  ques­
t ions  used  in  the  s tudy  were  formula ted  based  on  th i s  concept .  
The  descr ip t ive  research  methodology  u t i l i zed  in  the  s tudy  was  
des igned  to  descr ibe  common behaviors  and  charac te r i s t ics  inheren t  wi th  
e f fec t ive  voca t iona l  agr icu l ture  teachers  and  no t  to  demons t ra te  
causa l i ty  among var iab les .  I t  should  be  emphas ized  tha t  no t  a l l  
e f fec t ive  teachers  would  be  expec ted  to  conform to  any  one  spec i f ic  
behavior  descr ibed  wi th in  the  e f fec t ive  teacher  p rof i le .  Some t eachers  
may exce l  in  one  teacher  per formance  a rea  whi le  d i s regard ing  cer ta in  
e f fec t ive  teacher  c r i te r ia  in  another  a rea ;  ye t ,  the  combined  e f fec t  
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of  the i r  behaviors  would  cause  them to  be  prof i led  as  an  e f fec t ive  
teacher .  
A major  assumpt ion  involved  wi th  sa t i s fy ing  the  f i r s t  objec t ive  
of  the  s tudy ,  which  sought  to  de te rmine  e f fec t iveness  groups  of  voca­
t iona l  agr icu l ture  teachers ,  was  based  on  the  premise  tha t  e f fec t ive  
teachers  use  more  of  the  e f fec t ive  teacher  behaviors  to  a  h igher  
degree  than  do  l ess  e f fec t ive  teachers .  Se lec ted  research-suppor ted  
teacher  e f fec t iveness  c r i te r ia  served  as  the  bas i s  for  de te rmining  
teacher  e f fec t iveness  groups  used  in  the  s tudy .  A to ta l  response  
score  was  ca lcu la ted  for  each  respondent  by  adding  toge ther  the  
responses  to  the  for ty  teacher  behavior  s ta tements .  A h igh  to ta l  
response  score  ind ica ted  tha t  the  respondent  was  us ing  to  a  h igh  de­
gree  the  e f fec t ive  teacher  behaviors  in  h i s /her  ac tua l  teaching  
prac t ice .  
Under  normal  c i rcumstances  i t  would  be  expec ted  tha t  to ta l  
response  scores  for  the  330  respondents  would  approximate  a  normal ,  
be l l - shaped  curve  wi th  regard  to  d i s t r ibu t ion .  Few teachers  would  be  
found a t  each  ex t reme wi th  a  l a rge  group  fa l l ing  near  the  mean response  
score .  This  proved  to  be  the  case  when to ta l  response  scores  were  
examined  for  d i s t r ibu t ion .  A skewness  of  -0 .11  was  ca lcu la ted  for  the  
to ta l  response  score  d i s t r ibu t ion .  
S ince  the  to ta l  response  score  d i s t r ibu t ion  approximated  normal  
c i rcumstances ,  i t  was  accepted  tha t  one  s tandard  devia t ion  in  e i ther  
d i rec t ion  of  the  mean response  score  would  be  used  as  the  separa t ion  
poin t  fo r  h igh  and  low teacher  e f fec t iveness  groups .  This  same 
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procedure  was  used  by  Ryans  (30)  in  1960 to  d i s t inguish  three  groups  
of  t eachers  as  a  par t  of  the  much acc la imed teacher  chrac te r i s t ics  
s tudy .  Al though th i s  methodology  of  d i s t inguish ing  teacher  e f fec t ive­
ness  groups  worked  qu i te  sa t i s fac tor i ly ,  perhaps  the  use  of  another  
method  such  as  us ing  na tura l  breaks  in  to ta l  response  score  d i s ­
t r ibu t ions  could  provide  even  more  exac t ing  d i f fe rences  be tween  teacher  
e f fec t iveness  groups .  
A compos i te  re l iab i l i ty  coef f ic ien t  for  the  for ty  teacher  behavior  
s ta tements  used  in  the  s tudy  was  ca lcu la ted  a t  .82 .  A r e l iab i l i ty  
coef f ic ien t  was  a l so  ca lcu la ted  for  each  of  the  f ive  teacher  per formance  
a rea  subsca les  making  up  the  for ty  i tem ins t rument .  In  a l l  a reas ,  the  
subsca le  re l iab i l i ty  coef f ic ien ts  were  no t  as  h igh  as  the  composi te  
re l iab i l i ty  coef f ic ien t .  The  subsca le  re l iab i l i ty  coef f ic ien ts  ranged  
f rom .62  to  .80 .  
Through the  use  of  OPTIONS 9  of  the  SPSSX procedure  RELIABILITY 
(32) ,  i t  was  de te rmined  tha t  a l l  e igh t  nega t ive ly  cor re la ted  teacher  
behavior  s ta tements  used  in  the  s tudy  had  a  nega t ive  e f fec t  on  sub-
sca le  re l iab i l i ty  coef f ic ien ts .  S ince  the  re l iab i l i ty  coef f ic ien ts  
re f lec t  the  ex ten t  to  which  an  ins t rument  i s  f ree  of  e r ror  var iance ,  
i t  can  be  assumed tha t  the  e igh t  nega t ive ly  cor re la ted  s ta tements  re ­
f lec t  a  h igher  degree  of  e r ror  var iance  than  the  o ther  s ta tements .  As  
no ted  by  Borg  and  Gal l  (8 ) ,  e r ror  var iance  can  be  def ined  as  the  sum 
e f fec t  of  the  chance  d i f fe rences  be tween  persons  tha t  a r i se  f rom 
fac tors  assoc ia ted  wi th  a  par t icu la r  measurement .  These  fac tors  could  
inc lude  wording  of  the  s ta tements ,  o rder  of  the  s ta tements ,  mood of  
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the  respondent  and  conten t  tha t  i s  used .  Cons ider ing  the  type  of  
in format ion  sought  and  the  var iab i l i ty  among respondents ,  the  re l ia ­
b i l i ty  coef f ic ien ts  were  cons idered  very  acceptab le  for  a  newly  
des igned  ins t rument .  
Increases  in  ins t rument  re l iab i l i ty  could  be  made ,  however ,  th rough 
the  rewording  of  nega t ive ly  cor re la ted  behavior  s ta tements  or  the  de le ­
t ion  of  h igh  e r ror  var iance  s ta tements  rep laced  by  s ta tements  which  
more  c lose ly  re la te  to  o ther  subsca le  s ta tements .  
Objec t ive  two of  the  s tudy  sought  to  ident i fy  e f fec t ive  teacher  
behaviors  which  d i s t inguished  the  h igh  teacher  e f fec t iveness  group  f rom 
the  low teacher  e f fec t iveness  group .  Responses  to  the  for ty  teacher  
behavior  s ta tements  used  in  the  s tudy ,  compr ised  of  f ive  teacher  per ­
formance  a reas ,  were  used  to  accompl ish  th i s  ob jec t ive .  
For  a l l  teacher  per formance  a reas ,  h ighly  s ign i f ican t  d i f fe rences  
were  noted  when t -va lues  were  ca lcu la ted  be tween  groups .  This  was  
somewhat  expec ted ,  however ,  because  the  groups  were  o r ig ina l ly  formed 
based  on  the  degree  of  the i r  responses  to  the  for ty  teacher  behavior  
s ta tements .  Per formance  a reas  showing  the  grea tes t  d i f fe rences  be­
tween  groups  dea l t  wi th  the  teaching  techniques  used  by  the  teachers  
and  the  in te rpersona l  re la t ionships  found be tween  the  teacher  and  
s tudents .  
Mean scores  for  the  product ive  teaching  techniques  per formance  
a rea  revea led  tha t  the  h igh  teacher  e f fec t iveness  group  members  (mean  =  
6 .92)  usua l ly  used  the  teacher  e f fec t iveness  behaviors  in  the i r  ac tua l  
teaching  prac t ices .  Low teacher  e f fec t iveness  group  members  (mean  =  
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5.12)  on ly  somet imes  used  the  same teacher  e f fec t iveness  behaviors  in  
the i r  ac tua l  t eaching  prac t ices .  The  mean scores  for  the  pos i t ive  
in te rpersona l  re la t ionships  per formance  a rea  revea led  tha t  the  h igh  
teacher  e f fec t iveness  group  (mean =  7 .43) ,  more  o f ten  than  usua l ,  used  
the  teacher  e f fec t iveness  behaviors  l i s ted  in  the  ins t rument .  The  low 
teacher  e f fec t iveness  group  members  used  these  same behaviors  (mean = 
5 .77)  somewhere  be tween  somet imes  and  usua l ly  in  the i r  ac tua l  teaching  
prac t ices .  
Another  ins t rument ,  cons is t ing  of  addi t iona l  t eacher  e f fec t ive­
ness  c r i te r ia  s ta tements  re la ted  to  each  of  the  f ive  teacher  per formance  
a reas ,  would  have  been  benef ic ia l  in  provid ing  more  conc lus ive  ev idence  
to  suppor t  the  or ig ina l  ins t rument  f ind ings  i f  addi t iona l  t ime and  
funds  were  ava i lab le .  
T-va lues  were  a l so  ca lcu la ted  on  ind iv idua l  s ta tement  mean scores  
wi th in  each  per formance  a rea  by  teacher  e f fec t iveness  groups .  Mean 
scores  for  35  of  the  40  teacher  behavior  s ta tements  were  found to  be  
s ign i f ican t ly  d i f fe ren t  a t  the  .01  a lpha  leve l .  Al l  f ive  of  the  
ind iv idua l  s ta tements  which  were  no t  found to  be  s ign i f ican t ly  d i f fe r ­
en t  were  nega t ive ly  cor re la ted  teacher  e f fec t iveness  c r i te r ia  s ta te ­
ments .  This  sugges ts  tha t  a  major i ty  of  the  low e f fec t iveness  group  
teachers  were  no t  l ess  e f fec t ive  because  they  were  us ing  nega t ive ly  
cor re la ted  teacher  behaviors  in  the i r  ac tua l  teaching  prac t ices ,  bu t  
ra ther  tha t  they  were  us ing  the  pos i t ive  teacher  behaviors  to  a  l esser  
degree  than  were  the  h igh  teacher  e f fec t iveness  group  members .  
The  th i rd  objec t ive  of  the  s tudy  sought  to  ident i fy  demographic  
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charac te r i s t ics  assoc ia ted  wi th  the  e f fec t ive  voca t iona l  agr icu l ture  
teacher .  A to ta l  of  20  se lec ted  demographic  ques t ions  in  s ix  genera l  
a reas  were  used  to  accompl ish  th i s  ob jec t ive .  The  s ix  genera l  a reas  
of  ques t ion ing  inc luded:  persona l  background of  the  teacher ,  school  
se t t ing ,  voca t iona l  agr icu l ture  program be ing  of fe red ,  profess iona l  
ac t iv i t ies ,  c iv ic  ac t iv i t ies  and  educa t iona l  ac t iv i t ies .  
The  average  age  of  h igh  teacher  e f fec t iveness  group  members  
(mean  = 40 .0)  was  s ign i f ican t ly  d i f fe ren t  f rom the  average  age  of  low 
teacher  e f fec t iveness  group  members  (mean  =  34 .5) .  This  d i f fe rence  
should  no t  be  cons t rued  to  mean tha t  the  o lder  a  teacher  i s ,  the  more  
e f fec t ive  he /she  wi l l  become.  The  d i f fe rence  could  be  assoc ia ted  wi th  
the  fac t  tha t ,  in  genera l ,  e f fec t ive  teachers  have  been  exposed  to  more  
exper iences  because  of  the i r  age .  Even  th i s  sugges t ion  i s  somewhat  
dece iv ing  when the  range  in  ages  of  respondents  f rom the  h igh  teacher  
e f fec t iveness  group  i s  cons idered  (23  years  to  61  years ) .  
S igni f ican t  d i f fe rences  were  a l so  found be tween  groups  concern ing  
years  of  teaching  exper ience ,  years  of  fa rm res idence  and  years  of  
res idence  a t  the i r  present  loca t ion .  In  a l l  th ree  var iab les ,  a  h igher  
group  mean was  recorded  for  the  h igh  teacher  e f fec t iveness  group  when 
compared  to  the  low teacher  e f fec t iveness  group .  
The  mean years  of  t eaching  exper ience  by  group  members  would  be  
expec ted  to  be  s ign i f ican t ly  d i f fe ren t  s ince  i t  was  h ighly  cor re la ted  
to  the  mean age  of  g roup  members  which  was  ca lcu la ted  as  be ing  s ign i f i ­
cant ly  d i f fe ren t  be tween  groups .  I t  should  be  no ted  tha t  a  s ign i f ican t  
d i f fe rence  be tween  respondents  and  nonrespondents  was  observed  
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concern ing  years  of  t eaching  exper ience .  The  most  p laus ib le  reason  for  
th i s  occur rence  i s  tha t  l ess  exper ienced  teachers  may no t  have  fe l t  
qua l i f ied  to  comple te  an  ins t rument  on  e f fec t ive  teacher  c r i te r ia  unt i l  
they  were  coaxed  in to  comple t ing  the  ins t rument  by  a  second fo l low-up 
mai l ing .  I t  should  a l so  be  no ted  tha t  to ta l  response  scores  ca lcu la ted  
for  each  of  these  groups  were  near ly  ident ica l .  
S igni f ican t ly  h igher  means  fo r  both  the  years  of  fa rm res idence  
and  years  of  res idence  a t  the  present  loca t ion  by  the  h igh  teacher  
e f fec t iveness  group  members  sugges t  two p laus ib le  reasons  for  th i s  
occur rence .  The  f i r s t  i s  tha t  increased  exper ience  and  exposure  to  
rea l  agr icu l ture  problems re la ted  to  c lass room ins t ruc t ion  ind i rec t ly  
a f fec ted  the  teacher ' s  overa l l  per formance .  The  second reason  would  
sugges t  tha t  having  a  more  thorough knowledge  of  communi ty  resources  
and  contac t  persons  wi th in  the  communi ty  ind i rec t ly  a f fec ted  the  
teacher ' s  overa l l  e f fec t iveness .  
The  on ly  var iab le  in  which  persona l  background informat ion  was  
sought  tha t  d id  no t  have  a  s ign i f ican t  d i f fe rence  be tween  group  means  
was  the  years  of  h igh  school  voca t iona l  agr icu l ture  comple ted  by  
respondents .  Low e f fec t iveness  group  members ,  in  fac t ,  had  a  h igher  
group  mean (2 .9  years )  than  d id  h igh  teacher  e f fec t iveness  group  
members  (2 .7  years ) .  
Demographic  in format ion  co l lec ted  on  the  school  se t t ing  provided  
no  s ign i f ican t  d i f fe rences  be tween  teacher  e f fec t iveness  groups .  Both  
groups  were  very  s imi la r  in  the  types  of  s tudents  se rved  by  the  schools  
in  which  they  were  employed .  Approximate ly  90  percent  of  the  schools ,  
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for  both  respondent  groups ,  se rved  e i ther  most ly  rura l  s tudents  or  a  
combina t ion  of  rura l  and  urban  s tudents .  Calcu la t ions  made  on  the  
to ta l  number  o f  secondary  s tudents  enro l led  in  schools  se rved  by  each  
respondent  group  a l so  revea led  no  s ign i f ican t  d i f fe rence .  The  h igh  
teacher  e f fec t iveness  group ,  however ,  d id  have  a  h igher  group  mean 
(451)  than  d id  the  low teacher  e f fec t iveness  group  (405) .  
The  types  of  voca t iona l  agr icu l ture  c lasses  be ing  of fe red  by  bo th  
teacher  e f fec t iveness  groups  were  very  s imi la r .  A h igh  major i ty  of  
respondents  in  both  groups  were  o f fe r ing  fu l l  year  Vo Ag I  th rough 
Vo Ag IV c lasses  or  a  combina t ion  of  semes ter  and  fu l l  year  c lasses .  
Because  of  the  na ture  of  the  da ta  co l lec ted ,  a  s ign i f ican t  d i f fe r ­
ence  be tween  groups  was  no t  ca lcu la ted  concern ing  the  teaching  of  adul t  
c lasses .  Approximate ly  39  percent  of  the  low teacher  e f fec t iveness  
group  members  t aught  some type  of  adul t  c lass  in  compar i son  to  59  per ­
cent  of  the  h igh  teacher  e f fec t iveness  group  members  t eaching  some 
type  of  adul t  c lass .  This  d i f fe rence  sugges ts  tha t  the  h igh  teacher  
e f fec t iveness  group  members  a re  more  involved  wi th  adul t s  of  the  com­
muni ty ,  shar ing  in  the i r  exper iences  and  keeping  technica l ly  up- to-
da te ,  which  in  tu rn  ind i rec t ly  a f fec ted  the i r  overa l l  per formance  as  a  
t eacher .  
No s ign i f ican t  d i f fe rences  were  found be tween  group  means  con­
cern ing  the  amount  of  p repara tory  t ime a  teacher  had  dur ing  the  normal  
school  day ,  the  number  o f  s tudents  enro l led  in  voca t iona l  agr icu l ture  
c lasses  taught  by  the  respondents  and  the  percentage  of  the  respondents '  
workload  assoc ia ted  wi th  F  FA ac t iv i t ies .  The  l a t te r  f ind ing  could  he lp  
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dispe l l  the  be l ie f  tha t  a  voca t iona l  agr icu l ture  teacher  needs  to  spend  
an  inord ina te  amount  o f  t ime on  FFA ac t iv i t ies  to  be  cons idered  an  
e f fec t ive  teacher .  
A s ign i f ican t  d i f fe rence  was  noted  be tween  groups  concern ing  the  
percent  of  s tudents  enro l led  in  voca t iona l  agr icu l ture  c lasses  having  
ac t ive  superv ised  occupat iona l  exper ience  programs.  Seventy  percent  
of  the  low teacher  e f fec t iveness  groups '  s tudents  had  ac t ive  superv ised  
occupat iona l  exper ience  programs in  cont ras t  to  82  percent  fo r  the  h igh  
teacher  e f fec t iveness  group .  I t  could  be  hypothes ized  tha t  h igh  teacher  
e f fec t iveness  group  members  s t ressed  the  impor tance  of  superv ised  occu­
pa t iona l  exper ience  programs more  than  d id  low teacher  e f fec t iveness  
group  members .  Superv ised  occupat iona l  exper ience  programs provide  a  
means  fo r  the  e f fec t ive  teacher  to  ge t  to  know h i s /her  s tudents  on  an  
ind iv idua l  bas i s  which  in  tu rn  demons t ra tes  the i r  in te res t  in  the  
s tudents '  overa l l  deve lopment .  The  low teacher  e f fec t iveness  group  
members  could  be  do ing  these  same th ings ,  bu t  to  a  s ign i f ican t ly  lower  
degree  than  the  h igh  group  members .  
S igni f ican t  d i f fe rences  be tween  groups  were  revea led  wi th  regard  
to  the  to ta l  number  o f  p rofess iona l  and  c iv ic  organiza t ions  to  which  
respondents  he ld  membersh ip .  In  both  cases ,  the  h igh  teacher  e f fec t ive­
ness  group  members  be longed  to  more  o rganiza t ions  than  d id  the  low 
e f fec t iveness  group  members .  This  sugges ts  tha t  the  h igh  teacher  
e f fec t iveness  group  members  were  more  ac t ive  profess iona l ly  and  c iv ic ly  
than  were  the  low e f fec t iveness  group  members .  When coupled  wi th  the  
fac t  tha t  s ign i f ican t  d i f fe rences  were  a l so  noted  be tween  groups  
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concern ing  the  number  o f  l eadersh ip  pos i t ions  he ld  wi th in  these  
organiza t ions ,  th i s  sugges t ion  becomes  even  more  p laus ib le .  High  
teacher  e f fec t iveness  group  members  se rved ,  on  the  average ,  in  two 
more  p rofess iona l ly  re la ted  leadersh ip  pos i t ions  than  d id  low teacher  
e f fec t iveness  group  members .  The  overa l l  a f fec t  of  th i s  var iab le  i s  
re f lec ted  in  increased  e f fec t iveness  as  a  teacher .  
The  mean number  o f  formal  educa t ion  c red i t s  comple ted  by  respond­
en t  groups  was  found to  be  s ign i f ican t ly  d i f fe ren t .  Low teacher  
e f fec t iveness  group  members  comple ted  an  average  of  22  semes ter  c red i t s  
a f te r  comple t ing  the i r  bache lor  of  sc ience  degree  whi le  h igh  teacher  
e f fec t iveness  group  members  had  comple ted  an  average  of  31  semes ter  
c red i t s .  Al though par t  of  th i s  d i f fe rence  could  be  expla ined  by  the  
increased  age  of  the  h igh  teacher  e f fec t iveness  group  members ,  i t  could  
a l so  sugges t  tha t  cont inued  formal  educa t ion  does  ind i rec t ly  a f fec t  a  
t eacher ' s  e f fec t iveness  as  a  t eacher .  In  suppor t  o f  th i s  f ind ing ,  
s ign i f ican t ly  h igher  means  were  a l so  noted  for  h igh  teacher  e f fec t ive­
ness  group  members  concern ing  the  numbers  o f  workshops ,  f i e ld  days ,  
and  seminars  they  had  par t ic ipa ted  in  dur ing  the  l as t  two years .  
Prof i le  of  the  Effec t ive  Vocat iona l  Agr icu l ture  Teacher  
Observa t ions  made  in  th i s  sec t ion  of  the  s tudy  a re  based  on  da ta  
co l lec ted  f rom 49  teachers  f rom twelve  nor th  cen t ra l  s ta tes  who were  
cons idered  to  be  h ighly  e f fec t ive  as  voca t iona l  agr icu l ture  teachers .  
Poin ts  ra i sed  about  the  e f fec t ive  voca t iona l  agr icu l ture  teacher  wi l l  
be  d i scussed  us ing  genera l i t i es  ra ther  than  spec i f ics .  The  researcher  
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was  fu l ly  aware  tha t  except ions  to  these  genera l i t i es  would  commonly  
be  expec ted .  The  observa t ions  made ,  however ,  do  provide  what  i s  
be l ieved  to  be  a  reasonable  account  of  the  d is t inguish ing  behaviors  
assoc ia ted  wi th  the  e f fec t ive  voca t iona l  agr icu l ture  teacher .  F igure  
19  provides  a  graphic  p rof i le  of  the  e f fec t ive  voca t iona l  agr icu l ture  
teacher  which  cor responds  to  the  31  behaviora l  p rof i le  po in ts  ra i sed  
in  the  fo l lowing  wr i t ten  prof i le  sec t ion .  Through ana lys i s  of  da ta ,  
based  on  ac tua l  t eaching  prac t ices  and  up- to-da te  demographic  in forma­
t ion ,  the  fo l lowing  wr i t ten  prof i le  of  the  e f fec t ive  voca t iona l  agr i ­
cu l ture  teacher  i s  revea led .  
Prof i le  of  Demographic  Charac te r i s t ics  
The  e f fec t ive  voca t iona l  agr icu l ture  teacher ;  
1 .  I s  o lder  than  the  average  voca t iona l  agr icu l ture  teacher  and  has  
a  p ropor t iona te  amount  o f  t eaching  exper ience  to  go  a long  wi th  
the  increased  age .  
2 .  I s  present ly  l iv ing  on  a  fa rm or  has  l ived  on  a  fa rm,  usua l ly  for  
more  than  10  years .  
3 .  Has  been  a  res ident  of  the  communi ty  in  which  he /she  teaches  for  
a t  leas t  four  years  bu t  usua l ly  has  res ided  in  the  present  loca­
t ion  much longer  than  th i s .  
4 .  Usual ly  has  had  a  minimum of  a t  l eas t  one  year  of  h igh  school  
voca t iona l  agr icu l ture ,  bu t  i t  i s  not  s ign i f ican t  i f  he /she  d id  
not  comple te  any  voca t iona l  agr icu l ture  whi le  in  h igh  school .  
5 .  Teaches  in  a  school  which  se rves  most ly  rura l  s tudents  o r  a  
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combina t ion  of  rura l  and  urban  s tudents .  The  number  o f  secondary  
s tudents  enro l led  in  the  school  makes  no  d i f fe rence .  
6 .  Teaches  in  a  program which  o f fe rs  fu l l  year  Vo Ag I  th rough Vo 
Ag IV c lasses  or  a  combina t ion  of  semes ter  and  fu l l  year  c lasses .  
7 .  Wi l l  more  o f ten  than  not  t each  some type  of  adul t  c lass  which  may 
inc lude  subjec t  a reas  o ther  than  adul t  o r  young fa rmer  c lasses .  
I t  i s  jus t  as  l ike ly  tha t  he /she  wi l l  be  teaching  a  genera l  adul t  
evening  c lass .  
8 .  Spends  approximate ly  22  percent  of  h i s /her  to ta l  workload  re la ted  
to  FFA ac t iv i t ies  which  i s  s l igh t ly  less  than  the  average  voca­
t iona l  agr icu l ture  teacher ,  a l though not  s ign i f ican t ly  less .  
9 .  Has  a  very  h igh  percentage  of  s tudents  wi th  ac t ive  superv ised  occu­
pa t iona l  exper ience  programs.  
10 .  I s  a  member  o f  f ive  profess iona l ly  re la ted  organiza t ions  on  the  
average  and  more  o f ten  than  not  has  he ld  a t  l eas t  one  leadersh ip  
pos i t ion  wi th in  these  organiza t ions .  
11 .  I s  a  member  o f  two c iv ic  organiza t ions  or  c lubs  on  the  average  and  
more  o f ten  than  not  has  he ld  a t  leas t  one  leadersh ip  pos i t ion  
wi th in  these  organiza t ions  or  c lubs .  
12 .  Cont inues  to  comple te  formal  educa t ion  c lasses  throughout  h i s /her  
teaching  career .  
Prof i le  of  Teacher  Behaviors  
Product ive  teaching  behaviors  
The  e f fec t ive  voca t iona l  agr icu l ture  teacher :  
1 .  Near ly  a lways  deve lops  course  ac t iv i t ies  which  re f lec t  " l i fe l ike"  
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s i tua t ions ,  re la t ing  cur ren t  lessons  to  pas t  l essons .  
2 .  Ut i l i zes  learn ing  ac t iv i t ies  which  a re  des igned  to  achieve  pre­
de te rmined  ob jec t ives  for  the  course ,  t ak ing  in to  account  the  
overa l l  school  cur r icu lum in  doing  so .  
3 .  Mot iva tes  s tudents  by  p rovid ing  success fu l  l earn ing  ac t iv i t ies  a t  
each  s tudent ' s  ab i l i ty  leve l ,  ye t  cont inua l ly  cha l lenges  the  
s tudents  to  even  h igher  scholas t ic  expec ta t ions .  
4 .  Evalua tes  h i s /her  per formance  and  accepts  hones t  feedback  f rom 
s tudents  for  cont inued  improvement .  
5 .  Very  o f ten  provides  wr i t ten  comments  on  exams to  fac i l i t a te  s tu­
dent  l earn ing .  
6 .  Wil l  somet imes  need  to  fur ther  expla in  ass ignments  to  s tudents  
even  a f te r  d i rec t ions  a re  g iven .  
7 .  Uses  l ec tures  to  convey  course  informat ion  less  than  50  percent  
of  the  t ime.  
8 .  More  o f ten  than  not  wi l l  des ign  educa t iona l  ac t iv i t ies  for  the  
c lass  as  a  whole  ra ther  than  for  ind iv idua l  s tudents .  
9 .  Very  o f ten  seeks  the  advice  of  exper t s  in  the  subjec t  mat te r  he /she  
teaches .  
10 .  Almost  a lways  he lps  s tudents  loca te  supplementary  mater ia l s  to  
subjec t  mat te r  conten t  be ing  covered  in  c lass .  
Organized ,  s t ruc tured  c lass  management  
The  e f fec t ive  voca t iona l  agr icu l ture  teacher :  
11 .  Almost  a lways  wi l l  u t i l i ze  long  range  p lans  to  guide  improvement  
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of  the  voca t iona l  agr icu l ture  program.  
12 .  Es tab l i shes  a  g iven  se t  of  ru les  and  procedures  to  manage  s tudent  
behavior .  
13 .  More  o f ten  than  not  wi l l  a l low for  s tudent  input  when es tab l i sh­
ing  c lass room ru les  and  procedures .  
14 .  Purpose ly  ad jus t s  and  rear ranges  the  c lass room to  provide  for  a  
var ie ty  of  l earn ing  ac t iv i t ies  wi th in  the  c lass room.  
15 .  Almost  a lways  conf ronts  s tudents  when they  a re  not  doing  the i r  
ass igned  task .  
16 .  Usual ly  presents  in format ion  on  the  b lackboard  which  can  be  read  
by  a l l  s tudents .  
17 .  Somet imes  uses  tex tbooks  to  provide  most  o f  the  pr in ted  informa­
t ion  g iven  to  s tudents .  
Pos i t ive  in te rpersona l  re la t ionships  
The  e f fec t ive  voca t iona l  agr icu l ture  teacher :  
18 .  Always  encourages  f r iendly  and  respec t fu l  re la t ionships  wi th  
s tudents ,  fee l ing  s tudents  wi th in  h i s /her  c lass  can  be  t rus ted .  
19 .  Rare ly  uses  sa rcasm in  the  c lass room.  
20 .  Cons t ruc t ive ly  c r i t i c izes  s tudents  for  fur ther  educa t iona l  im­
provement .  
21 .  Keeps  in formed about  s tudents  needing  spec ia l  ass i s tance  whi le  
wi l l ing ly  provides  t ime to  any  s tudent  needing  he lp .  
22 .  Wi l l  a lmos t  a lways  seek  ways  to  involve  paren ts  of  s tudents  in to  
program re la ted  ac t iv i t ies .  
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23.  Usual ly  shares  teaching  ideas  and  methods  wi th  o ther  teachers  in  
the  school .  
24 .  Wi l l  somet imes  ca tegor ize  s tudents  by  the i r  needs  (cu l tura l ,  aca­
demic ,  in te l lec tua l ,  e tc . ) .  
25 .  Almost  a lways  recognizes  s tudents  for  the i r  e f for t s  which  a re  
wor thy  of  p ra i se .  
Profess iona l  respons ib i l i t i es  
The  e f fec t ive  voca t iona l  agr icu l ture  teacher :  
26 .  Demonst ra tes  tha t  he /she  i s  a  respons ib le  person  by  comple t ing  
du t ies  in  a  t imely  manner .  
27 .  Keeps  abreas t  of  new deve lopments  wi th in  h i s /her  profess ion  through 
par t ic ipa t ion  in  workshops ,  f i e ld  days  and  seminars .  
28 .  Rare ly  by-passes  school  po l icy  even  i f  condi t ions  warran t  the  
ac t ion .  
Persona l  charac te r i s t ic  behaviors  
The  e f fec t ive  voca t iona l  agr icu l ture  teacher ;  
29 .  Usual ly  d i sp lays  persona l i ty  t ra i t s  such  as  humor  and  pa t ience  
which  promote  pos i t ive  in te rac t ion  wi th  s tudents .  
30 .  Almost  a lways  fee l s  en thus ias t ic  towards  h i s /her  work .  
31 .  Fee ls  capable  of  handl ing  any  of  the  cha l lenges  assoc ia ted  wi th  
h i s /her  work  and  copes  eas i ly  wi th  the  changing  s i tua t ions  occur ­
r ing  wi th in  the  c lass rom envi ronment .  
Always  9  
8 
Usual ly  7  
6 
Somet imes  5  
4  
Rare ly  3  
2 
Never  1  
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Teacher  Behavior^  
^Negat ive  cor re la ted  teacher  behaviors .  
^Numbers  r e fe r  to  teacher  behavior  p rof i le  i tems  descr ibed  in  the  Prof i le  of  
Teacher  Behaviors  subsec t ion  of  th i s  chapter ,  p resented  in  sequence  as  they  appear  
in  the  tex t .  
F igure  19 .  A p rof i le  of  the  e f fec t ive  voca t iona l  agr icu l ture  teachers '  use  of  
t eacher  e f fec t iveness  behaviors  
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Figure 19. Continued 
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CONCLUSIONS 
Based  on  the  f ind ings  of  th i s  s tudy ,  the  fo l lowing  conclus ions  
re la ted  to  the  s tudy  objec t ives  were  formula ted .  
Vocat iona l  agr icu l ture  teachers  can  re l iab ly  be  c lass i f ied  in to  
teacher  e f fec t iveness  groups  based  upon the  degree  to  which  they  use  
se lec ted  teacher  e f fec t iveness  behaviors  in  the i r  ac tua l  teaching  
prac t ices .  Respondents  were  found to  be  very  normal ly  d i s t r ibu ted  
concern ing  the i r  use  of  t eacher  e f fec t iveness  behaviors .  
Vocat iona l  agr icu l ture  teachers  who were  c lass i f ied  as  be ing  h igh­
ly  e f fec t ive  had  s ign i f ican t ly  h igher  mean response  scores  to  a l l  f ive  
teacher  per formance  a reas  used  in  the  s tudy  than  d id  the  low teacher  
e f fec t iveness  group  members .  I t  can  be  conc luded  tha t  voca t iona l  agr i ­
cu l ture  teachers  who use  e f fec t ive  teacher  behaviors  to  a  h igh  degree  
do  so  across  the  rea lm of  t eacher  per formance  a reas .  
Through ind iv idua l  ana lys i s  of  the  32  pos i t ive ly  cor re la ted  
teacher  behavior  s ta tements  used  in  the  s tudy ,  i t  was  de te rmined  tha t  
the  h igh  teacher  e f fec t iveness  group  members  had  s ign i f ican t ly  h igher  
response  means  to  a l l  32  s ta tements  when compared  to  low teacher  e f fec­
t iveness  group  members .  I t  can  be  concluded  tha t  pos i t ive ly  cor re la ted  
teacher  behaviors  s ign i f ican t ly  d is t inguish  h igh  teacher  e f fec t iveness  
group  members .  
High  and  low teacher  e f fec t iveness  groups  used  nega t ive ly  cor re ­
la ted  teacher  e f fec t iveness  behaviors  to  approximate ly  the  same degree .  
Analys i s  of  the  e igh t  nega t ive ly  cor re la ted  teacher  behavior  s ta tements  
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used  in  the  s tudy  revea led  tha t  f ive  of  the  s ta tement  group  means  were  
no t  s ign i f ican t ly  d i f fe ren t .  I t  can  be  conc luded ,  genera l ly ,  tha t  
nega t ive ly  cor re la ted  teacher  behaviors  do  no t  s ign i f ican t ly  d i s ­
t inguish  h igh  teacher  e f fec t iveness  group  members  f rom low teacher  
e f fec t iveness  group  members .  
Voca t iona l  agr icu l ture  teachers  who were  c lass i f ied  as  be ing  h igh­
ly  e f fec t ive  had  s ign i f ican t ly  h igher  mean scores  for  the  fo l lowing  
demographic  var iab les :  age  of  the  respondent ,  years  of  t eaching  
exper ience ,  years  of  fa rm res idence ,  years  of  res idence  a t  the i r  present  
loca t ion ,  percent  of  s tudents  having  superv ised  occupat iona l  exper ience  
programs,  the  number  o f  p rofess iona l  and  c iv ic  organiza t ions  in  which  
they  he ld  membersh ip ,  the  number  o f  l eadersh ip  pos i t ions  he ld  wi th in  
profess iona l  and  c iv ic  organiza t ions ,  and  the  hours  of  formal  educa t ion  
c red i t s  they  had  comple ted  s ince  rece iv ing  the i r  bache lor  of  sc ience  
degrees .  The  percent  o f  respondents  who were  teaching  adul t  c lasses  was  
a l so  noted  as  be ing  h igher  for  the  h igh  teacher  e f fec t iveness  group  
members ,  a l though no  s ign i f ican t  d i f fe rence  was  ca lcu la ted  because  of  
the  na ture  of  the  da ta  co l lec ted .  
Vocat iona l  agr icu l ture  teachers  who were  c lass i f ied  as  be ing  
h ighly  e f fec t ive  were  no t  s ign i f ican t ly  d i f fe ren t  f rom the  low teacher  
e f fec t iveness  group  members  in  the i r  responses  to  the  fo l lowing  demo­
graphic  var iab les :  years  of  voca t iona l  agr icu l ture  comple ted  whi le  in  
h igh  school ,  amount  of  p repara tory  t ime ava i lab le  dur ing  the  normal  
school  day ,  number  o f  s tudents  enro l led  in  the  voca t iona l  agr icu l ture  
program,  percent  of  to ta l  workload  re la ted  to  FFA ac t iv i t ies ,  and  
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number  o f  secondary  school  s tudents  enro l led  in  the  school  a t  which  
they  taught .  No d i f fe rences  were  noted  be tween  groups  concern ing  the  
type  of  c lasses  be ing  of fe red  and  the  type  of  s tudents  be ing  served  
when da ta  were  compared  v i sua l ly  by  the  researcher  for  these  var iab les .  
Recommendat ions  
The  f ind ings  of  th i s  research  ident i f ied  teacher  behaviors  and  
demographic  charac te r i s t ics  assoc ia ted  wi th  voca t iona l  agr icu l ture  
teachers  who were  cons idered  to  be  h ighly  e f fec t ive .  A p rof i le  of  
the  e f fec t ive  voca t iona l  agr icu l ture  teacher  was  comple ted  us ing  the  
f ind ings  re la ted  to  these  h ighly  e f fec t ive  teachers .  The  fo l lowing  
recommendat ions ,  based  on  these  f ind ings ,  should  be  taken  in to  con­
s idera t ion  by  any  person  in te res ted  in  the  overa l l  improvement  and  
e f fec t iveness  of  voca t iona l  agr icu l ture ,  espec ia l ly  h igh  school  
adminis t ra tors ,  t eacher  educa tors  and  s ta te  superv isors  of  agr icu l tura l  
educa t ion ,  and  voca t iona l  agr icu l ture  teachers .  
Vocat iona l  agr icu l ture  teachers  should  be  made  aware  of  t eacher  
behaviors  which  can  pos i t ive ly  or  nega t ive ly  a f fec t  the i r  e f fec t ive­
ness  concern ing  re la t ions  wi th  s tudents ,  paren ts ,  school  s ta f f  and  the  
communi ty .  Exposure  to  the  for ty  teacher  behavior  s ta tements  used  in  
the  s tudy  would  make  fo r  a  convenien t  s ta r t ing  poin t  for  th i s  recom­
mendat ion .  
Teachers  of  voca t iona l  agr icu l ture  should  main ta in  contac t  wi th  
adul t s  of  the  communi ty  by  t eaching  adul t  c lasses  to  communi ty  r es i ­
dents  whenever  poss ib le .  
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Teacher  educa tors  and  s ta te  superv isors  of  agr icu l tura l  educa t ion  
should  cont inue  to  emphas ize  the  need  for  cont inued  formal  educa t ion  
and  profess iona l ly  re la ted  ac t iv i t ies  by  voca t iona l  agr icu l ture  
teachers .  
Vocat iona l  agr icu l ture  teachers  should  emphas ize  tha t  s tudents  in  
the i r  c lasses  conduct  wor thwhi le ,  exper ience-centered  programs.  These  
programs provide  the  means  fo r  the  teacher  to  become be t te r  acquain ted  
wi th  s tudents  on  an  ind iv idua l  bas i s .  
Vocat iona l  agr icu l ture  teachers  should  be  encouraged  to  become 
ac t ive ly  involved  in  c iv ic  organiza t ions  and  c lubs  as  soon  as  poss ib le  
a f te r  the i r  a r r iva l  in to  a  new communi ty .  They  should  a l so  be  en­
couraged  to  remain  teaching  in  tha t  communi ty ,  i f  a t  a l l  poss ib le ,  
s ince  length  of  res idence  wi th in  a  communi ty  was  found to  be  s ign i f i ­
cant ly  h igher  for  teachers  cons idered  to  be  h ighly  e f fec t ive .  
Vocat iona l  agr icu l ture  teachers  should  use  the  e f fec t ive  voca t ion­
a l  agr icu l ture  teacher  p rof i le ,  provided  in  th i s  s tudy ,  as  a  se l f -
eva lua t ion  ins t rument  to  assess  the i r  overa l l  e f fec t iveness  as  a  t eacher  
in  compar i son  to  teachers  cons idered  to  be  h ighly  e f fec t ive .  
High  school  adminis t ra tors  should  use  the  e f fec t ive  voca t iona l  
agr icu l ture  teacher  p rof i le  to  he lp  assess  the  overa l l  e f fec t iveness  
of  the  voca t iona l  agr icu l ture  teachers  wi th in  the i r  schools .  I t  i s  
recommended tha t  the  prof i le  be  used  as  a  par t  of  a  t eacher  assessment  
p rocess ,  bu t  no t  as  the  so le  ins t rument  s ince  the  prof i le  represents  
the  a t tempts  of  on ly  one  s tudy  to  suppor t  i t s  use .  
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Recommendat ions  fo r  Fur ther  Research  
S tudies  should  be  conducted  in  o ther  a reas  of  the  Uni ted  S ta tes  
which  dupl ica te  th i s  s tudy .  These  s tud ies  should  be  used  to  de te rmine  
i f  voca t iona l  agr icu l ture  teachers  f rom o ther  s ta tes  a re  cons is ten t  
wi th  the  f ind ings  of  th i s  s tudy .  
Researchers  conduct ing  s imi la r  inves t iga t ions  should  cont inue  to  
up-da te  and  rev ise  the  teacher  e f fec t iveness  c r i te r ia  used  in  th i s  
s tudy  to  re f lec t  the  s ta te -of - the-ar t  concern ing  research-suppor ted  
teacher  e f fec t iveness  behaviors .  
The  e f fec t ive  voca t iona l  agr icu l ture  teacher  p rof i le  deve loped  
in  th i s  s tudy  should  be  f i e ld  tes ted  for  va l id i ty .  By d i rec t  observa­
t ion  of  voca t iona l  agr icu l ture  teachers  in  the  f ie ld ,  re f inements  to  
the  prof i le  can  be  made .  The  re f ined  ins t rument  could  be  used  by  voca­
t iona l  agr icu l ture  teachers  as  a  se l f -eva lua t ion  ins t rument  o r  by  h igh  
school  adminis t ra tors  who superv ise  and  eva lua te  voca t iona l  agr icu l ture  
teachers .  
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SUMMARY 
Educa t iona l  researchers  have  had  wi th in  them an  on-going  ques t  
to  d iscover  va l id  and  re l iab le  c r i te r ia  which  can  be  used  to  d i s ­
t inguish  the  e f fec t ive  f rom the  less  e f fec t ive  teacher .  Through per ­
s i s ten t  e f for t  on  the  par t  o f  count less  researchers ,  a  s tab le  base  of  
t eacher  e f fec t iveness  c r i te r ia  has  emerged .  Ef for t s  to  ident i fy  who 
e f fec t ive  voca t iona l  agr icu l ture  teachers  a re  and  the  behaviors  which  
d i f fe ren t ia te  them as  be ing  more  e f fec t ive  have ,  however ,  been  negl ig i ­
b le .  Very  l i t t l e  can  be  done  to  improve  the  less  e f fec t ive  voca t iona l  
agr icu l ture  teacher  un t i l  e f for t s  a re  made  to  ident i fy  behaviors  and  
charac te r i s t ics  of  the  e f fec t ive  voca t iona l  agr icu l ture  teacher .  
The  purpose  of  th i s  s tudy  was  to  c rea te  a  p rof i le  of  the  e f fec­
t ive  voca t iona l  agr icu l ture  teacher  by  ident i fy ing  d is t inguish ing  
behaviors  us ing  se lec ted  teacher  e f fec t iveness  descr ip tors .  The  
spec i f ic  objec t ives  of  th i s  research  were  to :  
1 .  Determine  e f fec t iveness  groups  of  voca t iona l  agr icu l ture  teachers  
f rom twelve  nor th  cen t ra l  s ta tes  us ing  research-suppor ted  teacher  
e f fec t iveness  c r i te r ia .  
2 .  Ident i fy  teacher  e f fec t iveness  behaviors  which  d i s t inguished  voca­
t iona l  agr icu l ture  teachers  responding  most  l ike  es tab l i shed  
teacher  e f fec t iveness  c r i te r ia  f rom voca t iona l  agr icu l ture  teachers  
responding  leas t  l ike  es tab l i shed  c r i te r ia .  
3 .  Ident i fy  demographic  charac te r i s t ics  assoc ia ted  wi th  voca t iona l  
agr icu l ture  teachers  responding  most  l ike  es tab l i shed  teacher  
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ef fec t iveness  c r i te r ia  and  voca t iona l  agr icu l ture  teachers  respond­
ing  l eas t  l ike  es tab l i shed  c r i te r ia .  
Vocat iona l  agr icu l ture  teachers  f rom twelve  nor th  cen t ra l  s ta tes  
served  as  the  popula t ion  for  th i s  s tudy .  A sys temat ic  sample  of  330  
teachers  was  se lec ted  to  par t ic ipa te  in  the  s tudy .  Another  220  voca­
t iona l  agr icu l ture  teachers  were  se lec ted  as  subs t i tu tes  to  be  used  in  
cases  of  nonresponse  f rom the  or ig ina l  sample  of  330  teachers .  Only  
subs t i tu tes  reeded  to  rep lace  nonrespondents  were  used  in  the  s tudy .  
Two ins t ruments  were  deve loped  for  use  in  the  s tudy .  The  f i r s t  
ins t rument  cons is ted  of  for ty  teacher  behavior  s ta tements  and two 
demographic  ques t ions .  The  ins t rument  was  sen t  to  a l l  voca t iona l  
agr icu l ture  teachers  se lec ted  to  par t ic ipa te  in  the  s tudy  to  inc lude  
the  330  teachers  in  the  or ig ina l  sample  and  the  220 subs t i tu tes .  A 
to ta l  of  208  ins t ruments  were  proper ly  comple ted  and  re turned  f rom the  
or ig ina l  sample  of  330  teachers  g iv ing  a  response  ra te  of  63  percent .  
One  hundred  twenty- two subs t i tu tes  were  used  to  rep lace  nonrespondents  
f rom the  or ig ina l  sample  group ,  which  y ie lded  a  subs t i tu t ion  ra te  of  
37  percent .  
Respondents  were  asked  to  comple te  each  of  the  for ty  teacher  be­
havior  s ta tements  used  in  the  f i r s t  ins t rument  based  on  the i r  ac tua l  
teaching  prac t ices .  Each  s ta tement  requi red  the  respondent  to  answer  
us ing  any  whole  number  f rom 1  (never )  to  9  (a lways) .  A compos i te  re l i ­
ab i l i ty  coef f ic ien t  of  .82  was  ca lcu la ted  us ing  the  responses  to  a l l  
for ty  teacher  behavior  s ta tements  used  in  the  f i r s t  ins t rument .  
Responses  to  the  for ty  teacher  behavior  s ta tements  were  added  
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toge ther  to  provide  a  to ta l  response  score  for  each  respondent .  
Responses  to  the  e igh t  nega t ive ly  cor re la ted  teacher  e f fec t iveness  be­
haviors  were  recoded  to  a l ign  a l l  responses  in  a  pos i t ive  d i rec t ion  
before  adding  them to  the  to ta l  response  score .  The  assumpt ion  made  
was  tha t  teachers  having  a  h igh  to ta l  response  score  were  more  e f fec­
t ive  s ince  they  were  us ing  the  teacher  e f fec t iveness  behaviors  to  a  
h igh  degree  in  the i r  ac tua l  teaching  prac t ices .  Teachers  having  a  
low to ta l  response  score  were  cons idered  to  be  l ess  e f fec t ive .  
Teachers  who had  to ta l  response  scores  fa l l ing  one  s tandard  devi ­
a t ion  or  more ,  in  e i ther  d i rec t ion ,  of  the  mean to ta l  response  score  
were  se lec ted  for  fur ther  ana lys i s  in  the  s tudy .  A pos i t ive  s tandard  
devia t ion  of  one  or  more  p laced  a  respondent  in  the  h igh  teacher  
e f fec t iveness  group ,  whi le  a  nega t ive  s tandard  devia t ion  of  one  o r  more  
p laced  a  teacher  in  the  low teacher  e f fec t iveness  group .  
Members  o f  the  two teacher  e f fec t iveness  groups  were  sen t  a  second 
ins t rument  des igned  to  co l lec t  spec i f ic  demographic  in format ion .  F i f ty-
three  teachers  compr ised  the  h igh  teacher  e f fec t iveness  group  and  50  
teachers  made  up  the  low teacher  e f fec t iveness  group .  Comple te  and  
usable  re turns  were  rece ived  f rom 98  of  the  e f fec t iveness  group  members ,  
y ie ld ing  a  95  percent  re turn  ra te .  For ty-n ine  usable  re turns  were  re ­
ce ived  f rom each  group .  
The  for ty  teacher  behavior  s ta tements  used  in  the  f i r s t  ins t rument  
were  ca tegor ized  under  f ive  teacher  per formance  a reas .  The  per formance  
a reas  inc luded:  product ive  teaching  techniques ;  o rganized ,  s t ruc tured  
c lass  management ;  pos i t ive  in te rpersona l  re la t ionships ;  profess iona l  
88 
respons ib i l i t i es ;  and  persona l  charac te r i s t ics .  
Through ana lys i s ,  i t  was  de te rmined  tha t  the  h igh  teacher  e f fec­
t iveness  group  members  d i f fe red  s ign i f ican t ly  f rom the  low teacher  
e f fec t iveness  group  members  in  a l l  f ive  teacher  per formance  a reas .  
Only  f ive  of  the  ind iv idua l  s ta tement  mean scores  were  found not  to  be  
s ign i f ican t ly  d i f fe ren t  be tween  groups  a t  the  .01  a lpha  leve l .  
Demographic  in format ion  co l lec ted  wi th  the  second ins t rument  was  
ca tegor ized  under  s ix  genera l  a reas .  The  a reas  inc luded:  persona l  
background,  school  se t t ing ,  voca t iona l  agr icu l ture  program,  profess iona l  
ac t iv i t ies ,  c iv ic  ac t iv i t ies ,  and  educa t iona l  ac t iv i t ies .  S igni f ican t ly  
h igher  means  were  found for  the  h igh  teacher  e f fec t iveness  group  members  
in  four  of  the  f ive  persona l  background i t ems .  These  i t ems  inc luded  
age  of  the  respondent ,  years  of  t eaching  exper ience ,  years  of  fa rm res i ­
dence  and  years  of  res idence  a t  the  present  loca t ion .  School  se t t ing  
i tems  d id  no t  s ign i f ican t ly  d i f fe ren t ia te  be tween  e f fec t iveness  group  
members .  Only  one  i tem was  found to  be  s ign i f ican t ly  d i f fe ren t  be tween  
groups  in  regard  to  the  voca t iona l  agr icu l ture  program be ing  of fe red .  
High  teacher  e f fec t iveness  group  members  had  a  s ign i f ican t ly  h igher  
percentage  of  s tudents  wi th  ac t ive  superv ised  occupat iona l  exper ience  
programs.  Profess iona l ,  c iv ic  and  educa t iona l  ac t iv i t ies  were  a l l  
found to  be  s ign i f ican t  in  te rms  of  d i f fe ren t ia t ing  teacher  e f fec t ive­
ness  group  members .  
I t  can  be  conc luded  tha t  the  e f fec t ive  voca t iona l  agr icu l ture  
teacher  uses ,  to  a  h igh  degree ,  t eacher  e f fec t iveness  behaviors  in  a l l  
teacher  per formance  a reas .  The  demographic  charac te r i s t ics  assoc ia ted  
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with  the  e f fec t ive  voca t iona l  agr icu l ture  teacher  revea l  tha t  there  a re  
severa l  charac te r i s t ics  which  seem to  ind i rec t ly  a f fec t  the  teacher ' s  
overa l l  e f fec t iveness .  A p rof i le  of  the  e f fec t ive  voca t iona l  agr i ­
cu l ture  teacher  resu l ted  f rom these  f ind ings .  
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loWCl Stfltc UrilVCrSltlj of science and Technology || j| Ames. Iowa 50011 
January  30 ,  1985  Department of Agricultural Education 
223 Curtiss Hall 
Telephone 515-294-5872 
Dear  
Are  you  a  "Mas te r  Teacher"  o f  voca t iona l  ag r icu l tu re?  Can  you  
iden t i fy  fe l low voca t iona l  ag r icu l tu re  ins t ruc to r s  who  you  cons ide r  
to  be  "Mas te r  Teachers?"  I f  so ,  wha t  t r a i t s  o r  charac te r i s t i c s  d id  
you  cons ide r  when  iden t i fy ing  these  ind iv idua l s?  What  exac t ly  i s  i t  
tha t  separa tes  the  e f fec t ive  f rom the  l e s s  e f fec t ive  t eacher?  
The  Agr icu l tu ra l  Educa t ion  p ro fess ion  has  been  ask ing  these  ques ­
t ions  fo r  many  yea r s .  L i t t l e  i s  known abou t  who  e f fec t ive  voca t iona l  
ag r icu l tu re  t eachers  a re  and  wha t  makes  them e f fec t ive .  Based  on  
these  assumpt ions ,  I  am ask ing  fo r  15  minu tes  o f  your  t ime  to  p rov ide  
in fo rmat ion  on  wha t  you  ac tua l ly  do  a s  a  t eacher  which  I  wi l l  then  use  
to  deve lop  a  compos i t e  p ro f i l e  o f  the  e f fec t ive  voca t iona l  ag r icu l tu re  
ins t ruc to r .  
You  were  se lec ted  fo r  th i s  s tudy  f rom a  mas te r  l i s t  o f  more  than  
3200  voca t iona l  ag r icu l tu re  ins t ruc to r s  f rom 12  Nor th  Cen t ra l  S ta tes .  
Your  va luab le  inpu t  i s  needed  a s  we  seek  ways  t o  iden t i fy  charac te r i s ­
t i c s  of  the  e f fec t ive  voca t iona l  ag r icu l tu re  ins t ruc to r .  
The  in fo rmat ion  tha t  you  p rov ide  wi l l  be  he ld  in  s t r i c t  conf idence  
and  wi l l  on ly  be  p resen ted  in  the  fo rm of  g roup  summary .  You  wi l l  no t  
be  iden t i f i ed  wi th  any  o f  the  responses .  The  fo rms  have  been  coded  
on ly  to  a id  in  p rocess ing .  
I  would  ve ry  much  apprec ia te  your  response  a t  your  ea r l i e s t  
conven ience .  A s e l f  addressed ,  s t amped  enve lope  has  been  inc luded  to  
a id  you  in  re tu rn ing  the  comple ted  fo rm.  
Wi th  your  he lp ,  we  can  beg in  to  bu i ld  a  p ro f i l e  o f  the  e f fec t ive  
voca t iona l  ag r icu l tu re  ins t ruc to r  which  wi l l  g rea t ly  benef i t  the  agr i ­
cu l tu ra l  educa t ion  p ro fess ion .  Thanks  fo r  your  coopera t ion  and  a s s i s t ­
ance  on  th i s  impor tan t  educa t iona l  p ro jec t .  I f  you  have  any  ques t ions  
concern ing  the  s tudy ,  p lease  ca l l  me  a t  515 /294-1320 .  
S incere ly ,  
Ke i th  W.  Rheau l t  Alan  A.  Kah le r  
Ins t ruc to r  Professor  
KWR/AAK/dv 
Enclosure 
Iowa State UmVersi'tij 
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of Science and Technology ||||U Ames. Iowa 50011 
Department of Agricultural Education 
223 Curtiss Hall 
Telephone 515-294-5872 
March 1, 1985 
Dear 
Several weeks ago, a questionnaire was mailed to you entitled 
"Vo Ag Teacher Profile Survey." The purpose of the questionnaire 
was to develop a profile of the effective vocational agriculture 
teacher based on actual teaching practices of vocational agriculture 
teachers. 
I know that this is a very busy time of year for you, however, 
I am once again asking for your assistance in completing the questionnaire. 
The information that you can provide is important and will greatly 
enhance the results of the overall project. 
I have included another copy of the questionnaire for your 
convenience. I would very much appreciate your efforts in completing 
and returning the questionnaire at your earliest convenience. Thanks 
for your assistance. 
Sincerely, 
Keith Rheault 
Adjunct Instructor 
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IOWA STATE UNIVERSITY 
of Science and Technology 
AMES, IOWA 50011 
Department of 
Agricultural Engineering 
Davidson Hall 
Telephone 515-294-2871 
March  15 ,  1985  
Dear  
I  would  l ike  to  thank  you  fo r  comple t ing  and  r e tu rn ing  the  t eacher  
p ro f i l e  su rvey  tha t  I  sen t  to  you  abou t  one  month  ago .  The  in fo rmat ion  
p rov ided  by  you  wi l l  be  mos t  he lp fu l  in  p repar ing  an  accura te  p ro f i l e  o f  
the  e f fec t ive  voca t iona l  ag r icu l tu re  ins t ruc to r .  I f  you  a re  in te res ted ,  
I  have  enc losed  a  copy  o f  the  t eachers  p ro f i l e  su rvey  wi th  a  l i s t ing  of  
mean  r e sponses  fo r  each  ques t ion  on  the  su rvey .  
I  do  have  one  more  f avor  to  ask  o f  you ,  however ,  because  o f  the  un ique­
ness  o f  your  in i t i a l  responses .  From the  o r ig ina l  sample  o f  550  voca t iona l  
ag r icu l tu re  t eachers  su rveyed ,  you  have  been  se lec ted  fo r  the  f ina l  phase  
o f  th i s  s tudy .  The  f ina l  phase  o f  the  s tudy  wi l l  be  used  to  co l l ec t  
demograph ic  da ta  in  th ree  a reas  to  comple te  the  compos i t e  p ro f i l e  o f  
voca t iona l  ag r icu l tu re  ins t ruc to r s  f rom 12  Nor th  Cen t ra l  S ta tes .  
The  enc losed  demograph ic  su rvey  wi l l  p rov ide  the  necessa ry  inpu t  fo r  a  
more  comple te  p ic tu re  o f  voca t iona l  ag r icu l tu re  t eachers  f rom 12  Nor th  
Cen t ra l  S ta tes .  I  am a sk ing  you  fo r  t en  more  minu tes  o f  your  va luab le  
t ime  to  comple te  the  enc losed  demograph ic  su rvey  fo rm.  
As  in  the  o r ig ina l  su rvey ,  the  in fo rmat ion  tha t  you  p rov ide  wi l l  be  
he ld  in  s t r i c t  conf idence  and  wi l l  be  p resen ted  in  the  fo rm of  g roup  
summary .  You  wi l l  no t  be  iden t i f i ed  wi th  any  o f  the  responses .  
I  would  ve ry  much  apprec ia te  your  r esponse  a t  your  ea r l i e s t  conven ience .  
A s e l f  addressed ,  s t amped  enve lope  has  been  inc luded  to  a id  you  in  re tu rn ing  
the  comple ted  fo rm.  
Through  your  he lp  i t  wi l l  be  poss ib le  to  bu i ld  a  p ro f i l e  o f  the  e f fec t ive  
voca t iona l  ag r icu l tu re  ins t ruc to r  which  in  tu rn  wi l l  g rea t ly  benef i t  the  
Agr icu l tu ra l  Educa t ion  p ro fess ion .  
Thanks  aga in  fo r  your  coopera t ion  and  a ss i s t ance  on  th i s  impor tan t  educa­
t iona l  p ro jec t .  I f  you  have  any  ques t ions  concern ing  the  s tudy ,  p lease  ca l l  
me  a t  515 /294-1320 .  
S incere ly ,  
Ke i th  W.  Rheau l t  Alan  A.  Kah le r  
Adjunc t  Ins t ruc to r  Professor  
KWR/AAK/dv 
Enclosure 
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îoWCl StfltC UTllVCrSltlj of Science and Technology Ames, lowa 50011 
Etepartment of Agricultural Education 
223 Curtiss Hall 
Telephone 515-294-5872 
April 12, 1985 
Dear 
Several weeks ago, a follow-up questionnaire was mailed to you 
as a continuation of the Vo Ag Teacher Profile Survey you had 
completed in Early February. The purpose of the follow-up question­
naire was to seek demographic data related to your school and your 
vocational agriculture program. 
I know that this is a very busy time of year for you and that 
my request of your valuable time in completing the questionnaire 
could be a burden. However, I am once again asking for your 
assistance in completeing the questionnaire. As of right now, almost 
all the vo ag teachers included in the follow-up have completed and 
returned the questionnaire. The information that you can provide 
is important and will greatly enhance the results of the overall 
project along with its meaning to the Agricultural Education 
profession. 
I have included another copy of the questionnaire for your 
convenience. I would very much appreciate your efforts in completing 
and returning the questionnaire at your earliest convenience. Your 
assistance is greatly appreciated. Thanks. 
Sincerely, 
Keith Rheault 
Adjunct Instructor 
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VO AG TEACHER PROFILE  SURVEY 
DIRECTIONS: Based upon your actual teaching practices, please respond to each of the 40 statements using the 
scale below. You may use any whole number from 1 (Never) to 9 (Always) when responding. Enter your 
response in the blank provided before each of the statements. Keep in mind that your responses 
should represent what you actual ly do as a teacher rather than what you bel ieve you should be or 
should not be doing. 
Never Rarely Sometimes Usually Always 
L L L L L L L L L 
1 2 3 4 5 6 7 8 9 
EXAMPLE: 23. Set aside time to provide individual help to 
AS A TEACHER, DO YOU: 
3 1. Summarize your lessons to students before 
moving on to another lesson. 
AS A TEACHER, DO YOU: 
1. Provide written comments on exams. 
2. Use learning activities which are designed to 
achieve stated objectives for the course. 
3. Need to further explain assignments to 
students after giving them directions. 
4. Motivate your students by providing oppor­
tunities for successful learning activities 
at each students ability level. 
5. By-pass school policy when conditions warrant 
the action. 
6. Motivate students by challenging them to 
higher scholastic expectations. 
7. Use lectures to teach most of the course 
information. 
8. Relate current lessons to past lessons. 
9. Ask for constructive feedback from students 
to help you improve exams. 
10. Consider the overall school curriculum when 
selecting course materials for your courses. 
11. Design educational activities for the class 
as a whole rather than for individual 
stuaents. 
12. Seek the advice of experts in the subject 
area of the courses you teach. 
13. Periodocally evaluate your performance. 
14. Need to clarify information to students 
having trouble reading your writing on the 
blackboard. 
15. Adjust the physical arrangements of the 
classroom to provide for a variety of 
learning activities. 
16. Confront students when they are not doing 
their assigned task. 
17. Use long range plans to guide the improve­
ment of your program. 
13. Use text books for most of the printed 
information provided to students. 
19. Allow students in your courses to help estab­
lish classroom rules and proceaures. 
20. Help students locate supplementary materials 
for subject matter content. 
21. Establish a given set of rules and procedures 
to manage student behavior. 
22. Feel students in your classes can be trusted. 
students. 
24. Constructively criticize students. 
25. Encourage friendly and respectful relation­
ships with your students. 
26. Use sarcasm to counteract student remarks 
when appropriate. 
27. Use humor within your classes as long as it is 
kept in its proper perspective. 
28. Categorize students by their needs (cultural, 
academic, intellectual, etc.). 
29. Share your teaching methods with other 
teachers in your school. 
30. Keep informed about your students with sDecial  
health needs. 
31. Complete written reports required by your 
school within the specified time limit. 
32. Start your classes at the tires they are 
scheduled to start. 
33. Keep abreast of new developments within your 
subject area. 
34. Feel enthusiastic towards your work. 
35. Consider yourself a patient person when 
dealing with others. 
35. Take in stride the changing situations 
occurring within the classroom environment. 
37. Recognize students for their efforts which 
are worthy of praise. 
38. Develop course activities which reflect 
"lifelike" situations. 
39. Seek ways to involve parents of students in 
program related activities. 
40. Feel that you are capable of handling all the 
challenges associated with your work. 
INDIVIDUAL CHARACTERISTICS: 
DIRECTIONS: Please answer the following questions by 
entering you r  response in the blank providec 
before each of the statements. 
1. How many years have you  taught including this 
year? 
2. What is the average number of students you 
teach per day at the present time? 
THANK YOU! 
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VO AG TEACHER PROFILE SURVEY 
DEMOGRAPHIC DATA 
DIRECTIONS: Please answer the following questions by checking the appropriate response or by filling in the 
blank to describe your present characteristics. 
1. How many secondary school students are enrolled 
in the school at which you teach? 
Number of Students 
2. Your program offers: (Please check one answer) 
Full year Vo Ag I through Vo Ag IV classes 
All semester type classes 
_A combination of semester and full year 
"classes 
_Other types of classes(i.e. modular, full 
"day block, 9 week classes) 
3. Do you teach any type of adult courses? 
No 
Yes, Please specify type and numbers 
"enrolled, (i.e. Adult farmer- 18) 
4. The school in which you teach serves: (Check One) 
Mostly urban students 
A mix of urban and rural students 
Mostly rural students 
5. How much preparatory time do you have during your 
normal school day? (Not including lunch break) 
Minutes 
6. Approximately what percent of your total work load 
is related to FFA activities? 
Percent of time 
9. What is your age? 
Years 
10. How many years of vocational agriculture did you 
complete while in high school? 
Years 
11. How many years have you resided on a farm? 
Years 
12. How many professionally related organizations 
are you a member of? 
Number of Organizations 
13. How many leadership positions have you held 
within these professional organizations? 
Number of Leadership Positions 
Title of highest 
position held 
14. How many credit hours of formal education have you 
completed since your B.S. degree? 
[Circle one] 
Number of (Semester/Quarter) credit hours 
15. During the last two years, how many times have 
you participated in the following: (Please list 
number of times attended) 
_Workshops 
_Field Days 
Seminars 
16. How many civic organizations or clubs are you a 
member of? 
Number of organizations 
7. How many students are enrolled in your vocational 
agriculture program? 
Number of Students 
8. Approximately what percent of these students have 
active supervised occupational experience programs? 
Percent of Students 
17. How many leadership positions have you held 
within these civic organizations? 
Number of Leadership Positions 
_Title of highest 
"position held 
18. How many years have you resided in your present 
community? Number of years 
19. Do you desire a summary of the study when it 
is completed? 
No Yes 
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APPENDIX B.  SCHOOL IMPROVEMENT MODEL PROJECT MATERIALS 
I .  Produc t ive  Teach ing  Techn iques  
A.  Demons t ra tes  ab i l i ty  to  communica te  e f fec t ive ly  wi th  s tuden t s .  
The  t eacher  .  .  .  
1 .  Summar izes  e f fec t ive ly .  
2 .  Gives  ass ignments  tha t  a re  c lea r ,  conc i se ,  and  reasonab le .  
3 .  Speaks  c l ea r ly .  
4 .  Pu t s  ideas  ac ross  log ica l ly .  
5 .  Uses  co r rec t  g rammar  and  vocabu la ry  su i t ed  to  the  s tuden t s .  
6 .  Communica tes  l ea rn ing  ob jec t ives  to  the  s tuden t s .  
7 .  Uses  a  va r i e ty  o f  ve rba l  and  nonverba l  t echn iques .  
8 .  P ra i ses ,  e l i c i t s ,  and  responds  to  s tuden t s  ques t ions  be fore  
p roceed ing .  
9 .  Gives  c l ea r ,  exp l i c i t  d i rec t ions .  
10 .  P resen t s  accura te  and  comple te  con ten t  in fo rmat ion .  
11 .  Uses  appropr ia te  tone  o f  vo ice .  
B .  Demons t ra tes  ab i l i ty  to  insp i re  and /o r  mot iva te  s tuden t s .  
The  t eacher  .  .  .  
1 .  C lea r ly ,  pos i t ive ly ,  and  con t inuous ly  communica tes  cha l l eng ing  
scho las t i c  expec ta t ions  to  s tuden t s .  
2 .  P resen t s  c l ass  ac t iv i t i e s  which  s imula te  cu r ren t  s i tua t ions  ou t ­
s ide  the  schoo l ,  whenever  poss ib le  o r  appropr ia te .  
3 .  Responds  pos i t ive ly  to  s tuden t s ,  e spec ia l ly  when  r eques t s  fo r  
he lp  a re  made .  
4 .  Encourages  ques t ions  and  d i scuss ions  dur ing  c lass  t ime .  
5 .  S t imula tes  s tuden t s  by  choos ing  p roper  ma te r i a l s  and  t echn iques .  
6 .  Gives  feedback  to  s tuden t s .  
7 .  Shows  en thus iasm fo r  t each ing .  
8 .  Uses  methods  to  s t imula te  c rea t ive  express ion .  
9 .  S t imula tes  c rea t ive  th ink ing .  
10 .  Demons t ra tes  ab i l i ty  to  mot iva te  p rev ious ly  d i s t in te res ted  
pup i l s .  
C .  Demons t ra tes  ab i l i ty  to  u t i l i ze  a  va r ie ty  o f  t each ing  t echn iques .  
The  t eacher  .  .  .  
1 .  Cons t ruc t s  new ins t ruc t iona l  ma te r i a l s .  
2 .  P rov ides  mode l s  fo r  s tudy  and  p rac t i ce .  
3 .  Ut i l i zes  l e s sons  and  ac t iv i t i e s  which  deve lop  the  s tuden t s '  
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unders tand ing  o f  a  nonsex i s t  soc ie ty .  
5 .  Changes  t echn iques  a s  the  t each ing / l ea rn ing  s i tua t ion  requ i res .  
6 .  Re la tes  cu r ren t  l e s sons  to  p rev ious  l ea rn ing .  
7 .  P rov ides  oppor tun i t i e s  fo r  s tuden t s  to  exp lo re  p rob lems .  
8 .  Prov ides  oppor tun i t i e s  fo r  s tuden t s  to  weigh  a l t e rna t ives .  
9 .  P rov ides  oppor tun i t i e s  fo r  s tuden t s  in  dec i s ion-making .  
10 .  P rov ides  oppor tun i t i e s  fo r  s tuden t  inqu i ry .  
11 .  P rov ides  concre te  manipu la t ive  mate r i a l s .  
12 .  P rov ides  oppor tun i t i e s  fo r  ques t ion ing .  
13 .  P rov ides  oppor tun i t i e s  fo r  p lann ing .  
14 .  P rov ides  oppor tun i t i e s  fo r  ana lyz ing .  
15 .  P rov ides  oppor tun i t i e s  fo r  summar iz ing .  
16 .  P rov ides  oppor tun i t i e s  fo r  ou t l in ing .  
17 .  P rov ides  oppor tun i t i e s  fo r  genera l i z ing .  
18 .  P rov ides  oppor tun i t i e s  fo r  eva lua t ing .  
19 .  P rov ides  oppor tun i t i e s  fo r  specu la t ing .  
20 .  P rov ides  oppor tun i t i e s  fo r  hypo thes iz ing .  
21 .  P rov ides  oppor tun i t i e s  fo r  compar ing .  
22 .  Ac t s  a s  conveyor  o f  in fo rmat ion  on ly  as  needed ,  keep ing  l ec tu r ­
ing  o r  t e l l ing  wi th in  bounds .  
CT.  Uses  a  va r i e ty  o f  eva lua t ive  methods  which  p rov ide  s tuden t s  
wi th  spec i f i c  feedback .  
The  t eacher  .  .  .  
1 .  Ut i l i zes  in fo rmat ion  f rom the  cumula t ive  record  f i l e  in  he lp ing  
s tuden t s  to  p rogress  educa t iona l ly .  
2 .  Ut i l i zes  counse lo r s  and /o r  suppor t  pe r sonne l  t o  he lp  in te rp re t  
t e s t  da ta .  
3 .  So l i c i t s  and  accep t s  hones t  f eedback  f rom s tuden t s .  
4 .  Knows  and  unders tands  concep t s  o f  d iagnos i s  and  p resc r ip t ion .  
5 .  Gives  wr i t t en  comments  a s  we l l  a s  po in t s  o r  scores .  
6 .  Re tu rns  t e s t  r e su l t s  a s  qu ick ly  a s  poss ib le .  
7 .  Makes  oppor tun i t i e s  fo r  one- to -one  confe rences .  
8 .  Prepares  and  admin i s te r s  bo th  sub jec t ive  and  ob jec t ive  t e s t s  
on  ma te r i a l s  tha t  have  been  t augh t  and  g rades  s tuden t s '  p rogress .  
9 .  Main ta ins  the  re la t ionsh ips  be tween  ob jec t ives  and  t e s t s .  
10 .  Admin i s te r s  d i s t r i c t -cons t ruc ted  c r i t e r ion- re fe renced  t e s t s ,  
s t andard ized  t e s t s ,  and  makes  appropr ia te  use  o f  r e su l t s .  
E .  Demons t ra tes  unders tand ing  o f  p rocesses  invo lved  in  se lec t ion  
of  l ea rn ing  con ten t .  
The  t eacher  .  .  .  
1 .  Uses  knowledge  o f  ind iv idua l  s tuden t s  to  des ign  educa t iona l  
exper iences .  
2 .  Ut i l i zes  cur ren t  even t s  and  unexpec ted  s i tua t ions  fo r  the i r  
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educa t iona l  va lue  when  appropr ia te  to  sub jec t  a rea .  
3 .  Organ izes  ac t iv i t i e s  wi th  s tuden t  invo lvement .  
4 .  P rov ides  ex t ra  he lp  and  enr ichment  ac t iv i t i e s .  
5 .  Des igns  un i t s  and  l e s sons  in  which  con ten t  i s  c l ea r ,  log ica l ,  
and  sequen t ia l ,  
6 .  P resen t s  sub jec t  mat te r  which  i s  appropr ia te  to  the  ab i l i t i e s  
of  the  s tuden t s .  
7 .  P resen t s  sub jec t  mat te r  which  i s  appropr ia te  to  in te res t s  o f  
s tuden t s .  
8 .  Uses  l ea rn ing  ac t iv i t i e s  des igned  to  ach ieve  s t a ted  ob jec t ives .  
9 .  Es tab l i shes  ob jec t ives  fo r  a f fec t ive  domain .  
10 .  Es tab l i shes  ob jec t ives  fo r  cogn i t ive  domain .  
11 .  Es tab l i shes  ob jec t ives  fo r  psychomotor  domain .  
12 .  P repares  l e s son  p lans  which  r e f l ec t  schoo l  o rgan iza t ion  cur r i cu­
lum gu ide .  
13 .  Ass igns  work  (o ra l  and  wr i t t en )  to  s tuden t s  which  r equ i res  
app l i ca t ion  o f  wha t  they  have  been  t augh t .  
14 .  Disp lays  a  thorough  knowledge  o f  cur r i cu lum and  sub jec t  ma t te r .  
F .  Iden t i f i e s  l ea rn ing  s ty les ,  r a tes  o f  l ea rn ing ,  and  capab i l i t i e s  
o f  s tuden t s .  
The  t eacher .  .  .  
1 .  Uses  a  va r i e ty  o f  cogn i t ive  l eve l s  in  ques t ion ing  s t r a teg ies .  
2 .  Groups  s tuden t s  fo r  ins t ruc t ion  who have  common needs .  
3 .  Disp lays  mate r i a l s  tha t  a re  coord ina ted  wi th  the  l ea rn ing  
exper iences .  
G.  Ef fec t ive ly  uses  ava i l ab le  mate r i a l s  and  r esources .  
The  t eacher  .  .  .  
1 .  Uses  mul t i - sensory  approaches  ( i . e . ,  t ac t i l e ,  v i sua l ,  aud i to ry )  
to  l ea rn ing .  
2 .  Exp la ins  o r  demons t ra tes  wi th  the  use  o f  ins t ruc t iona l  ma te r i a l s .  
3 .  Seeks  and  uses  adv ice  o f  exper t s  in  con ten t  a rea .  
4 .  I s  r esource fu l  in  f ind ing  and  us ing  supp lementa ry  mate r i a l s  to  
a id  ins t ruc t ion .  
H.  P repares  appropr ia te  eva lua t ion  ac t iv i t i e s .  
The  t eacher  .  .  .  
I .  Surveys  s tuden t s  a s  a  g roup  and  consu l t s  wi th  them ind iv idua l ly .  
2 .  Uses  ind iv idua l  and  g roup  obse rva t ion .  
3 .  In te rp re t s  s t andard ized  t e s t  da ta  accura te ly  to  s tuden t s .  
4 .  Admin i s te r s  s t andard ized  t e s t s  p roper ly .  
5 .  In te rp re t s  t e s t  and  eva lua t ion  da ta  to  pa ren t s  comple te ly .  
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6 .  Ut i l i zes  a  p rogram of  se l f -eva lua t ion .  
7 .  Makes  methods  o f  eva lua t ion  c lea r  and  purpose fu l .  
8 .  Uses  p re -  and  pos t t e s t s .  
Organ ized ,  S t ruc tu re  Class  Management  
A .  Demons t ra tes  a  competen t  l eve l  o f  knowledge  and  sk i l l  in  
o rgan iz ing  the  phys ica l  and  human  e l ements  in  the  educa t iona l  
se t t ing .  
The  t eacher  .  .  .  
1 .  Insures  tha t  mate r i a l s  and  in fo rmat ion  can  be  read  o r  seen  by  
the  s tuden t s .  
2 .  Assesses  the  s i tua t ion  in  a  d i sce rn ing  manner  and  knows  how 
and  when  to  change  se t t ing .  
3 .  De lega tes  appropr ia te  r e spons ib i l i t i e s  and  t a sks  to  s tuden t s .  
4 .  Exh ib i t s  appropr ia te  sea t ing  a r rangements .  
5 .  Adjus t s  phys ica l  a r rangements  and  modi f i e s  no i se  l eve l s  in  
o rder  to  p rov ide  fo r  a  va r i e ty  o f  l ea rn ing  s ty les .  
5 .  Main ta ins  a  func t iona l  and  a t t r ac t ive  c lass room env i ronment .  
7 .  Main ta ins  a  c lass room which  shows  ev idence  o f  ac t ive  s tuden t  
pa r t i c ipa t ion .  
8 .  Se lec t s  ac t iv i t i e s  appropr ia te  to  the  phys ica l  a t t r ibu tes  o f  
the  work  a rea .  
B .  Demons t ra tes  ev idence  o f  pe r sona l  o rgan iza t ion .  
The  t eacher .  .  .  
1 .  Makes  con tac t  when  s tuden t s  no t  on  t a sk .  
2 .  Uses  c l a ss  t ime  e f f i c ien t ly .  
3 .  Main ta ins  p roper  ca re  o f  ins t ruc t iona l  equ ipment  and  ma te r i a l s .  
4 .  Main ta ins  ba lance  among  va r ious  sub jec t  a reas  and  wi th in  the  
sub jec t  i t se l f .  
5 .  Main ta ins  c lass room organ iza t ion  fo r  e f f i c i en t  l ea rn ing  
mate r i a l s  d i s t r ibu t ion .  
6 .  Gauges  pup i l  unders tand ing  dur ing  the  l e sson  as  a  gu ide  to  
pac ing .  
7 .  Shows  ev idence  o f  long-  and  shor t - range  p lann ing .  
8 .  Incorpora tes  in to  da i ly  p lann ing  con ten t  f rom prev ious  l eve l s  
fo r  re in fo rcement  and  an t i c ipa tes  con ten t  f rom fu tu re  g rade  
l eve l s  to  insure  con t inu i ty  and  sequence .  
9 .  Shows  ev idence  o f  adequa te  l e s son  p repara t ion  and  o rgan iza t ion  
o f  work  wi th  ob jec t ives  c lea r ly  in  mind .  
10 .  Es tab l i shes  c lass room procedures  tha t  a re  f l ex ib le  wi th in  an  
over -a l l  p lan .  
11 .  Makes  ma te r i a l s  r ead i ly  ava i l ab le  to  the  s tuden t s .  
12 .  P rov ides  adequa te  p lans  and  p rocedures  fo r  subs t i tu te  t eachers .  
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13 .  P resen t s  ma te r i a l s  in  a  we l l -o rgan ized  fash ion .  
C .  Organ izes  pup i l s '  r e sources  and  mate r i a l s  fo r  e f fec t ive  in ­
s t ruc t ion .  
The  t eacher  .  .  .  
1 .  Promotes  an  env i ronment  which ,  encourages  pos i t ive  peer  g roup  
in te rac t ion .  
2 .  Al lows  s tuden t s  to  sha re  respons ib . i l i ty  fo r  e s tab l i sh ing  and  
ca r ry ing  ou t  c lass room ru les  and  p rocedures .  
3 .  Makes  use  o f  the  phys ica l  schoo l  env i roWent  to  suppor t  cu r ­
ren t  l ea rn ing  ac t iv i t i e s .  
4 .  Encourages  s tuden t s  to  u t i l i ze  a  va r ie ty  o f  r e fe rence  and  
p r in t /nonpr in t  ma te r i a l s .  
5 .  I s  he lp fu l  to  s tuden t s  hav ing  d i f f i cu l ty  wi th  the  sub jec t .  
D.  Demons t ra tes  ab i l i ty  to  manage  the  non ins t ruc t iona l  human  
dynamics  in  the  educa t iona l  se t t ing .  
The  t eacher  .  .  .  
1 .  Main ta ins  a  c lass room a tmosphere  conduc ive  to  good  hea l th  and  
sa fe ty .  
2 .  Fo l lows  and  expec t s  s tuden t s  to  use  democra t i c  p rocedures ,  
which  show cons ide ra t ion  fo r  the  r igh t s  o f  o the r s .  
3 .  Manages  d i sc ip l ine  prob lem?  in  accordance  wi th  admin i s t ra t ive  
regu la t ions ,  àchoo l  board  po l i c ies ,  and  l ega l  r equ i rements .  
4 .  Keeps  accura te  accoun t ing  o f  s tuden t  a t t endance  u t i l i z ing  the  
p rocess  e s tab l i shed  by  the  schoo l .  
5 .  Es tab l i shes  and  c l ea r ly  communica tes  pa ramete r s  fo r  s tuden t  
c lass room behav ior .  
6 .  Promotes  se l f -d i sc ip l ine .  
7 .  Manages  d i s rup t ive  behav ior  cons t ruc t ive ly .  
8 .  Demons t ra tes  f a i rness  and  cons i s t ency  in  the  hand l ing  o f  s tu ­
den t  p rob lems .  
9 .  Main ta ins  a  good  o rder  wi thou t  compuls ion .  
10 .  Endeavors  to  f ind  and  e l imina te  causes  o f  undes i rab le  behav io r .  
.  In te l l ec tua l  S t imula t ion  
A.  Reac t s  wi th  sens i t iv i ty  to  the  needs  and  f ee l ings  o f  o the r s .  
The  t eacher  .  .  .  
1 .  Prov ides  oppor tun i t i e s  fo r  success fu l  l ea rn ing  exper iences  fo r  
each  pup i l  a t  h i s /he r  ab i l i ty  l eve l .  
2 .  Encourages  ac t ive  s tuden t  pa r t i c ipa t ion  whi le  r ecogn iz ing  the  
ins t ruc t iona l  va lue  o f  h i s /he r  own s i l ence .  
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3 ,  Recognizes  tha t  a  s tuden t ' s  emot iona l  p rob lems  a f fec t  h i s /he r  
l ea rn ing  po ten t i a l .  
4 .  Ac t ive ly  suppor t s  the  e f fo r t s  o f  each  s tuden t .  
B .  P romotes  s tuden t s '  s e l f -d i sc ip l ine  and  r e spons ib i l i ty .  
The  t eacher  .  .  .  
1 .  Helps  s tuden t s  deve lop  e f f i c i en t  l ea rn ing  sk i l l s  and  work  
hab i t s .  
2 .  Crea tes  a  c lass room c l imate  in  which  pup i l s  deve lop  in i t i a t ive  
and  assume a  pe rsona l  r e spons ib i l i ty  fo r  l ea rn ing .  
Pos i t ive  In te rpe rsona l  Re la t ions  
A.  Demons t ra tes  sens i t iv i ty  in  communica t ing  wi th  s tuden t s .  
The  t eacher  .  .  .  
1 .  I s  r ead i ly  ava i l ab le  to  a l l  s tuden t s .  
2 .  Acknowledges  the  r igh t s  o f  o the r s  to  ho ld  d i f fe r ing  v iews  o r  
va lues .  
3 .  Gives  c r i t i c i sm which  i s  cons t ruc t ive ,  p ra i se  which  i s  gener ­
ous .  
4 .  Makes  an  e f fo r t  to  know each  s tuden t  a s  an  ind iv idua l .  
5 .  Shows  t rus t  in  s tuden t s .  
6 .  Uses  d i sc re t ion  in  hand l ing  conf iden t i a l  in fo rmat ion  and  
d i f f i cu l t  s i tua t ions .  
7 .  I s  a  wi l l ing  l i s t ener .  
8 .  Communica tes  wi th  s tuden t s  sympathe t i ca ! ly ,  accura te ly  and  
wi th  unders tand ing .  
9 .  Respec t s  ind iv idua l s '  r igh t s .  
10 .  Encourages  r e la t ionsh ips  tha t  a re  mutua l ly  r espec t fu l  and  
f r i end ly .  
11 .  Wi l l ing ly  g ives  o f  t ime  to  p rov ide  fo r  ind iv idua l  academic  
and  pe r sona l  he lp .  
12 .  Uses  and  apprec ia tes  humor  in  p roper  pe r spec t ive .  
B .  P romotes  se l f -awareness  and  a  pos i t ive  se l f -concep t  in  s tu ­
den t s .  
The  t eacher  .  .  .  
1 .  Prov ides  oppor tun i t i e s  fo r  a l l  pup i l s  to  ach ieve  recogn i t ion  
fo r  cons t ruc t ive  behav ior .  
2 .  P rov ides  oppor tun i ty  fo r  s tuden t  to  have  vo ice  in  dec i s ion  
making .  
3 .  P rov ides  oppor tun i ty  fo r  each  s tuden t  to  mee t  success  r egu la r ­
ly -
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4 .  Promotes  s tuden t s '  s e l f -con t ro l .  
5 .  Promotes  pos i t ive  se l f - image  in  s tuden t s .  
C .  Expresses  concern  fo r  a l l  s tuden t s  regard less  o f  cu l tu ra l ,  
academic ,  o r  in te l l ec tua l  s t a tus .  
The  t eacher  .  .  .  
1 .  Disp lays  nonsex i s t ,  mul t i cu l tu ra l  a t t i tudes  in  t each ing  s ty le .  
2 .  Demons t ra tes  unders tand ing  and  accep tance  o f  d i f fe ren t  r ac ia l  
g roups .  
3 .  Demons t ra tes  unders tand ing  and  accep tance  o f  d i f fe ren t  e thn ic  
g roups .  
4 .  Demons t ra tes  unders tand ing  and  accep tance  o f  d i f fe ren t  
cu l tu ra l  g roups .  
5 .  Demons t ra tes  unders tand ing  and  accep tance  o f  d i f fe ren t  r e ­
l ig ious  g roups .  
6 .  Demons t ra tes  unders tand ing  and  accep tance  o f  d i f fe ren t  l i f e ­
s ty les .  
7 .  Avoids  s t e reo typ ing .  
D.  Demons t ra tes  e f fec t ive  in te rpe rsona l  r e la t ionsh ips  wi th  
communi ty ,  admin i s t ra t ion ,  and  fe l low teachers .  
The  t eacher  .  .  .  
1 .  Makes  use  o f  suppor t  se rv ices  as  needed .  
2 .  Shares  ideas ,  ma te r i a l s  and  methods  wi th  o the r  t eachers .  
3 .  In fo rms  admin i s t ra to r s  and /o r  appropr ia te  pe rsonne l  o f  schoo l -
re la ted  mat te r s .  
4 .  Enhances  communi ty  invo lvement  wi th  schoo l .  
5 .  Coopera tes  wi th  pa ren t s  in  the  bes t  in te res t  o f  the  s tuden t s .  
6 .  Suppor t s  and  pa r t i c ipa tes  in  pa ren t - t eacher  ac t iv i t i e s .  
7 .  Works  we l l  wi th  o the r  t eachers  and  the  admin i s t ra t ion .  
8 .  Prov ides  a  c l ima te  which  opens  up  communica t ion  be tween  the  
t eacher  and  pa ren t .  
E .  Demons t ra tes  awareness  o f  needs  o f  s tuden t s .  
The  t eacher  .  .  .  
1 .  Shows  awareness  o f  needs  and  ab i l i ty  to  dea l  wi th  hand icapped  
s tuden t s .  
2 ,  Shows  sens i t iv i ty  to  phys ica l  deve lopment  o f  s tuden t s .  
3 ,  I s  aware  o f  spec ia l  hea l th  needs  o f  s tuden t s .  
4 .  Recognizes  and  dea l s  appropr ia te ly  wi th  subs tance  abuse  by  
s tuden t s .  
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V.  Des i rab le  Out -o f -Class  Behav ior  
A.  Demons t ra tes  p ro fess iona l  i sm.  
The  t eacher  .  .  ,  
1 .  Responds  appropr ia te ly  to  pa ren ta l  concerns .  
2 .  Comple tes  du t i e s  p rompt ly .  
3 .  Car r i es  ou t  p ro fess iona l  du t i e s  expec ted  o f  a  t eacher .  
4 .  Has  r egu la r  a t t endance .  
5 .  Has  a  keen  sense  o f  r e spons ib i l i ty .  
6 .  I s  punc tua l .  
7 .  P rov ides  accura te  da ta  to  the  schoo l ,  a rea ,  and  d i s t r i c t  as  
reques ted  fo r  management  purposes .  
8 .  Comple tes  du t i e s  accura te ly .  
B .  Shows  p ro fess iona l  g rowth .  
The  t eacher  .  .  .  
1 .  S t r ives  to  improve  c lass room per fo rmance .  
2 .  Keeps  ab reas t  o f  deve lopments  in  sub jec t  a rea .  
3 .  Demons t ra tes  commi tment  by  pa r t i c ipa t ion  in  p ro fess iona l  
ac t iv i t i e s ,  e .g . ,  p ro fesss iona l  coursework .  
4 .  Demons t ra tes  commi tment  by  membersh ip  in  p ro fess iona l  o rgan iza ­
t ions .  
5 .  Demons t ra tes  awareness  o f  cu r ren t  even t s  and  cu l tu ra l  t r ends .  
6 .  Takes  advan tage  o f  oppor tun i t i e s  to  l ea rn  f rom co l l eagues ,  
s tuden t s ,  pa ren t s ,  and  communi ty .  
7 .  Es tab l i shes  goa l s  and  in i t i a t es  ac t iv i t i e s  a imed  a t  p ro fes ­
s iona l  g rowth  and  deve lopment .  
8 .  At tends  p ro fess iona l  mee t ings  ( i . e . ,  f acu l ty  mee t ings ,  confe r ­
ences ,  s t a f f ing ,  sc reen ing ,  t eacher  s tuden t ,  inse rv ice )  
p rompt ly  and  cour teous ly .  
C .  Assumes  r e spons ib i l i t i e s  ou t s ide  o f  the  c lass room as  they  
r e la te  to  schoo l .  
The  t eacher  .  .  .  
1 .  Assumes  necessa ry  non ins t ruc t iona l  r e spons ib i l i t i e s .  
2 .  Exerc i ses  reasonab le  r e spons ib i l i ty  fo r  s tuden t  management  
th roughout  the  en t i r e  bu i ld ing .  
3 .  He lps  in tegra te  schoo l  ac t iv i t i e s  wi th  communi ty  needs .  
D.  Demons t ra tes  ev idence  o f  p ro fess iona l  e th ics  th rough  suppor t  
o f  schoo l  r egu la t ions  and  po l i c ies .  
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The  t eacher  .  .  .  
1 .  Exerc i ses  d i sc re t ion  in  dea l ing  wi th  conf iden t i a l  ma te r i a l s  
r egard ing  s tuden t s .  
2 .  Exh ib i t s  e th ica l  conduc t  a s soc ia ted  wi th  such  f ac to r s  as  a  
sense  o f  f a i rness  and  the  ab i l i ty  to  work  coopera t ive ly  wi th  
o the r  schoo l ,  communi ty ,  and  d i s t r i c t  pe rsonne l .  
3 .  Adheres  t o  au thor ized  po l i c ies .  
4 .  Se lec t s  appropr ia te  channe l s  fo r  reso lv ing  concerns /p rob lems .  
5 .  Pa r t i c ipa tes  in  the  deve lopment  and  rev iew of  schoo l  po l i c ies  
and  r egu la t ions .  
6 .  S t r ives  to  s t ay  in fo rmed  regard ing  po l i c ies  and  r egu la t ions  
app l i cab le  to  h i s /he r  pos i t ion .  
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APPENDIX C .  MODIFIED CRITERIA AND REFERENCES 
Teacher  Per fo rmance  Areas ,  Cr i t e r i a  and  Descr ip to r s  
I .  Produc t ive  Teach ing  Techn iques  
A.  Demons t ra tes  ab i l i ty  to  communica te  e f fec t ive ly  wi th  s tuden t s .  
The  t eacher  . . .  
1.  Gives  ass ignments  tha t  a re  c lea r ,  conc i se  and  r easonab le .  
2 .  Communica tes  l ea rn ing  ob jec t ives  to  the  s tuden t s .  
3 .  P ra i ses ,  e l i c i t s  and  responds  to  s tuden t  ques t ions  be fore  p ro ­
ceed ing .  
4 .  Gives  c l ea r ,  exp l i c i t  d i rec t ions .  
5 .  Presen t s  accura te  and  comple te  con ten t  in fo rmat ion .  
6 .  Summar izes  e f fec t ive ly .  
B .  Demons t ra tes  ab i l i ty  to  insp i re  and /o r  mot iva te  s tuden t s .  
The  t eacher  .  .  .  
1 .  C lea r ly ,  pos i t ive ly ,  and  con t inuous ly  communica tes  cha l l eng ing  
scho las t i c  expec ta t ions  to  s tuden t s . .  
2 .  P resen t s  c l ass  ac t iv i t i e s  which  s imula te  cur ren t  s i tua t ions  ou t ­
s ide  the  schoo l ,  whenever  poss ib le  o r  appropr ia te .  
3 .  Responds  pos i t ive ly  to  s tuden t s ,  e spec ia l ly  when  r eques t s  fo r  
he lp  a re  made .  
4 .  Crea tes  a  c lass room c l imate  in  which  pup i l s  deve lop  in i t i a t ive  
and  assume a  pe r sona l  r e spons ib i l i ty  fo r  l ea rn ing .  
5 .  Prov ides  feedback  to  s tuden t s .  
5 .  Uses  methods  to  s t imula te  c rea t ive  express ion  and  th ink ing .  
7 .  Prov ides  oppor tun i t i e s  fo r  success fu l  l ea rn ing  exper iences  fo r  
each  pup i l  a t  h i s /he r  ab i l i ty  l eve l .  
C .  Demons t ra tes  ab i l i ty  to  u t i l i ze  a  va r ie ty  o f  t each ing  t echn iques .  
The  t eacher  .  .  .  
1 .  Cons t ruc t s  new ins t ruc t iona l  ma te r i a l s  to  mee t  loca l  needs .  
2 .  P rov ides  mode l s  fo r  s tudy  and  p rac t i ce .  
3 .  Changes  t echn iques  a s  the  t each ing / l ea rn ing  s i tua t ion  requ i res .  
4 .  Re la tes  cu r ren t  l e s sons  to  p rev ious  l ea rn ing .  
5 .  Prov ides  oppor tun i t i e s  fo r  s tuden t s  to  exp lo re  p rob lems .  
6 .  Prov ides  oppor tun i t i e s  fo r  ques t ion ing ,  p lann ing ,  ana lyz ing  
and  summar iz ing .  
7 .  Prov ides  oppor tun i t i e s  fo r  genera l i z ing ,  eva lua t ing  and  
hypo thes iz ing .  
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8 .  Acts  a s  conveyor  o f  in fo rmat ion  on ly  a s  needed ,  keep ing  l ec tu r ­
ing  o r  t e l l ing  wi th in  bounds .  
D.  Uses  a  va r i e ty  o f  eva lua t ive  methods  which  p rov ide  s tuden t s  wi th  
spec i f i c  feedback .  
The  t eacher  .  .  .  
1 .  So l i c i t s  and  accep t s  hones t  f eedback  f rom s tuden t s .  
2 .  Ut i l i zes  counse lo r s  and /o r  suppor t  pe r sonne l  to  he lp  in te rp re t  
t e s t  da ta .  
3 .  Ut i l i zes  in fo rmat ion  f rom the  cumula t ive  record  f i l e  in  he lp ing  
s tuden t s  to  p rogress  educa t iona l ly .  
4 .  Gives  wr i t t en  comments  a s  we l l  a s  po in t s  o r  scores .  
5 .  Makes  oppor tun i t i e s  fo r  one- to -one  confe rences .  
6 .  P repares  and  admin i s te r s  bo th  sub jec t ive  and  ob jec t ive  t e s t s  on  
mate r i a l s  tha t  have  been  t augh t ,  g rad ing  s tuden t  p rogress .  
7 .  Main ta ins  a  r e la t ionsh ip  be tween  course  ob jec t ives  and  t e s t s .  
E .  Demons t ra tes  unders tand ing  o f  p rocesses  invo lved  in  se lec t ion  
o f  l ea rn i ing  con ten t .  
The  t eacher  .  .  .  
1 .  Se lec t s  l ea rn ing  con ten t  congruen t  wi th  p resc r ibed  cur r i cu lum.  
2 .  Uses  knowledge  o f  ind iv idua l  s tuden t s  to  des ign  educa t iona l  
exper iences .  
3 .  Disp lays  a  thorough  knowledge  o f  cu r r i cu lum and  sub jec t  ma t te r .  
4 .  He lps  s tuden t s  deve lop  e f f i c i en t  l ea rn ing  sk i l l s  and  work  hab i t s .  
5 .  Ut i l i zes  cur ren t  even t s  and  unexpec ted  s i tua t ions  fo r  the i r  
educa t iona l  va lue  when  appropr ia te  to  sub jec t  a rea .  
6 .  Prov ides  ex t ra  he lp  and  enr ichment  ac t iv i t i e s .  
7 .  P resen t s  sub jec t  mat te r  which  i s  appropr ia te  to  the  ab i l i t i e s  
o f  the  s tuden t s .  
8 .  Uses  l ea rn ing  ac t iv i t i e s  des igned  to  ach ieve  s t a ted  ob jec t ives .  
9 .  Es tab l i shes  ob jec t ives  fo r  cogn i t ive ,  a f fec t ive  and  psycho­
motor  domain .  
F .  Iden t i f i e s  l ea rn ing  s ty les ,  r a tes  o f  l ea rn ing  and  capab i l i t i e s  
o f  s tuden t s .  
The  t eacher  .  .  .  
1 .  Prov ides  oppor tun i ty  fo r  ind iv idua l  d i f fe rences .  
G.  Ef fec t ive ly  uses  ava i l ab le  t ime ,  ma te r i a l s  and  r esources .  
The  t eacher  
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1 .  Uses  mul t i - sensory  approaches  ( i . e . ,  t ac t i l e ,  v i sua l ,  aud i to ry )  
to  l ea rn ing .  
2 .  Seeks  and  uses  adv ice  o f  exper t s  in  con ten t  a rea .  
3 .  Resource fu l  in  f ind ing  and  us ing  supp lementa ry  mate r i a l s  to  a id  
ins t ruc t ion .  
H.  P repares  appropr ia te  eva lua t ion  ac t iv i t i e s .  
The  t eacher  .  .  .  
I .  In te rp re t s  t e s t  and  ev lua t ion  da ta  to  pa ren t s  comple te ly .  
2 .  Ut i l i zes  a  p rogram of  se l f -eva lua t ion .  
3 .  Makes  methods  o f  eva lua t ion  c lea r  and  purpose fu l .  
I I .  Organ ized ,  S t ruc tu red  Class  Management  
A.  Demons t ra tes  a  competen t  l eve l  o f  knowledge  and  sk i l l  in  o rgan iz ­
ing  the  phys ica l  and  human  e lements  in  the  educa t iona l  se t t ing .  
The  t eacher  .  .  .  
1 .  De lega tes  appropr ia te  r e spons ib i l i t i e s  and  t a sks  to  s tuden t s .  
2 .  Adjus t s  phys ica l  a r rangements  and  modi f i e s  no i se  l eve l s  in  o rder  
to  p rov ide  fo r  a  va r i e ty  o f  l ea rn ing  s ty les .  
3 .  Main ta ins  a  c lass room which  shows  ev idence  o f  ac t ive  s tuden t  
pa r t i c ipa t ion .  
4 .  Insures  tha t  mate r i a l s  and  in fo rmat ion  can  be  read  o r  seen  by  
the  s tuden t s .  
B .  Demons t ra tes  ev idence  o f  pe r sona l  o rgan iza t ion .  
The  t eacher  .  .  .  
1 .  Makes  con tac t  when  s tuden t s  no t  on  t a sk .  
2 .  Uses  c l a ss  t ime  e f f i c i en t ly .  
3 .  Shows  ev idence  o f  long  and  shor t  r ange  p lann ing .  
4 .  Shows  ev idence  o f  adequa te  l e s son  p repara t ion  and  o rgan iza t ion  
of  work  wi th  ob jec t ives  c lea r ly  in  mind .  
5 .  Es tab l i shes  c lass room procedures  tha t  a re  f l ex ib le  wi th in  an  
overa l l  p lan .  
6 .  Makes  ma te r i a l s  r ead i ly  ava i l ab le  to  the  s tuden t s .  
C .  Organ izes  pup i l s '  r e sources  and  ma te r i a l s  fo r  e f fec t ive  ins t ruc ­
t ion .  
The  t eacher  .  .  ,  
1 .  Al lows  s tuden t s  to  share  r espons ib i l i ty  fo r  es tab l i sh ing  and  
ca r ry ing  ou t  c lass room ru les  and  p rocedures .  
113 
2 .  Encourages  ac t ive  s tuden t  pa r t i c ipa t ion  whi le  r ecogn iz ing  the  
ins t ruc t iona l  va lue  o f  h i s /he r  own s i l ence .  
3 .  Makes  use  o f  the  phys ica l  schoo l  env i ronment  to  suppor t  cu r ­
ren t  l ea rn ing  ac t iv i t i e s .  
4 .  Encourages  s tuden t s  to  u t i l i ze  a  va r ie ty  o f  r e fe rence  and  
p r in t /nonpr in t  ma te r i a l s .  
D.  Demons t ra tes  ab i l i ty  to  manage  the  non ins t ruc t iona l  human  
dynamics  in  the  educa t iona l  se t t ing .  
The  t eacher  .  .  .  
1 .  Main ta ins  a  c lass room a tmosphere  conduc ive  to  good  hea l th  and  
sa fe ty .  
2 .  Se t s  h igh  s t andards  fo r  s tuden t  behav io r .  
3 .  Manages  d i s rup t ive  behav ior  cons t ruc t ive ly .  
4 .  Demons t ra tes  f a i rness  and  cons i s t ency  in  the  hand l ing  o f  
s tuden t  p rob lems .  
5 .  Main ta ins  good  o rder  wi thou t  compuls ion .  
6 .  Es tab l i shes  and  c l ea r ly  communica tes  pa ramete r s  fo r  s tuden t  
c lass room behav ior .  
7 .  Se lec t s  appropr ia te  channe l s  fo r  reso lv ing  concerns /p rob lems .  
I I I .  Pos i t ive  In te rpe rsona l  Re la t ionsh ips  
A.  Demons t ra tes  sens i t iv i ty  in  communica t ing  wi th  s tuden t s .  
The  t eacher  .  .  .  
1 .  Acknowledges  the  r igh t s  o f  o the r s  to  ho ld  d i f fe r ing  v iews  o r  
va lues .  
2 .  Gives  c r i t i c i sm which  i s  cons t ruc t ive ,  p ra i se  which  i s  gener ­
ous .  
3 .  Makes  an  e f fo r t  to  know each  s tuden t  a s  an  ind iv idua l .  
4 .  Shows  t rus t  in  s tuden t s .  
5 .  I s  a  wi l l ing  l i s t ener .  
6 .  Encourages  r e la t ionsh ips  tha t  a re  mutua l ly  r espec t fu l  and  
f r i end ly .  
7 .  Wi l l ing ly  g ives  o f  t ime  to  p rov ide  fo r  ind iv idua l  academic  
and  pe rsona l  he lp  to  any  s tuden t .  
8 .  Recognizes  tha t  a  s tuden t ' s  emot iona l  p rob lems  a f fec t  h i s /he r  
l ea rn ing  po ten t i a l .  
B .  P romotes  se l f -awareness  and  a  pos i t ive  se l f -concep t  in  s tuden t s .  
The  t eacher .  .  .  
1 .  Prov ides  oppor tun i t i e s  fo r  a l l  pup i l s  t o  ach ieve  recogn i t ion  
fo r  cons t ruc t ive  behav ior .  
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2 .  Prov ides  oppor tun i ty  fo r  each  s tuden t  to  mee t  success  r egu la r ly  
3 .  Promotes  s tuden t s '  s e l f -con t ro l .  
4 .  Promotes  pos i t ive  se l f - image  in  s tuden t s .  
C .  Expresses  concern  fo r  a l l  s tuden t s  r egard less  o f  cu l tu ra l ,  
academic ,  o r  in te l l ec tua l  s t a tus .  
The  t eacher  .  .  .  
1 .  Disp lays  nonsex i s t /mul t i cu l tu ra l  a t t i tudes  in  t each ing  s ty le .  
2 .  Avoids  s t e reo typ ing .  
D.  Demons t ra tes  e f fec t ive  in te rpe rsona l  r e la t ionsh ips  wi th  schoo l  
pe r sonne l  and  communi ty .  
The  t eacher  .  .  .  
1 .  Makes  use  o f  suppor t  se rv ices  when  needed .  
2 .  Shares  ideas ,  ma te r i a l s ,  and  methods  wi th  o the r  t eachers .  
3 .  In fo rms  admin i s t ra t ion  o f  schoo l - re la ted  mat te r s .  
4 .  Enhances  communi ty  invo lvement  wi th  schoo l .  
5 .  Coopera tes  wi th  pa ren t s  in  the  bes t  in te res t  o f  the  s tuden t s .  
6 .  Works  we l l  wi th  o the r  t eachers  and  the  admin i s t ra t ion .  
7 .  Prov ides  a  c l ima te  which  opens  up  communica t ion  be tween  the  
t eacher  and  pa ren t .  
E .  Demons t ra tes  awareness  o f  s tuden t  wi th  spec ia l  needs .  
The  t eacher  .  .  .  
1 .  Shows  awareness  o f  needs  and  ab i l i ty  to  dea l  wi th  hand icapped  
s tuden t s .  
2 .  I s  aware  o f  spec ia l  hea l th  needs  o f  s tuden t s .  
3 .  Recognizes  and  dea l s  appropr ia te ly  wi th  subs tance  abuse  by  
s tuden t s .  
4 .  Shows  awareness  o f  needs  and  ab i l i ty  to  dea l  wi th  s tuden t s  
hav ing  l ea rn ing  d i sab i l i t i e s .  
Profess iona l  Respons ib i l i t i e s  
A.  Demons t ra tes  employee  r e spons ib i l i t i e s .  
The  t eacher  .  .  .  
1 .  Comple tes  du t i e s  p rompt ly .  
2 .  Has  r egu la r  a t t endance .  
3 .  Has  a  keen  sense  o f  r e spons ib i l i ty .  
4 .  I s  punc tua l .  
5 .  Comple tes  du t i e s  accura te ly .  
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6 .  Prov ides  accura te  da ta  to  the  schoo l ,  a rea ,  and  s t a t e  as  r e ­
ques ted  fo r  management  purposes .  
B .  Shows  p ro fess iona l  g rowth .  
The  t eacher  .  .  .  
1 .  S t r ives  to  improve  c lass room per fo rmance .  
2 .  Keeps  ab reas t  o f  deve lopments  in  sub jec t  a rea .  
3 .  Demons t ra tes  commi tment  by  pa r t i c ipa t ion  in  p ro fess iona l  
ac t iv i t i e s .  
4 .  Demons t ra tes  commi tment  by  membersh ip  in  p ro fess iona l  
o rgan iza t ions .  
5 .  Takes  advan tage  o f  oppor tun i t i e s  to  l ea rn  f rom co l l eagues ,  
s tuden t s ,  pa ren t s  and  communi ty .  
5 .  Es tab l i shes  goa l s  and  in i t i a t es  ac t iv i t i e s  a imed  a t  p ro fes ­
s iona l  g rowth  and  deve lopment .  
C .  Demons t ra tes  ev idence  o f  p ro fess iona l  e th ics .  
The  t eacher .  .  .  
1 .  Exerc i ses  d i sc re t ion  in  dea l ing  wi th  conf iden t i a l  ma te r i a l s  
r egard ing  s tuden t s .  
2 .  Exh ib i t s  e th ica l  conduc t  when  work ing  coopera t ive ly  wi th  
o the r  schoo l  and  communi ty  pe r sonne l .  
3 .  Adheres  to  au thor ized  po l i cy .  
V.  Pe r sona l  Charac te r i s t i c s  
A.  Shows  en thus iasm towards  work .  
The  t eacher  .  .  .  
1 .  Disp lays  an  in te res t  in  h i s /he r  work  which  i s  con tag ious  to  
s tuden t s  and  co-workers .  
B .  Expresses  a  pos i t ive  pe rcep t ion  o f  s e l f .  
The  t eacher  .  .  .  
1 .  Be l i eves  tha t  he / she  i s  capab le  and  competen t  t o  cope  wi th  
l i f e ' s  cha l l enges  and  p rob lems .  
2 .  Views  h imse l f /he r se l f  a s  be ing  a  wor thy  pe r son .  
3 .  Able  to  conf ron t  h i s /he r  f ee l ings  and  behav io rs  wi th  a  min imum 
of  d i s to r t ion  and  de fens iveness .  
4 .  Iden t i f i e s  wi th  o the r  peop le  (happy  when  they  a re  happy ,  sad  
when  they  a re  sad) .  
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C.  Express  c rea t iv i ty  in  work .  
The  t eacher  .  .  .  
1 .  Adap ts  t o  new s i tua t ions  and  ideas .  
2 .  Deve lops  course  mate r i a l s  and  t each ing  t echn iques  which  a re  
un ique  and  f i t  the  s i tua t ion .  
3 .  I s  open  to  and  respec t fu l  o f  imagina t ive  ideas .  
D.  Disp lays  pe r sona l i ty  t r a i t s  which  p romote  pos i t ive  in te rac ­
t ion  wi th  o the r s .  
The  t eacher  .  .  .  
1 .  Uses  and  apprec ia tes  humor  in  p roper  pe r spec t ive .  
2 .  Disp lays  pa t i ence  in  dea l ing  wi th  o the r s .  
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APPENDIX D.  TEACHER BEHAVIOR STATEMENTS CATEGORIZED 
BY TEACHER PERFORMANCE AREAS 
A.  P roduc t ive  t each ing  t echn iques  
1 .  Prov ide  wr i t t en  comments  on  exams .  
2 .  Use  l ea rn ing  ac t iv i t i e s  which  a re  des igned  to  ach ieve  s t a ted  
ob jec t ives  fo r  the  course .  
3 .  Need  to  fu r the r  exp la in  ass ignments  t o  s tuden t s  a f t e r  g iv ing  
them d i rec t ions .  
4 .  Mot iva te  your  s tuden t s  by  p rov id ing  oppor tun i t i e s  fo r  success ­
fu l  l ea rn ing  ac t iv i t i e s  a t  each  s tuden t ' s  ab i l i ty  l eve l .  
6 .  Mot iva te  s tuden t s  by  cha l l eng ing  them to  h igher  scho las t i c  
expec ta t ions .  
7 .  Use  l ec tu res  to  t each  mos t  o f  the  course  in fo rmat ion .  
8 .  Re la te  cu r ren t  l e s sons  to  pas t  l e s sons .  
9 .  Ask  fo r  cons t ruc t ive  feedback  f rom s tuden t s  to  he lp  you  improve  
exams .  
10 .  Cons ide r  the  overa l l  schoo l  cu r r i cu lum when  se lec t ing  course  
mate r i a l s  fo r  your  courses .  
11 .  Des ign  educa t iona l  ac t iv i t i e s  fo r  the  c lass  as  a  whole  r a the r  
than  fo r  ind iv idua l  s tuden t s .  
12 .  Seek  the  adv ice  o f  exper t s  in  the  sub jec t  a rea  o f  the  courses  
you  t each .  
13 .  Pe r iod ica l ly  eva lua te  your  pe r fo rmance .  
20 .  He lp  s tuden t s  loca te  supp lementa ry  mate r i a l s  fo r  sub jec t  mat te r  
con ten t .  
38 .  Deve lop  course  ac t iv i t i e s  which  r e f l ec t  " l i f e l ike"  s i tua t ions .  
B.  Organ ized ,  S t ruc tu red  Class  Management  
14 .^  Need  t o  c la r i fy  in fo rmat ion  to  s tuden t s  hav ing  t roub le  read ing  
your  wr i t ing  on  the  b lackboard .  
15 .  Adjus t  the  phys ica l  a r rangements  o f  the  c lass room to  prov ide  
fo r  a  va r i e ty  o f  l ea rn ing  ac t iv i t i e s .  
16 .  Conf ron t  s tuden t s  when  they  a re  no t  do ing  the i r  ass igned  t a sk .  
17 .  Use  long  range  p lans  to  gu ide  the  improvement  o f  your  p rogram.  
18 .  Use  t ex tbooks  fo r  mos t  o f  the  p r in ted  in fo rmat ion  p rov ided  to  
s tuden t s .  
19 .  Al low s tuden t s  in  your  courses  to  he lp  es tab l i sh  c lass room ru les  
and  p rocedures .  
21 .  Es tab l i sh  a  g iven  se t  o f  ru les  and  p rocedures  to  manage  s tuden t  
behav io r .  
^Denotes negatively correlated teacher behavior statements. 
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C.  Pos i t ive ,  In te rpe rsona l  Re la t ionsh ips  
22 .  Fee l  s tuden t s  in  your  c l asses  can  be  t rus ted .  
23 .  Se t  a s ide  t ime  to  prov ide  ind iv idua l  he lp  to  s tuden t s .  
24 .  Cons t ruc t ive ly  c r i t i c i ze  s tuden t s .  
25 .  Encourage  f r i end ly  and  respec t fu l  r e la t ionsh ips  wi th  your  
s tuden t s .  
26 .  Use  sa rcasm to  coun te rac t  s tuden t  remarks  when  appropr ia te .  
28 .  Ca tegor ize  s tuden t s  by  the i r  needs  ( cu l tu ra l ,  academic ,  
i n te l l ec tua l ,  e t c . ) .  
29 .  Share  your  t each ing  methods  wi th  o the r  t eachers  in  your  
schoo l .  
30 .  Keep  in fo rmed  abou t  your  s tuden t s  wi th  spec ia l  hea l th  needs .  
37 .  Recognize  s tuden t s  fo r  the i r  e f fo r t s  which  a re  wor thy  o f  
p ra i se .  
39 .  Seek  ways  t o  invo lve  pa ren t s  o f  s tuden t s  in  p rogram-re la ted  
ac t iv i t i e s .  
D.  P ro fess iona l  Respons ib i l i t i e s  
5 .^  By-pass  schoo l  po l i cy  when  cond i t ions  war ran t  the  ac t ion .  
31 .  Comple te  wr i t t en  repor t s  r equ i red  by  your  schoo l  wi th in  
the  spec i f i ed  t ime  l imi t .  
32 .  S ta r t  your  c l asses  a t  the  t imes  they  a re  schedu led  to  s t a r t .  
33 .  Keep  ab reas t  o f  new deve lopments  wi th in  your  sub jec t  a rea .  
E .  Pe r sona l  Charac te r i s t i c s  
27 .  Use  humor  wi th in  your  c l asses  as  long  a s  i t  i s  kep t  in  i t s  
proper  pe r spec t ive .  
34 .  Fee l  en thus ias t i c  towards  your  work .  
35 .  Cons ide r  yourse l f  a  pa t i en t  pe r son  when  dea l ing  wi th  o the r s .  
36 .  Take  in  s t r ide  the  chang ing  s i tua t ions  occur r ing  wi th in  the  
c lass room env i ronment .  
40 .  Fee l  t ha t  you  a re  capab le  o f  hand l ing  a l l  the  cha l l enges  
assoc ia ted  wi th  your  work .  
^Denotes negatively correlated teacher behavior statements. 
